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Derbyshire Agreed Syllabus 2014

Forewords

Religious education provides rich opportunities for children and young people in Derbyshire to learn about
things that matter in the lives of many people in the local area and the wider world. This agreed syllabus

sets up RE so that pupils study belieggahings and ways of living, and so that they can explore a range of
responses to questions of identity, meaning, purpose, values and commitments. In the process they can
SEFYAYS YR NBTfSO0 dzllzy GKSANI 246y daRielafirststgpd O f d
recognising and appreciating diversity. At a time when religious beliefs guide the lives of billions of people
worldwide, this is still of vital importance. Religious education does not hide from the controversies,

however, and ashildren and young people grow up, they will encounter religious andratgious

responses to some difficult questions about how we should live in a world of difference.

This agreed syllabus builds on the 2008 syllabus, allowing schools to corginganany of the supporting
resources. However, in the light of-gning national concerns with the quality of RE teaching and

learning, the new syllabus offers clear support and guidance for teachers to enable Derbyshire pupils to
make good progress ieligious education. It encourages a thoughtful and questioning approach to life and
seeks to lay the foundation for schools, so that their pupils grow in understanding of themselves and the
world in which they live.

My thanks go to the members of SAGREheir involvement and oversight of the review, to the many
teachers who were involved in the process, and to Stephen Pett of RE Today Services for drafting and
writing the syllabus on behalf of Derbyshire County Council.

Kevin Gillott
Deputy Leader an€abinet Minister, Children and Younger Adults
Derbyshire County Council

I am delighted to commend this revised syllabus. Religious education is vital to tHzeimglland maturity
of every human being. It enables us to better understand the framesfefence that provide shape and
direction for the human spirit. Further, in an age of political cynicism, social dislocation and individual
struggle, RE offers models and messages about the potential for gathering people across cultural and
generationaldifferences into a commitment for the common good.

Religion is often the subject of a bad press: concerns about violence, discrimination and oppression. Some
of this is deserved but there remains a deep spiritual yearning for peace and harmony, andgoadés

proven resources for meeting and developing this need available. We all need the challenge of bigger and
deeper perspectives. This revised syllabus provides a tool for exploring them. | commend it warmly.

+The Rght Reverend Dr Alastair Redfern
Bishop of Derby
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Introduction

This Agreed Syllabus for Religious Education (RE) has been created by the Derbyshire Agreed Syllabus
Conference and approved by Derbyshire County Counpilovides a syllabus for Religious Education for
Derbyshireschools.

Since 1944, all schools have been required to teach RE to all pupils on roll (with the exception that parents
have the right to withdraw their children from the subject). Religious Education remains part of the core
curriculum for all pupils.

The syllabus explains the value and purposes of RE for all pupils, and specifies for teachers what shall be
taught in each age group. It provides a coherent framework for setting high standards of learning in RE, and
enabling pupils to reach their poteatiin the subject.lt parallels the National Curriculum for county

schools, but is also recommended for Church schools, academies and free schools.

The new gllabus builds on the 2@32013 syllabus in that it:

Outlinesthe legal requirements for RE

Addsa principal aim for RE, clarifying the purpose of the subject:

Keepsthe breadth of study, indicating which religions should be studied and when
Keepskey questions at the heart of the syllabus

Developsexemplar learning outcomes for &kky questions

Offers schoolghe flexibility to devise their own key questions and design their own units
Offersan outline ofknowledge as a guide to teachers

Offersa planning process to support teachers

Allows schooldo make use of ideaand resource$ound in the na-statutory guidance for the
2008syllabus in this revised syllabus.

= =4 =4 =4 -4 4 -8 -4

The syllabus will be launched$ummer2014, for implementation by schools Bytumn 2014.

In October 2013, the RE Council of England and Wales launched its National Curriculum BrdardRio
(NCFRE). The Framework embeds the attainment targets of learning about and learning from religion and
belief without stating them explicitly. It also removes the use of levels. However, in the absence of
satisfactory assessment procedures to exqd levels, this syllabus retains them in order to support planning
and assessment.

Acknowledgements
Thanks to members of Derbyshire SACRE, Derbyshire teachers, Alison Brown from the Diocese of Derby,
and Stephen Pett from RE Today Service - e
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Section 1: RE aims and structure
1.1. Aims and purposes of RE

RE supports the aims for education, outlined in the National Curriculum 2013, to:
1 promote the spiritual, moral, cultural, mental and physical development of pupils at the school and
of society,and
91 prepare pupils for the opportunities, responsibilities and experiences of later life.

The Principal aim of RE in Derbyshire school®ienable pupils to
participate in an ongoingsearch for wisdomthrough exploring
guestions raised by human experience and answers offered by the
religions and beliefof the people of Derbyshirand the wider
community, so asto promote their personal development.

The Derbyshire Agreed Syllabus meets this Principal Aim by usingtaivorent targets throughout:
Attainment Target 1: learning about religion and belief
Attainment Target 2: learning from religion and belief

RE enables pupils to achieve this Principal Aim because it:

9 provokeschallengingquestionsabout the ultimate meamig and purpose of life, beliefs about God,
the self and the nature of reality, issues of right and wrong and what it means to be human.

1 developsLJdzLJknbvde@geand understandingof Christianity, other principal religions, other
religious traditions anather world views that offer answers to questions such as these.

9 offers opportunities fopersonal reflectionandspiritual development

 SYKFIyOSa LlzLAt aQ | ¢ MFlgidns and beljeR, tednhiRgS, NacticesyaRiA y 3
forms of expressioras well as of the influence of religion on individuals, families, communities and
cultures.

1 encourages pupils to learn frordifferent religions, beliefs, values and traditions while exploring
their own beliefs and questions of meaning.

91 challenges pupildo reflect on, consider, analyse, interpret and evaluate issues of truth, belief, faith
and ethics and to communicate their responses.

9 encourages pupils tdevelop their sense of identity and belonging

1 enables them tdlourish individually within their communities and as citizens in a pluralistic society
and global community.

1 enables pupils talevelop respect for and sensitivity to othersn particular those whose faiths and
beliefs are different from their own.

1 promotes dizernmentand enables pupils to combat prejudice.
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1.2 The Contribution of RE to wider school aims and ethos

RE plays a significant role in the personal development of children and young people.
G AGa KSIENI Aa GKS AyuSyiaazy G2 SylrofS OKAfRNBY
to face the demands of the contemporary world.

Whatdoes itmeantobé N®f A 3A2dzaf & SRdzOF SR LISNE2Y QK gK2XS LR
1 has a depth of understanding and insight into religion and belief, and their impact in the lives of

believers and society, including the implications for their own lives;

is confident and thoughtful about, and able to express, their own beliefs;

actsin accordance with their beliefs;

is interested in, and respectful towards, the beliefs of others;

is interested in building up their understanding of different religions and beliefs;

is able to think for themselves and recognise where others may begttgimfluence them;

continues to explore the questions of meaning that life throws up in light of the insights of faith.

=A =4 =4 =4 -4 =9

Given the opportunities for encountering people of different beliefs and lifestyles, RE also has a key role to
play in fosteringespect and sociatohesior la ¢Sff Fa 0SAy3a AaNBfAIA2dzA
0502YS aalAftfSR Odzf GdzNI & yI @AIFLG2NBRES ofS G2 Kby

as establish their own sense of identity and belonging.

REplays an important part in promoting thepiritual, moral, social and culturadevelopment of pupils,
making a unique contribution to thegpiritual development in particular.

For a more detailed explanation of these terms, together with ideas and examples about how RE gives
opportunities for their development, se®ectiord.1, p.97.

g GKS NeR2G 27 w9 Otépugil icdgloprifeitddé telspediizskills adatiitddé ity
are at the heart of the process tdaching andearning in this subject.

In the process of exploring religion and belRE seeks to develop the abildlypupils in

w Investigaing w Analysing

w Interpreting w Synthesising
w Reflecing w Applying

w Evaluating w Expresig

w Empathising w Discernng

RE encourages the development of:

w Selfunderstanding w Commitment

w Respect for all w Fairness

w Openmindedness w Criticatmindedness
w Curiosity and wonder w Enquiry

Forexamples bhow RE develops thesskills andattitudes, see Sections.2 and 4.3pp.99 & 101).

Well-beingcan be interpreted in terms of healthy choices and lifestyles. However, RE opens the possibility
of exploring a deeper understanding of wléing, incorporating spiritual health, a fascination with the
world and our place in it, and a resilience to therdships that life often brings.

6
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have frequently responded to life and the world with wisdamd insight. Combined with wisdom and

insights fromthose whorejectreligious belief, this offers students valuable perspectives to explore and
evaluate when examining their own responses to life.
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1.3. Legal Requirements

1.3.1The Place of RE in the curriculum
Religious education must be taught to all registered pupils in maintained schools, including those in the
sixth form, except to those withdrawn by their parents.

This requirement does not apply to nursery classes in maintained schools.

Religious Educatth should be provided for all registered pupils except for those withdrawn at the request of

their parents. (s 71 SSFA 1998). This will include school children in Reception classes as well as Post 16

students (but not those at Sixth Form colleges). Spedi@ols should comply as far as is practicable.
Education Act (2002 Section 80 (1)(a); (2) (3) (b)

REmust!NBTf SOG GKS FIFOG GKFG GKS NBfAIA2dza GNI RAGA 2)
account of the teaching and practicBst G KS 20 KSNJ LINAYOA LI £ NBfAIA2ya N
Education Acf1996Section 375 (3))
School Standards and Framework 8&98 Schedule 19, para.5)

RE and the National Curriculum
Religious education is a component of the basic curricutarbe taught alongside the National Curriculum
in all maintained schools.

The curriculum for every maintained school in England shall comprise a basic curriculum which includes:

a) provision for religious education for all registered pupils at the $¢moaccordance with such of
the provisions of Schedule 19 to the Schami&trds and Framework Act 1996 apply in relation
to the school),
b) a curriculum for all registered pupils at the schwaleb have ceased to be young children for the
purposes bPart 1 of the Childcare Act 20B6t are not over compulsory school age (known as "the
National Curriculum for England")

Education Act 2002, s80

Religious Education in Voluntary Aided (VA) schools

For Voluntary Aided Schools with a religious character Religious Education is the responsibility of the
governing body. The Diocesan Board of Education recommends this syllabus for adoption as it has been
written to reflect the religious foundation of a Wmtary Aided school in Derby Diocese. Teaching RE in VA
schools will reflect and promote a Christian ethos and Christian values whilst allowing for the freedom of
pupils to hold and express different beliefs.

Religious Education in Voluntary Controlled (VC) and Foundation schools
Voluntary Controlled schools with a religious character should follow the Local Authority Agreed Syllabus

unless parents request a denominational one.

RE and the right of withdrawal
Parents may withdraw their children from RE lessons and the school has a duty to supervise them, though
not to provide additional teaching or to incur extra cost. Where the pupil has been withdrawn, the law

8
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provides for alternative arrangements to be neafbr RE of the kind the parents want the pupil to receive.

This RE could be provided at the school in question, or by another school in the locality. If neither approach
is practicable, the pupil may receive external RE teaching as long as the withdossalot significantly

AYLI OG 2y (GKS OKAfRQa IGOGSYRIyOSed {OKz22fa akz2d#Z R
withdrawal.

1.3.2RE Academiesand Free Schools

Free schools are Academies in law and have the same requirement to pré&vatedRollective worship. In
this document, any reference to Academies includes Free Schools.

As set out in their Funding Agreements, all Academies are required to provide RE for all pupils, from
Reception to 8 Form, except those whose parents exercibeir right to withdrawal.

There is no requirement for an Academy to adopt a locally agreed syllabus, as long as its own RE syllabus or
curriculum meets the requirements for a locally agreed syllabeisout in section 375(3) of the Echtion

Act 1996 and paragrap®) of Schedule 19 to the School Standards and Framework Act 1998. The
requirements are thata syllabus mugtNB Ff SO0 G KS FF OG GKFG GKS NBfAIA:
the main, Christian while taking accourittbe teaching and practices of the other principal religions
NBLINS&ASYGSR Ay DNBIU . NRAGFAYQO®

RE is not subject to nationally prescribed purpose of study, aims, attainment targets, and assessment
arrangements, but it is subject to inspection. Where sch@ok not using an agreed syllabus, standards
will be judged in relation to the expectations set out in the Moatutory National Framework for RE
(2004).

The Derbyshire Agreed Syllabus 22019 fulfils the legal requirements set out above, and haitts in
the Nonstatutory National Framework (2004)t is written to supporAcademiesn meeting the
requirements of their funding agreements. Academiesareouraged to adopt the syllabus, taking
advantage of the resources and support that it offers
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1.3.3 Curriculum time for RE

Schools have a statutory responsibility to deliver religious education to all pupils, except those withdrawn
by parents (seabove.

Schools must ensure that sufficient time is given in order to enable pupils to meet the expectations set
out in this agreed syllabus, ensuring that the curriculum is coherent and shows progression, particularly
across transitions between key stages.

There is no single correct way of making appropriate provision for RE as long as the outcomes are met.

In order to deliver the aims and expected standards of the syllabus effectively, the expectation is that there

is a minimum allocation of 5% of curriom time for RE This is set out in the table below, and based on
the most recent advice iReligious Education in English SchQIHA, 201,0andDesigning the Curriculum,
Special Schools and Academies Trust, 2008.

4-5s 36 hours of REntegrated irto learning,e.g.part of Personal, Social and Emotional Development
andUnderstandinghe World.
5-7s: 36 hours of tuition per year
(e.g. 50 minutes a week, or an RE week each term where 12+ hours of RE are taught)
7-11s: | 45 hours of tuition per year
(e.g. an hour a week, or a series of RE days where 45+ hours of RE are taught)
11-14s: | 45 hours of tuition per year
(e.g. an hour a week, or REntred Humanities lessons taught for 4 hours a week for one term ¢
the year)
14-16s: | 5% of curriculum timeor 70 hours of tuition across the kestage
(e.g. an hour a week fdrterms, or 50 minutes per week, supplemented with-tfiietable RE days
16-19s: | Allocation of time for RE for all should be clearly identifiable.

Important Notes:
1 RE is legallyequired for all pupils RE is a core subject of the curriculum for all puRiEis an

entitlement for all pupils through their secondary schooling. For schools offering GCSE short course RE

in Y9 and Y10, there is still a requirement that there istifiable religious education in Y11.

A RE is different from assemblgZurriculum time for Religious Education is distinct from the time spent
on collective worship or school assembly, even though making links between the collective worship and
the purposes ad themes of RE would be good practice. The times given above are for Religious
Education.

A Flexible delivery of RE is often good practi&8 hours per year is the equivalent of one hour per week.
This does not mean that RE must be delivered in weekboles An RE themed day, or week of study
can complement the regular program of timetabliedsons

A RE should be taught in clearly identifiable tim&here is a common frontier between RE and such
subjects as literacy, citizenship or PSHi@&wever the times given above are explicitly for the clearly

identifiable teaching of Religious Education. Where creative curriculum planning is used, schools must

ensure that RE objectives are cledarEYFS, teachers should be able to indicate the opportunities they

aNB

LINEGARAY I (2 AydSaINIGS w9 Ayid2 OKAfRNByQa

A Coherence and progressioWhilst schools are expected to make their own decisions about how to
divide up curriculum time, schools must ensure that sufficient time is given to RE so that pupils can
meet the expectations set out in the locally Agreed Syllabus and this handbook to provide coherence
and progression in RE learning. Aapoolsn whichhead teachersand governors do not plan to
allocate sufficient curriculum time for RE is unlikely to ble ab enable pupils to achieve good
standards in their RE.

10
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1.4 How to use this syllabud.2 Steps

1.

10.
11.

12.

Key to implementing this revised syllabus is gettingrtow the principal aim, p. Is this the
understanding of what RE is in your school? Does RE irsgloari currently deliver this aimf#
teachers are to teacRE effectivelyit is vital thatthey understand what they are doing Rit. Reflect
on how fulfilling the Aim will contribute to SMSC and wider school priorities.

For each key stage, get to kndlae Programme ofSudy pages EYS pR5-26; KS1 pi85-36; KS2 pp.
48-49; KS3pp.70-72). These give the statutory requirement of the syllabus. The Fields of Enquiry and
Themes underpin the construction of the RE curriculum in this syllabus.

Review thecurriculum time for RE (see f0). Are you giving sufficient time to allow pupils to make
good progress in understanding and skills?

Review thereligions and beliefstudied at each key stage (se€lf.for overview).Are you following
the syllabus requiren@s? Are you meeting the needs of your children?

The syllabus gives some examkéy questionsto help you to deliver the statutory Programmes of
Study.All of the questions aréound on p22-23, with KS1 on pB KS2 p.50KS3 [¥.3; these are
followed bydetailedoutlinesfor each question.These are not statutory but are designed to support
you in delivering higiyuality RE that enables coherence and progresswmme key questions are
more demanding than th@008questions, but thekey questioroutlinesgive much more structured
support in terms of learning outcomes and suggested content, to enable good planning and
progression.

Audit the key questions you already cover your existiig longterm plan. Section 4.6 (pj08-110)
showsthe relationship between th&2008syllabus questions and the revised syllabus. There is
considerable overlap between the two syllabuses, but schools will still need to go through and adjust
(or, if necessary, rarrite) Schemes of Work to ensure that RE meets thecRral Aim, and secures
progression. To this end, use the planning steps.

Theplanning processs at the heart of the syllabu.38, 51, 74). The five Steps are designed to help
teachers to make best use of they questionand plan excellent RE. Astaff/department, go
through the planning process, following the steps and one examplé&eladestion. Note that there
is considerable flexibility in terms of choosing outcomes and content, but that all steps need to be
followed.

Take the opporturty of the new syllabus to audit your schemes of wtwlconsider thestyles of

teaching and learninghat pupilsare encountering. Is RE engaging and encouraging enquiry? How is RE
delivered? Does it link to other bjects? Is it taught in blocks on a mce a week model? What is best

for learning in RE?

Work to create aoherentlong-term planto begin in September 28. The syllabus is flexible enough
to allow RE taught in a variety of wayRE days or wesklinking with other subjects ardiscretely.
Ensure RE is true the Aim and the Programmes of Study.

Read Section 4 RE and inclusiorHow are you ensuring you provide RE for all?

Share the positive adaptations and changes in RE with the governing body and other interested parties.
This is an ideal chance to raise the profile of RE.

Use 20142015 to implement the syllabus gradually. Adapt what works well and create a scheme of
work that fits with your methods of curriculum delivery and delivers the Principal Aim of the syllabus.
Usethe year to train staff who teach RE, improve and review.

11
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Section2. RE content and assessment

2.1 Aims and attainment targets

The Principal aim of RE in Derbyshire schools is
1 to enable pupils to participate in a on-goingsearch for wisdom, in the light of

guestions raised by human experience and answers offered by the religions and
beliefsof the people of Derbyshirand the wider community, so as to promote
their personal development.

In pursuit of this aim,gligiouseducationin Derbyshireshould enable pupils to:

T

acquire and develop knowledge and understanding of Christianity and the other principal religions
represented in the United Kingdom

develop an understanding of the influence of beliefs, values and tradibonadividuals, communities,
societies and cultures, from the local to the global

develop the ability to make reasoned and informed judgements about religious and moral issues, with
reference to the teachings of the principal religionpnesented in the Wited Kingdom.

RE shouldmhancelJdzL Bpiritdad) moral, social and cultural development by:

T

developing awareness of the fundamental questions of life raised by human experiences, and of how
religious teachings and other beliafan relate to them

respording to such questions with reference to the teachings and practices of religions and other belief
systems, relating them to theiven understanding and experience

reflecting on their own beliefs, values and experiences in the light of their study

developng positive attitudes of respect towards other people who hold views and beliefs different

from their own, and towards living in a society of diverse religions and beliefs.

There are two attainment targets for RE which reflect these aims concisely:

Attainment Target 2
Learning from religion and belief

Attainment Target 1:
Learning about religionand beliefs

Exploring Responding

Learning about religiand belie§ includespupils
enquiringinto the nature of religionusing skills of
explanationjnterpretation and analysis,
identifying and developing an understanding of
ultimate questions and ethical issues, using
specialist vocabulary with reference tioree of the
fields of enquiry

a) beliefs, teachings and sources

b) practices and ways of life

¢) religious and spiritual ways of expressing

meaning

Learning from religion and belief refers to how
pupils reflect on and respond tauman experience
(including their own)n the light of their learning
about religion; develop and use skills of
application, inerpretation and evaluation of what
they learn about religions, communicating their
responses, particularly with reference to three of
the fields of enquiry:

d) questions ofdentity, diversity and

belonging
e) questions of meaning, purpose and truth
f) questionsof values and commitments.

12
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2.2 Breadth of Study: which religions and beliefs and when

LG Aa GKNRdIzAK Ada FAYa FyR FGGdlrAyYSyd GFrNBSGa GKI
of the subject is the focus for their explorationfaiman experience and beliefs. It is also clearly important
that pupils are taught in depth and detail about particular religions through each of the Key Stages.

In this Agreed Syllabus, schools have considerable flexaddiyit which religions are taing at each Key
Stagejn line with the Law, which stes that RE shall have regard for the fact that the religious traditions in
Great Britain are in the main Christian, while taking account of the other principal religions represented in
Great Britain.

In this Agreed Syllabus, this means thapils must be taught about Christianity in each Key Staged
schools will select further religions for study in depth in each ofiK&3

The Agreed Syllabus prescribes a minimum number of religions to bedindiepth as follows, with two
examples of ways in which schools may set out their-teng plan:

Religions to be studied in depth | Example A: Example B:
Foundation Religious experiences represent¢ e.g. Judaism and e.g. material related to
Stage 2 in the class or school Christanity local religious
communities and beliefs
KS1 Two religiongChristianity plus e.g. Islam and e.g. Judaism and
one) Christianity Christianity
KS2 Three religiongChristianity plus | e.g. Hinduism, Sikhism| e.g. Islam, Hinduism an
two) and Christianity Christianity
KS3 Three religiongChristianity plus | e.g. Buddhism, Judaisn| e.g. Sikhism, Buddhism
two) and Christianity and Christianity
KS4 Two religions or a recognised e.g. Islam and e.g.Buddhismand
National qualification, such as th{ Christianity Christianity
GCSE Rglous Studies
16-19 Belief systems or life stances as| e.g. forms of theism an{ e.g. Judaism and
appropriate atheism Christianity

Notes:

This represents theninimum entitiement for pupils. Schools are at liberty to plan to teach using materials
from more than the minimum number of religions, while having regard to the importance of enabling
pupils to study religions in depth.

Schools are advised to select whichgieins to study in consudtion across the primary and secondary
phases of education, to enable pigacross the34 age range to learn about each of the six principal
religions represented in the UBddhismChristianity Hinduism slam, Judaism and Sikhism).

Schools may aidsplan to refer to further religions or belief systems, such as those represented within their
school and local area. These might include other religious traditions and belief systems, sucRasathe

FIAGKET (KS WSK2@I KQa 2AGySaasSa 2N 1 dzYlFyAaYo®

Inaddh GA2y > a0K22fa akKz2dZ R GF1S Ayid2 | 002dzyd LIdzLIAf & ¢
from backgrounds with no particular religious belief or affiliation. The 2011 census information reveals that

13
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over 2®b of people in Derbyshire have ndigeon. Exploring atheistic and agnostic responses to human
experience is a valuable part of RE.

We do not intend to educate pupils only for their current life, pgrian a village, town or cityh&

purpose of RE includes enabling pupils to be readiy¢oin a wider world: the region, the nation, the

global community. Diversity is not always evident in Derbyshire, but pupils might learn much from seeing
the regional picture and understanding it.

Do we live or diedack, 16
NATRE/Spirited Arts

14
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2.3 Structuring the content of RE: themes and fields of enquiry
This syllabus is structured around fields of enquiry and themes.

The fields of enquiry emerge from the Netatutory National Framework for RE (2004). They form the
basis of the 8evelassessment scale used in t@08Syllabus and in this oné&ey questions in the
syllabus have been devised to match the fields of enqguityisensurescoherencebetween planning and
assessment withithe RE curriculum &hools can ensure that they ebgpe the full breadth of the fields of
enquiry, and that this full breadth is assessed in a formative and integrated way.

Each key stage addresses the fields of enquiry at an appropriate level, through the use of themes. These
can be seen on the overviefpp.22-23) and the Programmes of Stu@¥S pR5-26; KS1 p35-36; KS2 pp.
48-49; KS3pp.70-72).

Fields of enquiry:
Linking with Attainment Target 1: learning about religions and beliefs
a) religious beliefsteachings and sources of authority
b) religious practices and ways of living
c) religious and spiritual ways of expressing meaning.
Linking with Attainment Target 2: learning from religion and belief
wSalLkRyasSa FyR Ayarakia gAGK NBIFNR (2X
d) questias of identity, diversity and belonging
e) questions oimeaning, purpose and truth
f) questions of values and commitments

This is the structure behind the key questions in each Programme of Stuthis syllabus the Fields of
Enquiry have been paired up to form three strands:

Believing Expressing Living
a) religious beliefsteachings and c) religious and spiritual ways ol b) religious practices and wagé
sources of authority expressing meaning living
€) questions of meaning, d) questions of identity, diversity f) questions of values and
purpose and truth and belonging commitments

The example key questions are mapped to these strands, ensuring that the RE curriculum is broad and
balanced, if used alongside tio¢her Programme of Studgquirements

15
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2.4 Assessmengchievement and outcomes

2.4.1Expectations of standards in Religious Education

The DerbyshireAgreed Syllabus sets the standard SE LIS Ol SR T 2ehglouskthidationinte ¢ 2 NJ A
O 2 dzysihedaThese standards are in line with national retatutory guidance (QCA 2004).

It does this by:

a) identifying two attainment targets: AT1 Learning about relggon belie§, and AT2 Learning from

religion and belief

b) identifyingthe knowledge, skills and understanding expected in each key stage.

c¢) providing level descriptions to describe the types and range of performance that pupils working at each

level should characteristically demonstrate.

The most recent Departmenbf Education statement on assessment (2013) removes the use of levels in
assessment in the National Curriculum, encouraging schools to create their own approaches to formative
Fd3aSaayYSyidzr G2 &dzZJlJI2 NI LidzLAf G4 Apeyndsmédby y R LINE 3 N
whatever pupil tracking data school choose to keep.

In this syllabus, however, SACRE recommends the continued use of levels until a clear, workable alternative
is available to help schools to enable pupils to make good progress.

Thelevel descriptions for RE
Each level description describes the types and range of performance that pupils working at that level
should characteristically demonstratés well as being used summativehgese level descriptions can be
used in assessmentiflearning.

Attainment Target 1: Attainment Target 2

Learning about religions and beliefs

Learning from religion and belief

Exploring

Responding

Learning about religiand belie§ includespupils
enquiringinto the nature of religionusing skills of
explanation, interpretation and analysis,
identifying and developing an understanding of
ultimate questions and ethical issues, using
specialist vocabulary with reference tioree of the
fields of enquiry

a) beliefs, teachings and sources

b) practices and ways of life

c) religious and spiritual ways of expressing

meaning

Learning from religion and belief refers to how
pupils reflect on and respond tauman experience
(including their own)n the light of their learning
about religion; develop ahuse skills of
application, interpretation and evaluation of what
they learn about religions, communicating their
responses, particularly with reference to three of
the fields of enquiry:

d) questions ofdentity, diversity and

belonging
e) questins ofmeaning, purpose and truth
f) questions of values and commitments.
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Using the levetlescriptionsti 2 Y 1S 2dzR3ISYSyda | 02dzi LJzLIAf & Q LIS NF :
Foundationstag¥ / KA f RNByQa IGdFrAyYSyid Ay NBftAIA2dzAa SRdzO!
goals.

Key stages 1, 2,\3 ¢tKS fS@St RSaAONALIIA2ya LINRPGPARS (G(KS ol aa
at the end of these key stages.

P-levels, or Performance Descriptors, can be used for pupils achieving below agreed syllabus level 1 in RE.
Key stage 4 and sixth form National qualifications are the main means of assessing attihin religious

education in ky stage 4 andixth form

In schools where adequate curriculum time is provided and standards are good, a large proportion of
LJdzLJAtthidm@ntmay be expected to be as follows:

Range of levels within which the great majority Expected attainment for the majority of pupils ¢
of pupils are expected to work the end of the key stage

Key Stage 1 1-3 At age 7 2

Key Stage 2 2-5 At age 11 4

Key Stage 3 3-7 Atage 14 5/6

17
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Level description

Attainment target 1:
Learning about religionand beliek

Attainment target 2:
Learning from religion and belief

Pupils: Pupilstalk about
Levell 1 usesome religious words and phrastsrecognise 1 their own experiences arfdelings,in
Recognising and and name featuref religious life and practice relation to religion and belief
talking about 1 canrecallreligious stori.es ath recognise gymbols i yvhat they find iptgrestig or pyzzling
religion and othgr verbal and visual forms of religious in relation to religion and belief
expression 1 what is of value and concern to
themselves and to others
Pupils: Pupils:
1  use religious words and phrasesitientify 1  ask, and respond sensitively to,
some features of religion and its importance fq questions 6 2 dzi G KSANJ 2
Level2 ) some people experiences and feelings relation to
Reteling stories, 1 begin to show awareness of similaritiéa religion and belief
identifying religious religions f  recognise that some questionsause
materials and askng 1  retell religious storiesand people to worder and ardifficult to
guestions 1  suggest meaningor religious actions and answer
symbols 1 inrelation to matters of right and
71 identify how religion is expresseth different wrong, recognise their own values
ways and those of others
Pupils Pupils
i use a developing religious vocabuléoydescribe | | identify what influencethem, making
Level3 some I'<¢y featurgs of religionsecognising Iinlgs be}ween aspe.cts of t.heir own an
N o similarities and differences 2 U K BxNéighcesin relation to
Describng religion 1 makelinks between beliefs and sources, religion and belief
and making ihks to including religious stories and sacred texts §  ask important questionabout religion
their own 1 begin to identify the impact religion hasn and beliefsmaking links between their
experience 0StASOSNEQ fADSa ownlk YR 2 igdpchoel Q
1  describe some forms of religus expression 1  make linkdbetween values and
commitments, and thir own attitudes
and behaviour
Pupils Pupils
i use developing religious vocabularydescribe i raise and suggest answets questions
Leveld andshowunderstanding ofsources, practices, and issues raised by religion and belig
Showing beliefs,. ideas, feelings and experiepces 1 apply tr]eir ideasgo their own az]d
understanding of 1 mal_<e I_|r_1ks betwe_erthem, anddes_cr!be some 2 u _K S NJ LJ_S 2L SQa f A
religion and appljng similarities a_m_d difference$oth within and rehgpn and belllef . .
) between religions T describe what inspires anihfluences
ideas to themselves | ¢ gegcribe the impace ¥ NBf AIA2Y 4 themselves and others in relation to
and others 1  suggest meaningfor a range of forms of religion and belief
religious expression
Pupils Pupils
f  use an increasingly wide religious vocabulary t  §  formulate and suggesanswers to
explain the impact of beliefaipon individuals questions raised by religion and bélie
Level5 and communities NBfFdAy3a GKSY G2
Explairing theimpact | 1 describewhy people belong to religions lives
of religion and T kpo_vv that sim_ilaritie_s z_ind differencea’;llust_ra_te q explain what inspires and influences
expresing their own distinctive beliefs .W|th|n and betV\{een religions theﬁm, expressing their own ?nd
) . andsuggest possible reasorisr this 2 (i K S Nad th@dh&lenges of
views on religious 1  explain how religious sourceare used to belonging to a religion

questions

provide answers to ultimate questions and
ethical issues;ecognising diversityn forms of

religious, spiritual and moral expression, within

and between religions
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Pupils

il

use religious and philosophical vocabulangiee
informed accountsof religions and beliefs,
explainingthe reasondfor diversity within and

Pupils

T

use reasoning and examples to
express insightinto the relationship
between beliefs, teachings and world

L9V?|6 between them issues
Explaining and f  explain why the impacof religions and beliefs f express insights into their own and
interpreting religion upon individuals, communities and societiemies 2 (i K S NEM quastidhgand issues
and expressing their | 1 interpret sources and argumentxplainingthe raised by religion and belief
own insights reasonsthat are used in different ways by differerf consider the challenges of belonging
traditions to provide answers to ultimate questior| to a religion in the contemporary
and ethical issues world, expressing personal insights
1  interpret the significanceof different forms of and responses to these challenges
religious spiritual and moral expression
Pupils Pupils
Level7 1  use religious and philosophical vocabularydoow | express insights creatively and
Showing coherent a coherent understandingf a range of religions criticallyon a range of viewpoints
understanding of and beliefs about questions and issues raised by
religiousquestions, | 1~ show a coherent understanding aésues, values religion and belief
: and questions of meaning and truth 1  evaluate, using evidence and examp
accounting for and ) . N o
evaluating responses td 1 account forthg |_nfluer1ce of hlstory and culture on the S|g_n|f|can_ce)f rehgmu_s and other
al ] aspects of religious life and practice views in relation to questions and
religious questions | ¢ account for differencedetween people within the issues raised lgligion and belief
with insight same religion or tradition
Pupils Pupils
1  use religious and philosophical vocabulary to 1  express personal responses arising
demonstrate rigorous thinking and present from critical thinkingabout questions
Level8 . ; . . o
i coherent, informed and detailed argumentabout and issues raised by religion and bel
Analysing and beliefs, ethics, values and issiudmwing well 1 analyse reflectivelytheir own
contextualising their substantiated conclusions perspectives and those of others to
understanding of 1  analyse religious materiabith reference to draw balanced conclusions about
religion, justifying their historical, cultural and social contexts religious, spiritual and ethical
views 1 critically evaluatethe impact of religions and questionsfrom evidence, arguments,
beliefs on differing communities arsbcieties reflections and examples
1  analyse varied formf religious spiritual and
moral expression
Pupils Pupils
Exceptional 1  use religious and philosophical vocabulary to 1 analyse in deptha wide range of
Performance provide aconsistent and detailed analysisf perspectives on questions of identity
religions and beliefs and belonging, meaning, purpose af
Synthesiing effectively 1 eyalua_lte .in depththe im.portance of religious tryth _and values and cqmmitments
. diversity in a plural society 1  give independent, well informed and
and drawing balanced . . . . o .
_ 1  clearly recognise the extent tavhich the impact highly reasoned insightito their
conclusions of religion and beliefoon different communities own and other€berspectives on
and societies has changed over time religious and spiritual sies,
1  synthesise effectivelyo create their accounts of providing weHlsubstantiated and

the varied forms of religious spiritual and moral

expression

balanced conclusions

Additional guidance and support materials the use of the 8level scalean be found in Section 45

(p.105)

QESYLJ I NJ WL

of these levels.
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2.4.3 P-levels: Performance descriptors for pupils achieving below level 1 in RE

LearnerX

Summary

PL(i)

8
8
8

encounter activities and experiences
maybe passive or resistant.
may show simple reflex responses, e.g. startling at sudden noises or movements. Any participation is fully promq

Encounter
(present durin

activity

P (ii)

w

w

show emerging awareness of activities & experiences
may havperiods when they appear alert and ready to focus their attention on certain people, events,
objects or parts of objects e.g. becoming still in response to silence.

may give intermittent reactions e.g. vocalising occasionally duringtpos@oelelots of worship

Awareness
(fleeting focus

P2 (i)

w

w

begin to respond consistently to familiar people, events and objeeysreact to new activities and experiences
e.g. briefly looking around in unfamiliar environments.

begirto show interest in people, events and objects e.g. leaning towards the source of a light, sound or scent.
accept and engage imctive exploration e.g. touching a range of religious artefacts and objects in partnership
with a member of staff

Attention and
response
(deliberate but
inconsistent)

P2 (ii)

w W W W

w

begin to be proactive in their interactions

communicate consistent preferences and affective responses e.g. showing that they have enjoyed an experience
recogniséamiliar people, events and objects e.g. becoming quiet and attentive during a certain piece of music.
perform actions, often by trial and improvement, and they remember learned responses over short periods of tim|
e.g. repeating a simple aafitthan artefact.

cooperate with shared exploration and supported participation e.g. performing gestures during ritual exchanges
with another person performing gestures.

P3 (i)

begin to communicate intentionally

seek attention through eontact, gesture or action.

request events or activities e.g. prompting a visitor to prolong an interaction.

participate in shared activities with less support.

sustain concentration for short periods.

explorenaterials in increasingly complex ways e.g. stroking or shaking artefacts and objects.

observe the results of their own actions with interest e.g. when vocalising in a quiet place.

remember learned responses over more extended periods eagafull@wintyial and responding appropriately

Participation
(with support)

P3 (i)

w W W (W W W W W W W W

use emerging conventional communication

greet known people and may initiate interactions and activities e.g. prompt an adult to sing or play a favourite so
canremember learned responses over increasing periods of time and may anticipate known events e.g. celebrat
their peer6s achievements in assembly.

mayrespond to options and choices with actions or gestures e.g. choosing to participate in activities.

actively explore objects and events for more extended periods e.g. contemplating the flickering of a candle flame
apply potential solutions systeathato problems e.g. passing an artefact to a peer in order to prompt participation if

P4

use single elements of communigatiovords, gestures, signs or synohekpress their feelings.

show they understand 6yeso6 and 6énobd.

begin to respond to the feelings of others e.g. matching their emotions and laughing when another pupil is laugh|
join in with activities by initiating ritual actions and sounds.

demonstrate an appreciation of stillness and quiet.

Involvement
(active/

intentional)

PS5

respond appropriately to simple questions about familiar religious events or experiences and communicate simpl
respond to a variety of new religious expergriogslving music, drama, colour, lights, faibel alvjeats

take part in activities involving two or three other learners.

may also engage in moments of individual reflection.

P6

w W W [N W W WL W W W | W W

express and communicate their feelings in different ways.

respondbo others in group situations angerate when working in small groups.

listen to, and begin to respond to, familiar religious stories, poems and music, and make their own camisilntion t
festivals.

carry out ritualised actiofeniiliar circumstances.

show concern and sympathy for others in distress e.g. through gestures, facial expressions or by offering comfor|
start to be aware of their own influence on events and other people.

Gaining skills
and
understanding

P7

listerto and follow religious stories.

can communicate their ideas about religion, life events and experiences in simple phrases.

canevaluate their own work and behaviour in simple ways, beginning to identify some actions as right and wrong
consequences.

can find out about aspects of religion through stories, music, or drama, answer questions and cpomsasicate their
may communicate their feelings about what is specabtdtihangh role play

can begin to understand that other people have needs and to respect these.

can make purposeful relationships with others in group activity.

P8

can listen atttively to religious stories or to people talking about religion.

can begin to understand that religious and other stories carry moral and religious meaning.
areincreasingly able to communicate ideas, feelings or responses to experiences or retell religious stories.
can communicate simple facts about religion and important people in religions.

can begin to realise the significance of religious artefést@ndypidues.

can reflect on what makes them happy, sad, excited or lonely.

are able to demonstrate a basic understanding of what is right and wrong in familiar situations.

are often sensitive to the needs and feelings of others and showesssetsoartd others.

treat living things and their environment with care and concern.
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Section 3Programmes of Study
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3.1 0verview of key questions F&S3
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(Fields of FS KS1 KS2 KS3

enquiry) Discovering Exploring Connecting Applying

Believing Beliefs and concepts

a) Religious 3.1. How can people decide if God is real, and what God
beliefs, Believing Beliefs and questions like?

teachings and 1.1 Who is a Christian / a 2.1 What do different people believe about God? 3.2. How can we answer the big questlgns of life?
sources of Muslim / Jewish and what do 1 3.2als death the end? Does it matter?
authorlty_(ATl) they believe? 2.2 Wty is Easteso importantfor Christans? T 32b Why ishere suffering? Are there any good
e) Questions of solutions?

meaning, Special people 3.31f God came to earth, what differeneeould it make?

purpose and
truth (AT2)

Which people are
special and why?

1.2. What can we learn from
creation stories?

2.3. What do religions say to us when life gets hard?

3nd 2KFiQa G(KS LRAY(GK 52 N
3.5. What does the Holocaust teach us about a Jewish wg
of life and about human nature?

Leaders and teachers
1.3. Who is an inspiring persor
and why?

Inspirational people
2.44. What makes a leader worth following?
(Muhammad / Guru Nanak)

2.5. How and why do Christians follow Jesus?

Special stories
What stories are
special and why?

Story

1.4. What do stories of Jesus
tell Christians about how to
live?

Teachings and authority
2.6. Why is the Bible so important for Christians tod4
2Keg Aa GKS DdzNHz DNJI yiiK
Sikhs/Muslims?

Authority
3.6. Do the teachings of Jesus / the Buddrendtthe test of
time?

Religion and science
3.7. Where is truth about religion to be found?
3.8. Where did the universe come from?

Expressing

c) religious and
spiritual ways
of expressing
meaning.(AT1)

d) questions of
identity,
diversity and
belonging(AT2)

Special places
What places are
special and why?

Symbols

1.5. In what ways is a church /
mosque / synagoguenportant
to believers?

Symbols and religious expression
2.7. How do people express their faith through the
arts?

2.8. What is the purpose and value of a sacred spag
2.9. Why is prayer important for religious believers?

Special times
What times are
special and why?

Celebrations
1.6. How and why do we

Worship, pilgrimage and special places
2.10 What are the deeper meanings of festivals?

2.11 Why is pilgrimage important to some religgo
believers?

Expressions of spirituality
3.9. What, how and why do people worship?

3.10. How do humans express their spirituality through
words, art, music andctivism?

celebrate special times?

Journey of life and death
2.12 How and why do believers show their
commitments during the journey of life?
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Living . Lo
b) religious Myself Religion and the individual . _ | Ethics and relationships

ti d 1.7. How do we show we care | 2.13 What can we learn from religions about decidin ; .
practices an > L ” 3.11. How do we decide what is right and wrong?
ways of living for others? what is right and wrong?
(AT1) Being special Rights and responsibilities

y . Where dowe Religion, family and community

N c|1ues |orgis of | belong? Belonging 2.14 What can be learned from the Muslim way of liff 3.12 Do beliefs about justice, lovend equality make a
va ues_tan i 1.8. What does it mean to difference to the actions of religious and nogligious
commitments belong? 2.15. How can we make our village/town/county a | people today?

(AT2) more respectful place?

Global issues
3.13. Religion: Does it do any good?

S 4o
Beliefs in action in the world 3.14. Religion: source of peace or cause of conflict?

Special world 2.16 Can religions help to build a fair world?

What is special Interfaith dialogue

about our world? . 3.15. What does it mean to be a Christian /Muslim / Sikh
2.17 What do religions teackbout the natural world Hindu/Buddhist /atheist in Britain today?

and why should we care about it? .
y 3.16. How can we make our town/local area/county/natiof
a more respectful place?

See Section 4.6, pp.144.0, to see how these questions relate to those in 28®8syllabus.
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3.2Early Years Foundation Stage: Programme of Study

We areall different. We are all the same.
Molly, age 5.
NATRE/Spirited Arts
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Early Years Foundation Stage: Programme of Study

¢CKS 9FNIe .SFNE C2dzyRFEGAZ2Y { G} 3S ions@m kirfho the énd G NJK 06 S

the reception year at the age of five. Religious Education is statutory for all pupils registered on the school
roll. The statutory requirement for religious education does not extend to nursery classes in maintained
schools. E may, however, form a valuable part of the educational experience of children throughout the
key stage. In the EYFS curriculum leagmioes not fit into boxes: pldyased and childentred approaches
gAft SyO2dzN} 3S GKS f St sNdfefestand dullositf lddd. 2 6 6 KSNB G KS

Foundation Stage Key Stage 1
Nursery Reception Year 1 and upwards
RE is nostatutory, but RE is a compulsory part of the bag RE is a compulsory part of the basi
teachers may choose to | curriculum for all Reception age | curriculum for all Key Stage One

incorporate RE material | pupils, and should be taught pupils, and should be taught
Ay 2 OKAfE RNJX according to the Derbyshire Agree| according to the Derbyshire Agreed
they choose to. Syllabus for RE. Syllabs for RE.

Early Learning Goals outline what pupils should achieve by th The National Curriculum is taught
end of reception yearfThe National Curriculum is not taught. | alongside Religious Education.

This Agreed Syllabus sets out experiencesaumibrtunities and appropriate topics for children in the
Foundation Stage. The suggestions made for the Foundation Stage RE are good learning in themselves.
These also connect to the EYFS areas of learning. Religious Education in the EYFS is not depematent
follows in Key Stage 1, but it does establish a platform for future learning.

What do pupils get out of RE in this age group?

RE sits very firmly within the areas of personal, social and emotional development and understandi

the world. Thisfamework enables children to develop a positive sense of themselves, and others, a

learn how to form positive and respectful relationships. They will do this through playing and explori

active learning, creating and thinking. They will begin toasstind and value the differences of

individuals and groups within their own immediate community. Children will have opportunity to dev|

their emerging moral and cultural awareness.

Breadth of study and Key areas of learning

Childrenshould be providedvith opportunities in RE to:

1 listen to and talk about appropriate stories which engage them

1 directly experience religiog engage with artefacts, visit places of worship (with a focusxgeriences
and symbols), listen and respond to visitors fromifaibmmunities

1 get to know and use religious words accurately e.g. God, Bible, synagogue, church, prayer

1 use all five sensessmell (e.g. incense); taste (e.g. special foods) see and touch (e.g. religious
artefacts); hear (e.ghants/hymns/prayers/bells)

9 make and da; make festive food, role play, dress up, dance

1 have times of quiet and stillness

9 share their own beliefs, ideas and values

1 talk about theirideasand experiences, and develop empathy for others

1 use their imaginatiorand curiosity to develop their appreciation and wonder of the world in which t
live

9 ask questions that are philosophically challenging and to have them taken seriously

1 begin to use ICT to explore religious beliefs and beliefs as practised in tharldegider community.

25

a

O«



Derbyshire Agreed Syllab2814

Early Learning Goals
The EYFS Statutory Framew(#@12)identifies Early Learning Goals.

The Three prime areas are: The four specifiareas are:
T Communication and language i Literacy
1 Physical development 1 Mathematics
9 Personal, social and emotional 1 Understanding the world
development 1 Expressive arts and design

The Early Learning Goals are intended to provide the basis for planning, but are not a curriculum
themselves. The Religious Education programme of study neeamtdbute to what the Early Learning
Goals identify as expectations for learning. The areas of learning in the Early Learning Goals which
closely relate to Religious Education are:

Communication and Language:

9 Listening and attention: how childrefisten, including ligning to stories, songs and poems fror
a range of different communities and religions, responding to what they hear with relevant
comments, questions or actions; giving attention to what others say and respond appropriat
while engaged in another activity.

 Understandin K2 g OKAf RNBY yagSNI WK26Q | YR WgH
response to stories, experiences events from different sources.

1 Speakinghow children express themselves effectivaliking about low they and others show
feelings, developintheir own narratives and explanations by connecting ideas or events.

Personal, Social and Emotional Development

1 Managing feelings and behaviouhow children view themselves and others, talking about a
positivesense of themselves and others; developing positive relationships and respect; getti
with others by understanding and handling their own feelings as well as recognising the feel
20KSNART GIFf1Ay3 |062dzi G KSA NSequénges; regoBnisiagittatS N
some behaviour is unacceptable; working as part of a group or class, understanding and fol
the rules; developing confidence and keeping going in the face of difficulties in learning.

1 Selfconfidence and selwarenesshow children show confidence, trying new activities,
speaking in a familiar group, taking about their ideas and choosing appropriate resources.

f  Making relationshipshow childrenplayc@ LISNJ G A @St ez Gl 1Ay3a | OCQ
showing sensitivék (12 20KSNBQ ySSRa |yR FSStAy3aaz |
and other children.

Understandingof the World
1 People and communitiegalkingabout past and present events in their own lives amthe lives
of family members; owingii K & 2 G KSNJ OKAf RNBY R2y Qibeigt &
sensitive to this. Knoing about similarities and differences between themselves and others, g
among families, communities and traditions.

Expressive arts and Design

i Being imaginative using their imagination in art, music, dance, imaginative play;ptdg and
stories to represent their own ideas, thoughts and feelings using a range of media; they resf
a variety of ways to experiences through their senses

26



Derbyshire Agreed Syllab2814

RE in the Nursery

Activities children engage in during their nursery years are experiences which provide the building blocks
for later development. Starting with things which are familiar to the children, and providing lots of-hands
on activities and learning are an importan LJ- NI 2 F LJzLJAf aQ f SENYyAy3a +d (K

Some ideas for religious education in the nursery can include:

T

1
T
1

=

=A =4 =4 =8 =4

T

Creative play, makbelieve, roleplay, dance and drama;

Dressing up and acting out scenes from stories, celebrations or festivals;

Making and eatindestival food;

Talking and listening to each other and hearing and discussing stories of all kinds, including religious
and secular stories with themes such as goodness, difference, the inner world of thoughts and
feelings, and imagination;

Exploringauthg G A O NBf AIA2dza I NGSTFFOGaszx AyOfdzZRAYy3a (K2:
artefacts or story books;

Seeing pictures, books and video of places of worship and meeting believers in class;

Listening to religious music;

Starting to introduce régjious terminology;

Work on nature, growing and life cycles or harvest;

Seizing opportunities spontaneously or linking with topical, local events such as celebrations,
festivals, birth of a new baby, weddings or the death of a pet;

Starting to talk abouthe different ways in which people believe and behave.

Topics which lend themselves to opportunities for RE work include the following:

Myself People who help us Special Times

My Life Friendship Our Community
My Senses Welcome Special Books

My Specialhings Belonging Stories

People Special to Me Special Places The Natural World
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RE in the Reception Class

Programme of Study for RE for al3year olds in the Reception Class

Themes: FS Discovering

Believing R1.Special peopleWhich people arespecial and why?

R2.Special storiesWhat stories are special and why?

Expressing R3.Special placesNhat places are special and why?

R4.Special timesWhat times are special and why?

Living R5.Being specialWhere do we belong?

R6. SpecialVorld: What is special about our world and why?

Key QuestiorR1Special people: Which people are special and why?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-goiog search for
wisdom, through exploring questions raised by human experience and answers offered by the religions
and beliefsof the people of Derbyshir@and the wider community, so as to promote their personal
development.

Theme Learning outcomes: Suggested content:

Supplementary Teachers should select from the | Teachers can select content from th

guestions you might following outcomes, balancing AT column to help pupils achieve some

explore: and AT2. Teachers will set up of the learning outcomes in column
learning experiences that enb | 2. Teachers can use different conte
LdzLJA £ & G2 X as appropriate

Theme Believing 1 talk about people who are 1 people who are special to us,

special to them and say what whom we admire

Questions to build in to makes their family and friendy 9§ the benefits and responsibilities

learning special to them of friendship and the ways that

Who isspecial to you 9 identify some of the qualities people care for others

and why? of a good friend 1 stories from the Bible about

What is a good friend I NBFf SO0 2y (K friendship and care for others
like? How canyoushow, 322 R FTNRSYRKQ with a focus on what Jesus did

that you are a good 1 recall and talk about stories o and said
friend? Jesus as a friend to others e.g Zachaeus (Luke 19)
What stories did Jesus | q recall stories about special Jesus choosing the twelve
tell about being a friend people in other religions and disciples (his special friends and
and caring for others? talk about what we can lea helpers) (Matthew 4.122);
from them stories of Jesus helping and

KSIfAy3a LIS2LX S
daughter (Mark 5.243);, healing
the man at the pool (John 5%);
Blind BartimaeugMark 11.4652)
9 stories of a key religious leader
from another religion and how
these are important to people
today (e.g.Guru Nanak, Prophet
Muhammad, the Buddha)
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Key QuestiorR2 Special stories: What stories are special and why?

The Principal aim oRE in Derbyshire schools is to enable pupils to participate in afgoimg search for
wisdom, through exploring questions raised by human experience and answers offered by the religions
and beliefsof the people of the people of Derbyshirand the wider o mmunity, so as to promote their
personal development.

Theme
Supplementary questiong
you might explore:

Learning outcomes:

Teachers should select from the
following outcomes, balancing AT1
and AT2. Teachers will set up
learning experiences that enable
LldzLA f a G2 X

Suggested content:

Teachers can select content from
this column to help pupils achieve
some of the learning outcomes in
column2. Teachers can use
different content as appropriate

Theme Believing

Questions to build in to
LJdzLIA £ 4 Q € S|
What is your favourite
story? What do you like
about it, and why?

What stories do you know
about Jesus? What do yg
think Jesus was (is) like?
Do you know any Bible
stories? What stories do
you know that are specia
to Christians (or other
faiths)? Who arehe
stories about? What
happens in the story?
Does the story tell you
about God? What do you
learn?

What stories do you know
that tell you how you
should behave towards
other people?

What are the similarities
and differences between
RAFFSNByY( all

stories?

9 talk about some religious stories

1 recognise some religious words
e.g. about God

1 identify some of their own
feelings in the stories they hear

9 talk about what Jesus teaches
about keeping promises and say
why keeping promises is a good
thing todo

i talk about what Jesus teaches
Fo2dzi ale&Aay3da Wi
it is good to thank and be thanke

1 explore storiepupilslike,re-
telling stories to others and
sharingfeatures of the story they
like

9 hear and explore stories from the
Bible, stories Jes told,stories
from the life of Jesus (e.g David
the Shepherd Boy (1 Samuel 17
the story of Ruth (book of Ruth ir
the Bible); Jesus as friend to the
friendless (Zacchaeus, Luke 19)
making promises (Matthew
21280 HUO T al eAy3
Lepers Luk 17:1119)

9 heara selection of stories taken
from major faith traditions and
cultures, including stories about
leaders or founders within faiths

1 explore stories through play, role
play, freezeframing, model
making, puppets and shadow
puppets, art, dancemusic etc.,

(Find some stories here:
http://shop.retoday.org.uk/find/S
tories/1)
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Key QuestiorR3 Special places: Which places are special and why?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-goiog search for
wisdom, through exploring questions raised by human experience and answers offered by the religions
and beliefsof the people of the people of Derbysre and the wider community, so as to promote their
personal development.

Theme
Supplementary
guestions you might
explore:

Learning outcomes:

Teachers should select from the
following outcomes, balancing AT1
and AT2. Teachers will set up
learning experiaces that enable
LJdzLIA £ & G2 X

Suggested content:

Teachers can select content from
this column to help pupils achieve
some of the learning outcomes in
column 2. Teachers can use
different content as appropriate

Theme Expressing

Questions to build into
puLJA t aQ € SN
Where is special to me”
Where is a special plact
for believers to go and
why?

9 talk about somewhere that is
special to themselves saying w

1 be aware that some religious
people have places which have
special meaning for them

T talk about thethings that are
special and valued in a place of
worship

1 get to know and use appropriatg
words to talk about their
thoughts and feelings when
visiting a church

1 Invite visitors to talk
about/show pictures of places
that are spiritually significant
to themand say why they are
special. (e.g. this might be
visiting an art gallery and
looking at a wonderful picture
and how this makes them feel
the memories this brings back
or encouragement for the
future. This should build
learning towards
understanding speal places
for religious people). Children
share and record their own
special places in a variety of
ways in a way that is
meaningful to them.

1 why some places are special
and what makes them special

1 when people like to go there
and what they like to do the

9 the church building as a speci
place for Christians

1 a place of worship for
members of another faith e.g.
synagogue or mosque.
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Key QuestiorR4 Special times: Which times are special and why?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-goiog search for
wisdom, through exploring questions raised by human experience and answers offered by the religions
and beliefsof the people of Derbyshir@nd the wider community, so as to promote their personal
development.

Theme/Fields of Learning outcomes: Suggested content:
enquiry/Supplementary Teachers should select from the Teachers can select content
guestions you might following outcomes, balancing AT1 | from this column to help
explore: and AT2. Teachers will set up learni| pupils achieve some of the

SELISNARSyO0Sa& KI (i learning outcomes in column
2. Teachers can use different
content as appropriate

Theme Expressing 1 give examples of special 1 the importance and value g
occasions and suggest features| OSt SO NI GA2Y

Questions to build mto a good celebration own lives

learning: 1 recall simply stories connected |  some major religious

What special times have yo with Christmas/ Easter and a festivals and celebrations

had? What did you festival from another faith e.g. seasonal festivals

celebrate? Why? Who were § say why Christmas/Easter and a|  including Christmas and

you with? What happened? festival from another faith is a Easter, and the stories

What happens at Christmas special timefor Christians/ associated with them;

and why? members of the other faith Sukkoh; Divali;

What happens at Easter, ar| 1 use a variety of media to

why? explore ways of celebrating

What storjes do you know and how religious believers

I 62dzi WSadzaQ celebrate festivals and

he died? What do you thk special times

about Jesus? What do
Christians say about Jesus
What other festivals have
you learnt about?

What happens at the
festivals, and why?

What stories can you
remember about festivals?
What are the similarities ang
differences between
RAFTFSNBY G iallS i
times?
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Key QuestiorR5 Being Special: Where do we belong?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-goiog search for

wisdom, through exploring questions raised by human experience and answers offered by the religions

and beliefsof the people of Derbyshir@nd the wider community, so as to promote their personal

development.

Theme

Supplementary questions
you might explore:

Learning outcomes:

Teachers should select from the
following outcomes, balancing AT
and AT2. Teachers will set up
learning experiences that eb&e
LddzLA £ a G2 X

Suggested content:

Teachers can select content frof
this column to help pupils
achieve some of the learning
outcomes in column 2. Teachers
can use different content as
appropriate

Theme:Living

Questions to build into
learning:

How do weshow respect
for one another?

1 re-tell religious stories making
connections with personal
experiences

1 share and record occasions
when things have happened in
their lives that made them feel

9 the idea that each person is
unique and valuable

1 religious beliefs that each
personis unique and valuable

9 religious beliefs about God

loving each person, e.g. Jewis
and Christian ideas that God
loves people even from before
they are born (Psalm 139), an
they are written on the palm
of his hand (Isaiah 49 v.16).
Children could draw aund
their hands, write their names
on the palm and decorate;
Christian beliefs about Jesus
believing children to be very
special. Tell story of children
wanting to see Jesus and
disciples stopping them (Mark
10 v.1316).

TK2¢ D2RQa (20
shown in Christianity through
infant baptism and dedication

1 signs and symbols used in the
welcome of children into the
faith community

1 ways of showing that people
are special from othereligions
e.g.Hinduism:Stories about
Hindus celebrating Rakshan
Bandran ¢ which celebrates
the special bond between
brothers and sisters. His sistg
ties a band of Rakhi of gold ol
red threads around the right
hand of a brother

How do we show love/how
do I know | am loved? q
Who do you care about?
How do we show care/how
do | know | am cared for?
How do you know what 1
people are feeling?

What things can we do
better together rather than
on our own?

What makes us feel specia
about being welcomed into
a group of people?

special

share andecord occasions
when things have happened in
their lives that made them feel
special

recall simply what happens at
traditional Christian infant
baptism and dedication
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Key QuestiorR6 Special world: What is special about our world?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-goiog search for
wisdom, through exploring questions raised by human experience and answers offered by the religions
and beliefsof the people of Derbyshir@nd the wider community, so as to promote their personal
development.

Theme/Fields of
enquiry/Supplementary
guestions you might
explore:

Learning outcomes:
Teachers should select from
the following outcomes,

Suggested content:

Teachers can select content from this

column to help pupils achieve some of

balancing AT1 and AT2. the learning outcomes in column 2.

Teachers will set up learning | Teachers can use different content as

experiences that enable pupil§ appropriate

G2 X

9 talk aboutthings they find
interesting, puzzling or
wonderful and also about

Theme:Living 9 Experience and explore the wonders
and beauty of the natural world and

Questions to build into life cycles of new life, gmath and

LJdzLJA £ 4 Q f S NJ their own experiences and decay; explore the idea that the worlg
What do you like in nature  feelings about the world is special and that some people
What is your favourite 1 re-tell stories, talking about| believe it was created by God;

thing? Why do you like it what they say about the 1 Use art and creative activities to
best of all? What have you| world, God, human beings | explore natural objectsg shapes,
learned about nature that ig 9 think about the wonders of | pattern, or use micrehike or listening
new to you? the natural world, walk;, grow and look after some plants
Why do some people say expressingdeas and and creatures

the world is special? What | feelings {l Use stories and poems to talk about

do you think is special 1 express ideas abouthowtd ONBF A2y o0S®3Id D7
about the world? look after animals and Nancy Sweetland); explore stories wi
What stories of creation do plants stilling exercises, acting out stories el

Christians tell?

What do people say about
how we should look after
the world? How do you
think we should look after
the world?

What are the similarities
and differences between
RAFTFSNByYy G LIS
about the world?

talk about what people do
to mess up the world and
what they do to look after it

link with ideas of how special childrer
are (marvel at moving toes, wiggling
fingers listening ears, clever
thoughts).

Use a simple chititiendly, but
authentic version of the Biblical
ONBlIGAZ2Y at2NERI ¢
by Steve Turner; explore in mime,
express through art; reflect on ways i
GKAOK (UKS g2NI R )
Hear/role play stories from faiths
about care for animals and the world
E.g. From Islam: Muhammad and the
ant: (talk about caring for animals,
looking after pets)Muhammad and
the thirsty cameltalk about how the
camel felt; whether they have ever
donesomething they are sorry for)
Seven new KitterisThe Tiny Ant
(Muslim stories retold bill Vaisey
(www.articlesoffaith.co.uk
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3.3 5-7s/ KS1 Programme of Study
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5-7s /KS1 Programme of Study

Principal Aim

The Principal aim of RE in Derbyshire schools is to enable pupils to participate hgaingsearch for
wisdom, through exploring questions raised by human experience and answers offered by the reli
and beliefs of the people of Derbyshire and the wider community, so as to promote their personal
development.

Focus of RE at KS1

Throughout KSTupils explore Christianity and at least one other principal religion. They learn abo
different beliefs about God and the world around them. They encounter and respond to a range of
stories, artefacts and other religious materials. They learn to reseghit beliefs are expressed in a
variety of ways, and begin to use specialist vocabulary. They begin to understand the importance
value of religion and belief, especially for other children and their families. Pupils ask relevant que
and devel@ a sense of wonder about the world, using their imaginations. They talk about what is
important to them and others, valuing themselves, reflecting on their own feelings and experiences
developing a sense of belonging.

Knowledge, skills andnderstanding

1. Learning about religion Learning from religion

Pupils should be taught to: Pupils should be taught to:

1 Explore a range of religious stories and sacr¢ 1 Reflect on andonsider religious and spiritual
writings and talk about their meanings ideas experiences and concepts such as

1 Name and explore a range of celebrations, worship, wonder, praise, thanks, concern, joy
worship and rituals in religion, noting and sadness
similarities where appropriate 1 Ask and respond imaginatively to puzzling

1 Identify the importance, for some people, of guestions, communicating their ideas
belonging to a religion and recognise the 1 Identify what matters to them and others,
difference this makes to their lives including those with religious commitments,

1 Explore how religus beliefs and ideas can be and communicate their responses
expressed through the arts and communicat¢  Reflect on how spiritual and moral values

their responses relate to their own behaviour

1 Identify and suggest meanings for religious | § Recognise that religious teachings and ideas
symbols and begin to use a range of religiou make a difference to individuals, families ang
words the local community

Religions and beliefs
During the Key Stage, pupils should be taught knowledge, skills and understanding through the fo
areas of study:

91 Christianity

i At least one other principal religion

1 Areligious community with a significant local presence, where appropriate

1 A secular world view, where appropriate
Schools may also plan to refer to further religions or belief systems, such agépossented within
their school and local area.
LY FRRAGAZ2YS a0OK22fa akKz2dZ R GlF1S Ayidz2 | 002dz
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Fields of enquiry
Through the key stage, pupils should have an opportunity to begin to explore each of the following
fields of enquiry:

a) Religious beliefs, teachings and sources of authority
b) religious practices and ways of living

c) religious and spiritual ways ekpressing meaning.

d) questions of identity, diversity and belonging

e) questions of meaning, purpose and truth

f) questions of values and commitments

In this syllabus the Fields of Enquiry have been paired up to form three strands:

Believing Expressing Living
a)religious beliefsteachings c) religious and spiritual ways d b) religious practices and ways
and sources of authority expressing meaning of living
€) questions of meaning, d) questions of identity, f) questions of values and
purpose and truth diversity and belonging commitments
Themes

The fields of enquiry are addressed through the following themes, by raising and addressing key
guestions:

Believing What people believe about God, humanity and the natural world

Story. How and why some stories are sacred and important in religion

Celebrations How and why celebrations are important in religion

Symbols How and why symbols express religious meaning

Leadersandteachers figures who have an influence on others locatigtionally and globally in religion
Belonging Where and how people belong and why belonging is important
Myself: Who | am and my unigueness as a person in a family and community

Experiences and opportunities
Pupils have an entitlement to a range of experiences and opportunities that can enrich and broade
learning in religious education. The teaching and learning should be planned to ensure that all chil
have opportunities to:

9 listen to and talk abut appropriate stories which engage children;

1 directly experience religiog engage with artefacts, visit places of worship (with a focus on
experiencesand symbols), listen and respond to visitors from faith communities;

f getto know and use religiouss?NR & | OOdzNI St & Sd3ad D2RI v

91 use all five sensassmell (e.g. incense, flowers); taste (e.g. special foods); see and touch (e

religious artefacts); hear (e.g. chants/hymns/prayers/bells / religious music and songs);
1 make and dag make festive food, role play, dress up, dance, be creative with colour, sound
movement;
have times of quiet and stillness and think about why being still might be good,;
reflect upon their own experiences, beliefs, ideas or values;
talk about theirown experiences;
use their imagination and curiosity to develop their appreciation and wonder of the world in
which they live;
91 begin to use ICT to explore religious beliefs and beliefs as practised in the local and wider
community.

=A =4 =4 =9
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Unit questions for Key Stage 1

Within this syllabusdetailedenquiry-basedexample key questionsave been written to support youn
interpreting the fields of enquiry, themes, knowledge and skillthe Programme of StudyHowever

schools are free tdevelop their own schemes of work for RE which implement the statutory requirements
in the programme of study on pag85-36in a clear way if they choose not to use #ey questions

provided.

Fields of enquiry KS1
Exploring
.. Believing
Be“eVIng 1.1 Who is a Christian / a Muslim / Jewish and what do they believe?
a) Religioubeliefs, 1.2. What can we learn from creation stories?
teachings and sources of

Leaders and teachers

1.3. Whois an inspiring person and why?

Story

1.4. What do stories of Jesus tell Christians about how to live?

authority (AT1)
e) Questions of meaning,
purpose andruth (AT2)

Expressing

¢) religious and spiritual
ways of expressing
meaning.(AT1)

d) questions of identity,

Symbols
1.5. In whaways is a church / mosque / synagogue important to believe

diversity ancbelonging Celebrations
(AT2) 1.6. How and why do we celebrate special times?
Livin g Myself

b) religious practices and 1.7. How do weshow we care for others?

ways of living AT1) _
f) questions of values and | Belonging
commitments(AT2) 1.8. What does it mean to belong?

Schools are at liberty to plan a flexible route through the material in any way they choose.
See Section 4.6, pp.1da.0, to see how these questions relate to those in 28syllabus.
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Planning guidance for&s/KS1.:

Teachers should have the principal aim of RE at the forefront of their minds as they plan their RE.

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-goiog search for
wisdom, through exploring questions raised by human experience and answers offered by the religions
and beliefsof the people of Derbyshir@nd the wider community, so as to promote their personal
development.

Step 1: Key Either. select a key question from pagég-46.

queStlon Or: devise your own key questiofEnsure that the key question fits wit
the themes from pag@86. Refer to the fields of enquiry @6) to ensure
breadth across the key stag®lake sure that the key question is
sufficiently open to allow enquiry (e.g. What difference does religion
YI1S Ay &az2yS$8S LIS2L) SQa SOSNERI &
focus on learning about and from religion and belief.

Explain where thikeyquestion fits into key stage planning e.g. how it
builds on previous learning in RE; what other subject areas does it li
to, if appropriate.
Step 2: Select Use the learning outcomes from column 2 of ey question outlines

. onpages39-46. Select learning outcomes appropriate for the age an
Iearnmg outcomes ability of your pupils, balancing learning about and learning from reli
and belief. (E.g. For KS1, level3 dre usually appropriate). Being cleg
about these outcomes will help you to decidbat and how to teach.

Step 3: Select Look at the suggested content for your key gtien, from column 3 in
. the outlines. Select the best content to help you to teach in an enga
speC|f|c content way so that pupils achieve the learning outcomes.

Step 4: Assessmen Turn the learning outcomes into pulNA Sy Rt @ WL Ol y
the level descriptions op.18to help you work out just what it is that

write levelled pUp” you want pupils to be able to understand and do as a reduteir
outcomes learning. _ 3 e

¢KSaS WL OFlyQ auluSySyua gAft
learning within your teaching, so that there is no need to do a separg
end of unit assessment.

Developactive learnng opportunities and investigations, using some
engaging stimuli, to enable pupils to achieve the levelled outcomes.
52y Qi F2NBSG (GKS aiatta &2dz ¢l

Step 5: Develop

teaching and

|eaming activities in the Learning Gtcomes in column 2 in the Key question outlinest
wider skills are described in Appendix 424 p.99). Make sure that
the activities allow pupils to practise these skills as well as show
understanding.
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KS1Key Questiori.1la Whois a Christian and what do they believe? / 1.1b Who is a Muslim and what do they believe?
1.1c Who is Jewish and what do they believighoose Christianity plus at least one other question]

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefdhe people of Derbyshir@nd the wider community, so as to promote their personal development.

Theme/Fields of Learning outcomes: Suggested content:
enquiry/Supplementary questions| Teachers should select from the following outcomes, Teachers can select content from this column to help
you might explore: balancing AT1 and AT2. Teachers will set up learning pupils achieve some of the learning outcomes in colum
extlSNASyO0Sa (KIFG Syl ot S LlzL{ Teachers can use different content as appropriate
Theme Believing 1 Talk aboutwhy God and Jesus are important for Christian | § Stories that help to show how Christians thiabout God
people (eg stories of Samuel (1Samuel), stories of David in Chri
Fields of enquiry 1 Retell stories that show what Christians believe about God Old Testament (2Samuel); the Annunciation (Luke 1), th¢
a) Beliefs and teaching®\T1) 1 Make linksbetween the life of Jesus and the way Christians Lost Son/Forgiving Father (Luke 15))
e) Questions of meaning, purpose an try to live 9 Stories that help to show how Christians see Jesus as th
truth (AT2) 1 Ask some thoughtful questions and suggest some answers Son of God (e.g. baptism (Ma#w 3), resurrection (Luke
about believingn God influences the way Christians try to li 24))
Supplementary questions: andtalk about what influences pupils themselves. 1 Some beliefs Christians hold about God (e.gp@ierful;
Who is Jesus and why is he importan loving; forgiving; close to everyone)
to Christians?
What can | learn from the way Jesus | ¢ Describesome of the things that Muslim people believe and 1  Stories that help to show how Muslims think of God and
treated other people? might do to show their beliefs how following God shows them ways to behave (e.qg.
What do Muslims believe about God? ¢ show an understanding T G KS A YLI2 NIk y O Muhammad and the cathe two brothers; the crying
WhyisKS v dzNRF Y A YL¥ q Reflecton what things matter most to them and why camel)
Muslims? f  How the Shahadah, the 99 Names of Allah, the adhan tef
What are my big questions about Gog Muslims about Allah; how calligraphy and nasheeds are
What matters most to me? used to express ideas of God.
How do Jewish people show what the T ¢KS NBOStIiGA2y 2F GKS v dzN
believe? to Muslims.
How and why do Jewish people
celebrate Shabbat? _ f Describesome of the things that Jewish people do to show | 1 WhatJewish people do on Shabbat; the Shabbat as a d4
What makes a Torah scroll special? their beliefs (e.g. about Shabbat) delight; the significance of objects used on Shabbat (e.g
1 Expresgheir own ideas about significant times in their own spice box, challah loaves; Kiddush cup etc)
lives 1 How the Mezuzah teaches Jewish people about God.
1 How the Torah is used in the synagogue and inhthime
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KS1Key Questiori.2 What can we learn from creation stories?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of enquiry/Supplementary
guestions you might explore:

Learning outcomes:
Teachers should select from the following outcomes,
balancing AT1 and AT2. Teachers will set up learning

Suggested content:
Teachers can select content from this column to
help pupils achieve some of the learning outcom

ex)SNA Sy O0Sa

GKFG Sylof$s Lzl

in column 2. Teachers can use different content {
appropriate

Theme Believing T reflectupon the wonder of the natural world 1 One or two stories of creation: One story

9 retell the stories anduggest some meaninga them should introduce the Christian concept of a
Fields of enquiry 1 talk abouthow these are important for believers creator God from theuHaic/Christian tradition
a) Beliefs and teaching#\T2) f ask and respondo questions arising from the stories (Genesis 1 or 2) and at least one other story
e) Questions of meaning, purpose and | q  jdentify some religious teachings about the world and should be taught from another faith (e.g.
truth (AT2) ways people might treat the earth if they believe it is Hinduism)

created by God. 1 what these stories tell believers about God af

Supplementary questions:  recognisethat questions which cause people to wonde|  creation (e.g. that God is great, creative, and
What does the Christian creation accoul  apout the beginning the world are difficult to answer concerned with creation; that creitn is
teach about God?  use creative ways texpressheir own ideas about the important, that humans are important within

How do the creation stories studied say
the world was made? How are the storie
similar and dferent?

How do you think the world might have
started?

What do you think about God and about
D2RQA& Ay@2ft @dSYSyi
world?

What do the stories say about how
humans should look after each other an
the world?

What do you think about how humans
should look after each other and the

world? Why should they?

creation story and about what people believe about G

it)

1 ways in which religious believers might treat
the world, making connections with the storie
(e.g humans are important but have a role as
D2RQa NBLINBaSyial da@s
care for it, as gardener tends a garden)
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Key QuestiorL.3 Who is an inspiring person and why?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:

Teachers should select from the following outcomes,
balancing AT1 and AT2. Teachers will set up learning
extSNASyO0Sa (KIFG SylrofS L

Suggested content:

Teachers can select content from this column to help pupi
achieve some of the learning outcomes in column 2. Teac
can use different content as appropriate

Theme
Leaders and teachers

Fields ofenquiry:

a) Beliefs and teaching#\T1)

e) Questions of meaning, purpose
andtruth (AT2)

Supplementary questions

What makes an inspiring leader?
Is there a difference between bein
a good leader and the kind of
person people will give up their
lives to folow?

What makes these people (Jesus,
Moses, Muhammad, Guru Nanak)
so special that people still follow
them today?

Who inspires you? How and why
Who do you inspire?

T re-tell storiesthat are told by and about special
people in two religions

1 identify what qualities inspiring people have,
including significant religious figures, local leaders
and people who influence pupils themselves

1 talk about how pupils might show some of these
gualities in their own lives

1 talk abouthow these stories are importarfior

people today

identify why some people inspire others

respond sensitivelyo questions about who has

inspired them e.g. to be thankful, kind, generous,

honest etc

1 make linksbetween some of these stories and
teachings and their own attitudes and behawi

= =

9 Differences between the inspirational people who are
adAff F2f{t26SR o0& 0StASO
religions), local leaders (including religious leaders) an
people children admire in their lives today

9 Stories from the life and teaching ofsiis and how these
are important to people today (e.g. Peter and Andrew,
the first disciples, Luke 5111; Zacchaeus, Luke 19tD)

1 Stories from the life and teaching of a leader from
another faith¢ Moses, the Prophet Muhammad, Guru
Nanak. Why were they sh great leaders?

E.g.

o Stories from the Torah about Moses as a leader s¢
by God; the Burning Bush Exodus 3; leading his
people Exodus Chapterslé; receiving the Ten
Commandments Exodus 20

0 Stories about Muhammad, eg Muhammad and Jib
in the cave aHira; Muhammad and the ants; the
crying camel; the kittens; the boy who threw stones
at trees; Muhammad and the black stone.

0 Stories about Guru Nanak
https://www.sikhnet.com/stories

1 From these stories, ideabout what makes a person
inspiring to others.
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KS1Key Questiori.4. What do stories of Jesus tell Christians about how to live?

Derbyshire Agreed Syllabg614

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of enquiry/Supplementary
guestions you might explore:

Learning outcomes:
Teachers should select from the following outcome
balancing AT1 and AT2. Teachers will set up learn
exlSNA Sy O0Sa dGdKIFd SyloftsS

Suggested content:

Teachers can select content from this column to
help pupils achieve some of the learning outcom
in column 2. Teachers can use different content §
appropriate

Theme Story

Fields of enquiry

a) Beliefsand teaching¢AT1)

e) Questions of meaning, purpose anah
(AT2)

Supplementary questions:

What do Christians believe about the Bible and
why? What do you think about the Bible?

In what ways do you think the Bible helps
Christians and tells them hotley should treat
other people?

How do you think you should treat other people
How do you decide what you should and shoulg
not do to others?
What does the Bible tell Christians about Jesus
What stories did Jesus tell in the Bible, and wh¢
do they mean?

From the stories Jesus told, which is your
favourite? Why? What does it mean to you?

2 Kg R2 @2dz GKAY]l [/ KNX&A
teaching?

1 re-tell some of the stories Jesus told, asufygest

what they might meanto Christians

suggest feelings and reactisof characters at
key points in stories of Jesus

identify some beliefs, teachings and practices
that come from these stories, e.g. the need for
forgiveness, generosity, commitment, love for
others, and ways in which Christians show the
e.g. through suporting Christian Aid

make linksbetween the message and values of
the stories and how people live today

f

1 the importance of the Bible for Christians to
learn about God and receive guidance on hoy
live

1 stories Jesus told that show what God is like ;
also help Christians know how they should liv

1 parables as ways of teaching e.g. The Lost C
The Lost Sheep, The Lost Son/Forgiving Fath
(Luke 15) (e.g. teaching about the extravagari
love of God fothe lost and the ultimate value
of each individual to God); the Good Samaritg
(Luke 10) (e.g. how Christians should show Ig
to those they encounter who are in need); the|
pearl of great price (Matthew 13) (e.g. teachir
K2¢g 1y26Ay3a D2 Rifgup f 2
everything else for);

T YANI OfS aG2NRASaA
and the fish (Luke 9);

T WSaddzaQ GSFOKAYy3 2y 0o
Rule, the two builders (Matthew 7), the rich
fool (Luke 12) ; the two sons (Matthew 21:28
32); the richyoung man (Mark 10:131)

I 62 dz
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KS1Key Questiorl.5. In what ways is a church / mosque / synagogue important to believers?
The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring quéms raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of enquiry/Supplementary Learningoutcomes: Suggested content:

guestions you might explore: Teachers should select from the following Teachers can select content from this column to help pupils achieve
outcomes, balancing AT1 and AT2. Teachers V| some of the learnig outcomes in colum@. Teachers can use different
set up learning exgriences that enable pupils to| content as appropriate

Theme Symbols

Fields of enquiry

c) religious and spiritual ways of expressing
meaning (AT1)

d) questions of identity, diversity arzklonging
(AT2)

Supplementary questions:

What do you see in church/ mosque/
synagogue that shows it is a holy, special pla
for Christians/ Muslims/ Jews?

How are some of the things in church used?
What do you think the objects mean to
Christians?

When do you think Christians / Jews go to
church / synagogue, and what do they do
there? Why do you think they do what they dg
What is different and similar about worship in
church and synagogue? Why do you think it ig
like that?

How does visiting the church/synagogue mak
you feel? How do you thinkfeels for a
Christian/Jew to worship there?

Why do Christians use candles in churches?
What do you think the symbol of light means {
Christians?

Why do you think different styles of music are
used in worship? How does the music make

feel?

9 identify special objects and symbols found i
a place where people worship and be able
say something about how these are used a
what they mean to believers

1 identify special objects and symbols found i
their own home or school and say why thes
are special anevhat they mean

1 recognisethat there are special places wher
people go to worship and their importance
believers

1 demonstrateappropriate care and sensitivity
when handling religious artefacts and objeg
special to others

i talk about meanings containeth stories,
objects and symbols

1 know some of the ways in which people use
music in worship,

1 suggest meaning® religious songs,
responding sensitively to ideas about
thanking and praising

1 showthat they have begun to be aware that
some people regularly @rship God in
different ways and in different places

Note: This unit should include a visit to at least
one place of worship to explore its importance

the lives of believers and the local community

T 126 GKS 62NRa Wil ONB Raked sgrie WK
places and things special, sacred or holy; consider what things a
places are special to pupils and their families, and why; do they
things that are holy and sacred?

f 2Keé Al A& AYLRNIIyd (G2 akKz2g N
sacredbelongings (including the importance of having clean hang
or dressing in certain ways)

1 Main features of places of worship in Christianity and at least ong

other religion;

how the place of worship is used:;

similarities and differences between placesaadrship and how they

are used;

1 meanings of signs, symbols, artefacts and actions and how they
in worship e.g.

o Christianity: altar, cross, crucifix, font, lectern, candles and the
symbol of light; plus specific features from different denominatig
asappropriate: icons, stations of the cross; baptismal pool; pulp

o Judaism: ark, Ner Tamid, Torah scroll, tallith, tefillin; hanukkiah;
bimah.

o Islam: wudu; calligraphy, prayer mat, prayer beads, minbar;
mihrab, muezzin

1 how religious believers sometimes usrisic to help them in
worship e.g.

1 Christians singing traditional hymns with an organ or using
contemporary songs and instruments to praise God, thank God
A2NNEZ (G2 LINBLI NBE T2N LINF & SNJ
stories; to celebrate at a wediay.

= =

43



Derbyshire Agreed Syllabg614

KS1Key Questiori.6. How and why do we celebrate special times?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answersfiered by the religions and beliefef the people of Derbyshir@nd the wider community, so as to promote their personal development.

Theme/Fields of enquiry/Supplementary
guestions you might explore:

Learning outcomes:

Teachers should select from tii@lowing outcomes, balancing
AT1 and AT2. Teachers will set up learning experiences tha
Sylots$s

LldzLJA f & (2 X

Suggested content:

Teachers can select content from this column to help pu
achieve some of the learning outcomes in column 2.
Teachers can udgdifferent content as appropriate

Theme Celebrations

Fields of enquiry

c)religious and spiritual ways of expressing
meaning (AT1)

d) questions of identity, diversity and
belonging (AT2)

Supplementary questions:

2KIG ad2NASa R2 @ 2hz
and death? What do Christians believe about
Jesus? What do you think about Jesus?
How do Christians celebrate the coming of
Jesus at Christmas, and how do they remem
his death and resurrection at Easter?

What stories do you know about other
festivals?

Why do you think light is important to some
believers? What does light mean to you?
Why do you think that people celebrate
religious festivals? What do the festivals mea
to Christians (Jews/Muslims/Hindus)? How d
they think it makes them feel?

What areyour favourite stories or things abou
the festivals? What do you learn from the
festivals?

What special events have you celebrated?
What do you do, why, and how does it make

you feel?

f

1

identify a special time they celebrate and explain simply
what celebration means

retell stories connected with Christmas/
Easter/Harvest/Pentecost and a festival in another religio
and say why these are important to believers

suggest a meaningn a story of Easte Christmas,
Hanukkah, Eid or Divali

talk about ways in which Jesus was a special baby who
Christians believe came from God

ask gquestions and suggest answexout stories to do with
Christian festivals and a story from a festival in another
religion

identify some ways Christians celebrate
Christmas/Easter/Harvest/Pentecost and some ways a
festival is celebrated in another religion
suggestmeaningsfor some symbols used in the Christian
celebration of Easter /Christmas, including the symbol of
light

suggestmeaningsfor some symbols used in the celebratio
of a festival in another religion (e.g. Hanukkah in Judaism
Eidul fitr in Islam, Divali in Hinduism)
talk about features in festival stories that made people feg
happy or sad and compare them witheir own experiences
make linksbetween these religious festivals and occasion
they celebrate.

1 consider the importance and value of celebration an
NBYSYoNI yOS Ay OKAf RNBY

1 learn about festivals in Christianity, including
Christmas, Easter, Haest and Pentecost in
Christianity: the stories and meanings associated wil
them:

For example, from Easter:

o explore stories of Jesus in Holy Week such as riding
into Jerusalem on a donkey; turning over tables in
GSYLX S 61 aKAyYy 3 KA @stedl; Kgin§
deserted; crucifixion; resurrection on Sunday mornin

o explore feelings of Jesus and disciples

0 explore how these are shown in the ways Christians
celebrate Easter today e.g. Palm Sunday processior
washing feet; sorrow of Good Friday; darkees
Saturday services light and joy of Easter day etc

1 the story and meaning of a festival in another religiol
for believers (e.g. Judaism: Shabbat, Hanukkah,
Passover; Islam: Eid Fitr; Hinduism: Divali)

1 what the stories and events means for the childre
themselves

1 the importance of the symbol of light within different
festivals, e.g. Christmas, Hanukkah, Divali, how
believers express beliefs through this symbol, and h
light can mean different things to believers in differer
communities

44



Derbyshire Agreed Syllab2814
KS1KeyQuestionl.7 How do we show that we care for others?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the rgions and beliefof the people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of Learning outcomes: Suggested content:

enquiry/Supplementary questions| Teachers should select from the following outcomes, Teachers can select content from this column to help

you might explore: balancing AT1 and AT2. Teachers will set up learning pupils achieve some ohé learning outcomes in column
SELISNASYyOSa (KIG Syl of S LI 2 Teachers can use different contentsgspropriate

Theme Myself 1 retell Bible stories and stories from another faith about {1 how each person is unique and important: for examplg

each person being special Christian teachings

Fields of enquiry 1 talk aboutways in which people they know are special o that God values everyone (Matthew 6.26)

b) religious practices and ways of and unique o Jesus blesses the children (Matthew 19, Mark 10,

living (AT1) 1 retell Bible stories and stories from another faith about Luke 18) , L A

f) questions of values and the importance of friendship and giving to others o talty y ~05FJAR LINIeachS

commitments (AT2) 1 describehow religious practice influences how people person is special in it)

1 the benefits and responsibilities of friendship and the

live their lives, especially in regard to caring for others i x
» €SP y 9 9 ways in which people care for others:

Supplementary questions: T describeways in which people can makeshds 0 to include stories from the Bible about friendshi
Who should we care for? 1 takaboutk2 6 G KS& Oly dz&aS G(KS FyR OF NB F2NJ 20KSNE o
How can | show that | care? f talk aboutideas of what is good and bad, right and (Luke 5:111), Four friendsake the paralysed man !
How do | feel when | help other wrong, fair and unfair in familiar situations 10 JeSUS (LuI,<e 5:106), Good Samaritan (Luke
people? { respondsensitivelyto stories about caring and being 10:2537) '
:C;V’;/ do | feel when people help . %areqf)f/or i ) . o 1 we all have special gifts we can use to benefit others
S i identify ways that some pedp make a response to Go that some religions believe that serving others and
What things can | do this week to by caring ! Pee i ! supporting thegpoor are important partg of being a

help someone else? religious believee.g.Zakah alms giving (Islam) &ewa,

(Sikhism)
9 stories of how people from other religions give to othe
e.g. Sikhism: Bhai Ghanaiya, and Guru Gobind Singh
9 stories of how some people have been inspired to car
for people because of their religiouslEves e.g. Mother
Teresa , Dr Barnardo, Sr Frances Dominica, Salvation
Army;
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KS1Key Questiorl.8 What does it mean to belong?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:

Teachers should select from the following outcomes, balanc
AT1 and AT2. Teachers will set up learningeggpces that
SylFofS LlzZAta G2 X

Suggested content:

Teachers can select content from this column to hel
pupils achieve some of the learning outcomes in
column 2. Teachers can use different content as
appropriate

Theme Belonging

Fields of enquiry

b) religious practices and ways of
living (AT1)

f) questions of values and
commitments (AT2)

Supplementary questions:

How do we belong to other
people?

Why do some people believe that
they belong to God?

What do we do at different times
of our lives toshow that we
belong?

1 identify symbols of belonging from their own experience, f
Christians and at least one other religisnggestingwhat
these might mean

I talk aboutwhat is special and of value about belonging to
group that is important to them

1 expresstheir feelings of belonging and depending on other

1 showan awarenesghat different people belong to different
religions

1 retell what happens at a traditional Christian infant baptisn
/dedication andsuggestwhat the actions and symbols mea

1 identify away people show they belong to each other whe
they get married

1 suggesimeaningfor the words and actions in a wedding
ceremony

1 talk aboutwhat is special and of value to religious people
when they meet for worship

9 Stories of people who belong to grouggpups to
which children belong, including their families and
school, what they enjoy about them and why they
are important to them

faedvyozfa 2F WoSt2y3aiay3aQ
least one other religion (Christianity e.g. baptisma|
candles, christeni clothes, crosses as badges or
necklaces, fish/ICHTHUS badges, What Would Jg
Do bracelets WWJD; ; symbols of belonging in
OKAft RNByQa 24y fA@Sa

1 the value of each person and how Christians shoy
this through infant baptism and dedication

9 compare this with a welcoming ceremony from
another religion e.g. Judaismrit Milah; Islam:
Aqgigah

1 how people can show they belong with another
person for examplethrough the promises made in
a wedding ceremony

9 compare the promises made in a Christiedding
with the Hindu seven steps to a good marriage

1 how Christians, and members of another religion,
often meet in groups for worship and community
activities
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3.4 7-11s/ KS2 Programme of Study

Hope for the worldMia, age 9
NATRE/Spirited Arts
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7-11s /KS2 Programme of Study

Principal Aim

The Principal aim of RE in Derbyshire schools is to enable pupils to participate hga@ingsearch for
wisdom, through exploring questions raised by human experience awdeas®ffered by the religions
and beliefs of the people of Derbyshire and the wider community, so as to promote their personal
development.

Focus of RE at KS2

Throughout KS2, pupils learn about Christianity and at least two of the other principal religions,

recognising the impact of religion and belief locally, nationally and globally. They make connection

between differing aspects of religion and consider diféerent forms of religious expression. They

consider the beliefs, teachings, practices and ways of life central to religion. They learn about sacr

texts and other sources and consider their meanings. They begin to recognise diversity in religion,

learning about similarities and differences both within and between religions and beliefs and the

importance of dialogue between them. They extend the range and use of specialist vocabulary. Th

recognise the challenges involved in distinguishing between ioeaght and wrong, and valuing what

322R YR UGNXz2S® ¢KSe& O2YYdzyAOIGS GKSANI ARSI a

own beliefs and values and those of others in the light of their learning in RE.

Knowledge, skills and undetanding

1. Learning about religion 2. Learning from religion

Pupils should be taught to: Pupils should b&aught to:

91 Describe the key aspects of each religion studied, espe( § Reflect on what it means to belon
the people, stories and traditions that influence the belig to a faith community,

and values of others communicating their own and

91 Describe the variety of practices and ways of life in 20KSNBQ NBaLRya
religions and understand how these stem from, and are| § Respond to the challenges of
closely connected with, beliefs and teachings commitment both in their own

1 Identify and begin to describe the similarities and lives and within religious
differences within and between religions traditions, recognising how

1 Investpate the significance of religion in the local, nation commitment to a religions shown
and global communities in a variety of ways

1 Consider the meaning of a range of forms of religious |1 DA a Odzda GKSANJ 2
expression, understand why they are important in religig ~ views of religious truth and belief,

and note links between them expressing their own ideas
1 Describe and begin to understaneligious and other 1 Reflect on ideas of right and wror]

responses to ultimate and ethical questions YR GKSANI 26y |
1 Use specialist vocabulary in communicating their responses to them

knowledge and understanding 1 Reflect on sources of inspiration i
f Use and interpret information about religions from a ran their own lives and the lives of

of sources others

Religions and beliefs
During the Key Stage, pupils should be taught knowledge, skills and understanding through the fo
areas of study:

91 Christianity

9 At least two other principal religions

1 Areligious community with a significant local presence, where appropriate

1 A secular world view, where appropriate
Schools may also plan to refer to further religions or belief systems, such as those represented wil
their school and local area.
NaRRAGAZ2Y Y alOKz22fta akKz2dzZ R GF1S Ayid2 I 002dz/i
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Fields of enquiry

Through the key stage, pupils should have an opportunity to begin to explore each of the following
fields of enquiry:

a) religious beliefs, teachingsd sources of authority

b) religious practices and ways of living

c) religious and spiritual ways of expressing meaning.

d) questions of identity, diversity and belonging

e) questions of meaning, purpose and truth

f) questions of values and commitments

Inthis syllabus the Fields of Enquiry have been paired up to form three strands:

Believing Expressing Living
a)religious beliefsteachings c) religious and spiritual ways d b) religious practices and ways
and sources of authority expressingneaning of living
e) questions of meaning, d) questions of identity, f) questions of values and
purpose and truth diversity and belonging commitments

Themes
The fields of enquiry are addressed through the following themes, by raising and addressing key
guestions:

Beliefs and questions: 2 ¢ 1LJS2 LJ SQa o0StASTa [o62dzi D2RI (K
Teachings and authoritywWhat sacred texts andtleer sources say about God, the world and human li
Worship, pilgrimage and sacred placa&there, how and why people worship, including at particular
sites

The journey of life and deathWhy some occasions are sacred to believers, and what peopleahink
life after death

Symbols and religious expressioHow religious and spiritual ideas are expressed

Inspirational people:Figures from whom believers find inspiration

Religion and the individuaMWhat is expected of a person in following a religiorbelief?

Religion, family and communityHow religious families and communities practice their faith, and the
contributions this makes to local life

Beliefs in action in the worldHow religions and beliefs respond to global issues of human rights,
fairness, social justice and the importance of the environment

Experiences and opportunities

Pupils have an entitlement to a range of experiences and opportunities that can enrich and broade

learning in religious education. The teaching andresay should be planned to ensure that all pupils

have opportunities to:

1 encounter religion through visitors and visits to places of worship; focusing on the impact and 1
of religion on the local and global community e.g. through interviewing lceah\ers

1 discuss religious and philosophical questions, giving reasons for their own beliefs and those of
others, e.g. how beliefs about life after death can affect how people view life

i considera range of human experiences and feelings, e.g. joy of celebrations, the wonder of be

alive, and the awe of worship.

NEFfSOG 2y GKSANI 26y YR 20KSNBRQ AyairdaKia

SELINB&a FyR 02YYdzy A Oihsighs thirdagh arNand®désjgn, mysie, dahde ki

drama and ICT

9 SEGSYR (KS dzaS 2F L/ ¢X LI NIGAOdZ I NI & Ay SyK
through blogging, video conferencing, email links, aninretji@nd creative presentatien

91 pupils should have the opportunity to be critical of internet resources, asking if they tell the trut
give a balanced picture.

= =
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Key Questios for Key Stage 2

Within this syllabusdetailedenquiry-basedexample key questionsave been written to support youn
interpreting the fields of enquiry, themes, knowledge and skillthe Programme of StudyHowever

schools are free to develop their own schemes of work for RE which implement the statutory requirements
in the Programme o8udy on page#t8-49in a clear way if they choose not to use #ey questions

provided.

Fields of enquiry KS2

Connecting

Beliefsand questions

2.1 What do different people believe about God?
2.2Why is Easter so important for Christians?

Be|leVIng 2.3. What do religions say to us when life gets hard?
a) Religious beliefs, Inspirational people

teachings and sources of | 2.4, What makes a leader worth following?

authority (AT1)

€) Questions of meaning, | 5 5 How and why d6hristians follow Jesus?
purpose and truth(AT2) Teachings and authority
2.6. Why is the Bible so important for Christians today? Why is the Gy
DN} YUK { I KAOKvVvdZNRIY a2 AYLERNIIY
Symbols and religious expression
Expressing 2.7. How c!o people express their faith through the arts?
2.8. What is the purpose and value of a sacred space?
2.9. Why is prayer important for religious believers?
(AT1) Worship, pilgrimage and special places
d) questions of identity, 2.10 What are the deeper meanings of festivals?
diversity and belonging 2.11 Why is pilgrimage important to some religious believers?
(AT2) Journey of life and death
2.12 How and why do believers show their commitments during the jou
of life?
Religion and the individual
2.13 What can we learn fromligions about deciding what igght and

c) religious and spiritual
ways of expressingieaning

. wrong?
LIVIng Religion, family and community
b) religious practices and | 2,14 Whatcan be learned from the Muslim way of life?
ways of livindAT1) 2.15. How can we make our village/town/county a more respectful plag

f) questions of values and
commitments(AT2)

Beliefs in action in the world

2.16 Can religions help to build a fair world?

2.17 What do religions teach about the natural world and whguld we
care about it?

Schools are at liberty to plan a flexible route through the material in any way they choose.
See Section 4.6, @08-110, to see how these questions relate to those in 2@8syllabus.
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Teachers should havhke principal aim of RE at the forefront of their minds as they plan their RE.

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-goiog search for
wisdom, through exploring questions raised by human experience andveers offered by the religions
and beliefsof the people of Derbyshir@nd the wider community, so as to promote their personal

development.

Step 1: Key questiol

Either. select a key question from page2-68.

Or. devise your own key guestiofensure that the key question fits with
the themes from pagd9. Refer to the fields of enquiry ¢9) to ensure
breadth across the key stag®lake sure that the key question is
sufficiently open to allow enquiry (e.g. What difference does religion m
na2YS LIS2L) SQa SPOSNERFE fAQBSaKO
learning about and from religion and belief.

Explain where this unit/question fits into key stage planning e.g. how it

builds on previous learning in RE; what other subject areasitltiek to,
if appropriate.

Step 2: Select
learning outcomes

Use the learning outcomes from column 2 of ey question outlinesro
pages 5%68. Select learning outcomes appropriate for the age and ab
of your pupils, balancing learning about aedrning from religion and
belief. (E.g. For KS2, levels are usually appropriate). Being clear abo
these outcomes will help you to decide what and how to teach.

Step 3: Select
specific content

Step 5: Develop
teaching and
learning activities

Look at the suggested content for your key questioorf column 3 in the
units. Select the best content to help you to teach in an engaging way
that pupils achieve the learning outcomes.

Turn the learning outcomes into pulNA Sy Rf @ WL Ol y ¢
level descriptions op.18to help you work out just what it is that you
want pupils to be able to understand and do as a result of their learnin
¢tKSaS WL OlyQ aidldSySyita gAratft K
within your teaching, so that there is no need to do a separate end of
assessment.

Developactive learning opportunities andvestigations, using some
Sy3alF3Iay3a adAavydzZ Az G2 Sylof$S Lzl
forget the skills you want pupils to develop. These are highlighted in th
Learning Outcomes in column 2 in tkey question outlingsut wider
skills ae described in Appendix 4.2 (see9f). Make sure that the
activities allow pupils to practise these skills as well as show
understanding.
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KS2 Ky Quesion 21 What do different people believe about God?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:

Teachers should select from the following
outcomes, balancing AT1 and AT2. Teach
will set up learning exgriences that enable
LdzLIA £ a G2 X

Suggested content:
Teachers can select content from this column to help pupils achieve g
of the learning outcomes in column 2. Teachers can use different con
as appropriate

Theme
Beliefs and questions

Fields ofenquiry:
a) religious beliefs, teachings and
sources ofauthority (AT1)

e) questions of meaning, purpose
andtruth (AT2)

Supplementary questions:

How might believing in God help
people?

Why do some people believe therg
is a God?

Why is God a mystery?

What difference does believing in
God make?

1 explainwhat faith means and give
examples of what they put their faith in

1 use religious vocabulary to explaisome
of the ways in which Christians and
followers of other religions describe God
identifying belids that are similar in
different religions

1 suggest the meanings of storideom
sacred texts about people who
encountered God

1 reflect onwhy there are many ideas abo
God and express their own understandir
of God through words, symbols and the
arts

9 ask questions and suggest some
responsesbout what others believe,
showing awarenesshat not all questions
can be answered

1 ways in which we exercise trust/ faith in our everyday lives (e.g. zebra
crossing, doctors giving the right medicine)

1 how we know abousomething we have not seen or experienced for

ourselves (e.g. the existence of the Antarctic; atoms, photons; black holes

space)

how some people believe in God and some people do not

some of the ways in which religions name and describe the attribut&odc

with a particular focus on how Christians think of God as Father, Son and

Spirit, the 99 Names of Allah or Hindu beliefs aboutThmurti¢ Brahma

(creator), Vishnu (preserver), Shiva (destroyer)

1 stories and encounters which help believér® dzy RSNA G YR [
with people (e.g. Moses and the Burning Bush (Exodu45).,1Baptism of
Jesus (Mark 1:21); Pentecost (Acts 2:21) and Paul's conversion (Acts 9. ]
19); stories Jesus told which teach about God e.g. the parable &fottggving
Father (Luke 15.132))

9 stories which help Muslims understand the nature of God e.g. the story of
Night of Powegi KS NB @St iA2y 2F (G(KS v dzNI
adzKl YYIFRQa yAIKG 22dz2NySeé FyR | a0§

9 stories which help Hindus uedstand the nature of God, e.g. Lord Shiva ch
2FF DIySakKlkQa KSIRT IFyR GKS YNXAK

1 the influence believing in God has on the lives of believers (e.g. many pra

and/or read their scripturesand/or give to charityand/or try to be kind to

others

reflection on their own questions and ideas about God in light of their lear

opportunities to express their own ideas about God through art, music,

poetry, drama

= —a

= =
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KS2 Ky Quesion 22 Why is Easter so important for Christians?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions apeliefs of the people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:
Teachers should select from the following outcomes, balanc
AT1 and AT2. Teachers will set up learning experiences tha

SyroftS Lidzllata G2 X

Suggested content:

Teachers can select content from this column to hel
pupils achieve some of the learning outcomes in
column 2. Teachers can use different content as
approprige

Theme
Beliefs and questions

Fields of enquiry
a) religious beliefs, teachings and
sources ofwuthority (AT1)

e) Questions of meaning, purpose
andtruth (AT2)

Supplementary questions:

Why are eggs often used as a symbo
at Easter?

Which is moré@mportant for
Christians: Easter or Christmas? Wh
Was Jesus just a great moral teacher
the Son of God?

Why did Jesus need to die?

Why is forgiveness important?

9 use religious vocabulary, symbols, art, music, dance, drarn
ICTto expresstheir understanding of the meaning of Easte
for believers

1 reflecton what is worth celebrating and remembering in
their own life and community

I expresgheir own questions andpply their own ideas to
beliefs about resurrection, sacrifice, hope and life after de

9 describethe impact of Christian beliefs about sacrifice and
forgiveness on the lives of some Christiaagyressing their
own views in comparison to Christian responses

1 to consider times in their own lives when pupils
remember and celebrate significant events/peop
why and how they do this

1 the meaning of stories behind Easter, e.g. the
events of Holy Week through the Passion Narrat
(e.g. Maundy Thursdayserving otlers); accounts
of the resurrection in the Gospels

1 the relationship between Eucharist/Holy
| 2YYdzyA2Y YR WSadzaQ f
significance of bread and wine, relating this to th
own ideas about remembrance

1 how believers express the meaning of East
through symbols, sounds, actions, story and ritug
e.g. using ash on Ash Wednesday, palm branchg
on Palm Sunday, washing feet on Maundy
Thursday, hot cross buns and simnel cakes, Pag
Plays, darkness and images covered in churche
Good Friday; &ster vigils; lighting Paschal candle
on Easter Sunday, decorating crosses;

1 ideas of sacrifice and forgiveness, and Christian
0StASTaA | o2dzi WSadzaQ F
NBad2NRAYy3I KdzYFyAdeéeQa a
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KS2 Ky Questior2.3 What do religions say to us when life gets hard?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:

Teachers should select from the following outcomes, balanc
AT1 and AT2. Teachers will set up learningeggpces that
SylFofS LlzZAta G2 X

Suggested content:

Teachers can select content from this column to hel
pupils achieve some of the learning outcomes in
column 2. Teachers can use different content as
appropriate

Theme Beliefs and questions

Fields of equiry:
a) religious beliefs, teachings and
sources ofauthority (AT1)

€) questions of meaning, purpose
andtruth (AT2)

Supplementary questions:

What matters most in life?

Why do people follow religions?
What are the good things about
being in acommunity, including a
faith community?

What happens when we die?
What difference does believing in
life after death make to some
people?

T ask some puzzling questiordtalk about why they are
interesting

TARSYyGATEe a2YS WoA3 |wdds that A 2
make people wonder and are difficult to answer

9 suggest things that matter to Christians and another religi
community and say why (e.g. worship, prayer, service, loV
others)

1 suggest what difference following a religion can make to li
incduding when life gets haranaking links to their own ideag
of keeping going when facing difficulties

1 talk about what Christians and another religion (e.g.
Hinduism) say about what happens when we die, describi
and explaining similarities and differersce

1 explain how believing in life after death, e.g. heaven,
Paradise, moksha, might make a difference to how some
lives

1 ask questions and suggest some responses about what o
believe, showing awareness that not all questions can be
answered

1 create astatement of their own ideas about life after death
reflectingon ideas from at least two religions studi&tkplain
what has inspired and influenced themform this view.

1 Use stimulus material to encourage pupils to ask
guestions about life, death, sigfing, what matters
most;

fryrteasS FyR S@Itdad S LI
YR NBFfSOUO 2y K2g az2y
easy answers, and how people offer different
answers to some of the big questions about life,
death, suffering etc.

1 Exploreways in which religions help people to live,
e.g. giving a sense of purpose, a guide to deciding
what is right and wrong, membership of a
community who care for each other, opportunities
to celebrate together

1 Christian beliefs about life after death, inding
ideas of heaven, Judgement, salvation through
Jesus;

9 Beliefs of another religion about life after death, e.
Hindu ideas of reincarnation and moksha

1 Some answers given by noeligious beliefs about
life after death, suffering and what matters most
e.g. humans have to decide right and wrong for
themselves
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KS2 Ky Questior2.4 What makes a leader worth following?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:

Teachers should select from the following outcomes,
balancing AT1 and AT2. Teachers will set up learning
exSNASyO0Sa GKIG SylrofS L

Suggested content:

Teachers can select content from this column to help pupil
achieve some of the learning outcomes in column 2. Teach
can use different content as appropriate

Theme
Inspirational People

Fields ofenquiry:
a) religious beliefs, teachings and
sources ofauthority (AT1)

€) questions of meaning, purpose
andtruth (AT2)

Supplementary questions:

Who are our heroes and heroines
How do our heroes and heroines
show us the best way to live?
Who shows theChristians, Hindus
or Muslims the best ways to live?
What do we think are the best
ways to live?

1 identify the qualities they admire in their heroes/ rol
modelsexplain why they admire them and how this
may influence their own lives

9 use religiousvocabulary todescribeaspects of lives
and teachings of inspiring leadeggying example®f
how these have influenced the lives of followers

9 ask and respond to questiorraised by the stories
from the lives of key religious figures and
contemporary fotbwers

1 describeevents in the life of at least one modern da
Muslim or Sikhmaking linksbetween their actions
and the teachings and example of Muhammad or
Guru Nanak

1 make linksbetween attitudes and values advocated
by religious leaders such as Muhammandl &uru
Nanak and those of your school and pupils themsel

1 what makes a person inspirational to others, identifying
characteristics of a good role model

1 differences between contemporary celebrity role models
and prophets and gurus from the past who didive
followers today

1 why these key religious figures are regarded as sources
authority and inspiration by believers today

1 begin to identify the impact of events in Prophet
adzKl YYI RQ& 2NJ DdzNXz byl }
Sikhs

1 make a linkbetween stories read and Muslim or Sikh beli
and behaviour

1 the importance of two main Muslim or Sikh beliefs and s
how they are shown through daily practice (e.g. in Islam
submission shown through prayer and zakat; in Sikhism
belief in equality show through service at the langar)

1 the actions of contemporary inspirational Muslims or Sik
and how these have been influenced by Muhammad or {
Gurus

1 examples of what some Muslims and Sikhs say are the
important attitudes and values to have, compay these
with what pupils believe to be most important
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KS2 Ky Questior2.5 How and why do Christians follow Jesus?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:
Teachers should select from the following outcome
balancing AT1 and AT2. Teachers will set up learni
SELISNASYyOSa

GKFG Sylot§

Suggested content:

Teachers can select content from this column to help pupils
achieve some of the learning outcomes in column 2. Teachet
can use different content as appropriate

Theme 1 identify the qualities they admire in their heroes/| 1 what makes a person inspirational to others, identifying
Inspirational People role modelsgexplainwhy they admire them and characteristics of a good role model (make link with
how this may influence their own lives Question 2.4)
Fields ofenquiry: 1 use religious vocabularto describe and show | § stories and actions of Jesus which continue to inspire
a) religious beliefs, teachings and developing understanding of aspects of the life Christians today e.g parables of the Kingdom of Heaven
sources ohuthority (AT1) and teachings of Jesus, giving examples of how  (Matthew 13:145; sower, mustal seed, pearl etc); parable
these have influenced the lives of Christians of forgiveness (Good Samaritan Luke 168279 Two Debtors
e) Questions of meaning, purpose § describeevents in the life of at least one moderrn] Luke 7:3650; Unforgiving servant Matthew 18:235)
andtruth (AT2) day Christian making a link between their actior] § identify the impact that believing in Jesus will have on a
and the teachings and example of Jesus /| KNAaGALIyQa ftAFS yR IMIS
Supplementary questions: 1 use religious vocabulary ghow an Christians help the homeless; Christians and forgiveness
What do Christians believe? understandingof what it means tsome people as Desmond Tutu and the Truth and Reconciliation
What do | believe? to be a Christian Committees)
How do stories show us what 1 ask and respond to questionsised by the 1 why Jesus is regarded as a source of authority and
people believe? stories from the life of Jesus and contemporary inspiration by Christians today (e.g. concepts of incarnatic
What does itmean to believe in followers and salvation)
God, in fairness, or in forgiveness| q  apply ideasfrom what they have learned to their| 1 exanples of what some Christians say are the most

What do Christians say about the
best way to behave? What do |
say?

Who shows the Christians, Hindug
or Muslims the best ways to live?
What do we think are the best
ways to live?

own ideas, comparing and contrasting them to
those of believers

important attitudes and values to have (e.g. love, justice,
service, sacrifice, joy, comparing these with what pupils
believe to be most important

the actions of contemporary inspirational Christians and h
these have been influenced by Jesus

how Christians rely on the Holy Spirit to help them follow
Jesus and try to become more like him
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KSZey Questiom ®dc | 2 K& Aa GKS Ao0fS a2 AYLRNIFYG F2NJ/ KNRAGALF ya
today? 2.6¢c Why is the Guru Granth Sahib so important for Sikhs tod@yi@ose at least one question for this unit)

The Principal aim of RE in Detthire schools is to enable pupils to participate in an-gaing search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefdhe people of Derbyshirand the wider community, so as to promettheir personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:

Teachers should select from the following outcomes,
balancing AT1 and AT2. Teachers will set up learning
experiences that enable pupils ¥

Suggested content:

Teachers can select content from this column to help
pupils achieve some of the learning outcomes in colum
Teachers can use different content as appropriate

Theme Teachings and authority

Fields of enquiry
a) religious beliefs, teachings and
sources oauthority (AT1)

e) Questions of meaning, purpose an
truth (AT2)

Supplementary questions:

How do stories show us what people
believe in?

What does it mean to believe in God,
in fairness, or in forgiveness?

What do Christians, Muslims and Sik
say about the best way to behave?
What do | say?

How do holy books and codes of
goodness help people to live good
lives?

How do | decide what is a good life?
How do | live a good life?

9 describehow and why sacred texts are important to
believers

1 recogniseanddescribehow a story from sacred text
may provide inspiration or guidance to a religious
believer,making links with their own ideas about hov
these teachings might be worth following

1 identify how religious meaning is expressed through
different types of language for example parables,
poems, psalms and prayers

9 ask questions and suggest answelsout how and
gKe 0UKS . A0fS AyFftdzsSyoS
influences Muslims/ the Guru Grantlat8b influences
Sikhs, anddentify what influences them, noting
similarities and differences

9 identify actions and rituals which show how importar
holy books are to religious believers

1 identify where some stories and individuals are foun
in more than onesacred text

1 explainthe meanings of stories and texts which teac
about principles for living from each religion and
reflecton ways in which their message may be reley
today

f a2dz2NOSa 2F 3IFdzZARFYyOS Ay

1 how some texts can have agial significance and act
as sources of guidance and authority

91 the names and importance of key sacred texts for
believers in each religion studied

1 how the sacred text is used for worship and as a

source of guidance for believers

stories and traditions rating to the sacred writing

K2¢g GKS . A6fS |yR vdzZNDI

people in common

sacred books as sources of wisdom for people todg

how sacred texts have different types of writing and

symbolic language

9 how sacred text is studied and treated in different
religious communities e.g. processing the Guru Grg
{I KAOX €SIENYyAYy3 (GKS v dzN
of the Bible

= =4

= =
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KS2Key Quegbn 27 How do people express their faith through the arts?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of Learning outcomes: Suggested content:
enquiry/Supplementary questions| Teachers should select from the following outcomes, balanc| Teachers can select content from this column to hel
you might explore: AT1 and AT2. Teachers will set up learning Bepees that pupils achieve some of the learning outcomes in
SyFoftS LlzLAta G2 X column 2. Teachers can use different content as
appropriate
Theme 1 explainmeanings for some symbols e.g. in art, architectur{ J about how art / music / calligraphy / poetry is use
Symbols and religious expression| music and /or poetry, using religious concepts and langua] by two religions to represent beliefs and ideas e.g
1 identify similarity and differencein the way beliefs and Christian iconography, psalms, contemporary
Fields of enquiry values are reflected through art, music and poetry withing L2 SGNE > OF f f A3INI LIK& 27
c) religious and spiritual ways of between relgions quotes, geometric art, Hindu images of gods, drar
expressingneaning (AT1) 1 describeandexplainthe function and meaning of different and dance in retelling Hindu stories
aspects of a place of worship 1 in response to religious examples, pupils should
d) questions of identity, diversity | q expressheir own ideas about values and beliefs, using a create their own spirited artworks or poetry,
andbelonging (AT2) variety of media showing beliefs and ideas that are important to
them
Supplementary questions: 9 how buildings and architecture express meaning f
What is most important to religious believers
Christians, Muslims and/or Hindus 1 look at similarities and differences in the
Why do some people draw God at architecture of religious buildings and how this
some people say that you must ng shows important beliefs e.g. croskape plan of
draw God? Anglican churches; place of the pulpit in a Method
How do poems and artworks or Baptist church; the altar in Anglican and Romar
express the inexpressible? Catholicchurches; baptistery pool in Baptist churct
Why do some people think this
piece of art/music is so amazing? Note: thiskey Questiofinks withKey Questiog.8
What does it tell us about what
matters to believers?
What expresses something
important for me?

58



Derbyshire Agreed Syllabg614

KSZKey Questior2.8 What is the purpose and value of a sacred space?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:
Teachers should select from the following outcomes, balanc
AT1 and AT2. Teachers will set up learning Bepees that

SyroftS LidzLlata G2 X

Suggested content:

Teachers can select content from this column to hel
pupils achieve some of the learning outcomes in
column2. Teachers can use different content as
appropriate

Theme
Symbols and religious expression

Fields of enquiry
c) religious and spiritual ways of
expressingneaning (AT1)

d) questions of identity, diversity
andbelonging (AT2)

Supplementary questions:

How can spaces make you feel
differently?

Why do some places make you feel
calm and some makgou feel worked
up?

How might you tell if a mosque and a
church are dedicated to the same Go
In a place of worship, where do you
think God would be?

LT GKSNBQa y2 D2R
believers experience in places of
worship?

1 use religious vocabulary tdentify and explainsome
features, symbolic objects, actions and sounds found in a
church (mandir/ mosque/ gurdwara) and say how these h¢
people worship

1 identify and explainsymbolic actions in everyday life which
express inar feelings

1 explainthe meaning of worship for a believer

1 ask some thoughtful questionabout why people choose to
attend a church, mosque, mandir or gurdwara aougjgest
some possible answers

1 identify some differences in the way Christians worship in
two denominations

1 describe9 dzOKF NRA &Gk [ 2 NRQ& { dzLJLJS
puja for Hindus; Friday prayers for Muslims; or prayers in
gurdwara andsay whyit matters so much for believers

1 expresgheir own ideas about the value of times of reflentid
thanksgiving, praise; remembrance

Note: ThisKey Questioshould include a visit to at least one
place of worship to explore its importance in the lives of
believers and the local community

Note: thisKey Questiotinks toKey Questior2.11 on

pilgrimage.

9 the significant and spiritual places in their own livg
and why these are special

1 the main features of places of worship in three
religions, including contrasting Christian
communities, and how these reveal what is
important in these communitie

1 how symbolic actions in everyday life express inng
feelings and beliefs

9 the meaning and main features, rituals, symbols &
sounds that may be used in worship to express
beliefs and feelings

9 similarities and differences in the way believers
worship within and between different religions

1 how Christians in at least two contrasting
denominations worship, including celebration of th
[ 2NRQa { dzZLJLJSNk |1 2fe& /2

9 how Christian worship around the world reflects th
local culture

9 compare worship ithe Hindu home and mandir,
prayer at home and in the Mosque, prayer at hom
and in the Gurdwara
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KSZKey Questior2.9 Why is prayer important for religious believers?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwing search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.
Theme/Fields of enquiry/Supplentary Learning outcomes: Suggested content:

guestions you might explore: Teachers should select from the following outcomes, | Teachers can select content from tie@lumn to
balancing AT1 and AT2. Teachers will set up learning | help pupils achieve some of the learning
SELISNASYyOSa GKIFG Syl o6t S |outcomesincolumn 2. Teachers can use
different content as appropriate

Theme 9 talk aboutprayer and what it means to Christian and { the practice of prayer in two religions e.g.
Symbols and religious expression Muslims Christianity and Islam;

fexplaing K& GKS [ 2NRQ& LINI & § 1 thedifference between private prayer and
Fields of enquiry Christians public prayer
c) religious and spiritual ways of expressing | { identify ideas and feelingin a prayer anaxpress {1 examples of prayers e.g. Christianity, the
meaning (AT1) their own reflectionsin a prayer or a poem [ 2 NR Q aMatthisd 62v 18] Islam, daily
d) question=f identity, diversity andelonging | § identify differences ad similarities between prayer in  prayers
(AT2) Islam and prayer in Christianity 1 ways in which these prayers reflect beliefs

_ qidentifyd KS A YLI OG 2F LIN} @ SN aboutGod in the religion(s) studied

Supplementary questions: 1 ask questionsbout prayer and share their own ideaq 1 stories of prayer, eg Darie Ay (K S
What is prayer? about it. 651 yASt [/ KIFILWGSNI co 4
What different kinds of prayer do Christians | ¢ make linksbetween what Christians / Muslims belie] ~ prison (Acts 12)
use? ' about God and how / why they pray 9 what Christians and Muslims say about
How can we learn about prayer by asking | ¢ explain the impactof beliefs about God on how prayer, including young people
questions? ] LIS2LA S LINFE YR GKS AYL]
2 KFa R2Sa uUKS [ 2NRQa lives
popular? o TSELINBaE (K2dAKGFdX GASSH
How and why do Christians like to pray? unanswered pra SNKQ w5284 | yvas 4
How and why do Muslims like to pray? D2R f20S84 dmKO

What do Muslim children say about prayer?

. . 9 relate the values and commitments shown in Christi
What can we learn from a questionnaire abou

or Muslim prayer to their own lives, values or

praying’? commitments thoughtfull
Christian and Muslim prayer: similar or ' ughtiully

different?
What did we find out? What cane learr?
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KS2 Ky Questior2.10 What are the deeper meanings of festivals?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:

Teachers should select from the following outcomes, balanc
AT1 and AT2. Teachers will set up leareixygeriences that
SylFofS LlzZAta G2 X

Suggested content:

Teachers can select content from this column to hel
pupils achieve some of the learning outcomes in
column 2. Teachers can use different content as
appropriate

Theme
Worship, pilgrimage and special
places

Fields of enquiry
c) religious and spiritual ways of
expressingneaning (AT1)

d) questions of identity, diversity
andbelonging (AT2)

Supplementary questions:
How are religious ways of
NBYSYoSNRyY3
lives?

Is celebrating pdrof what it means
to be human?

What is the key turning point of th¢
story behind the festival(s)?

AY L)

1 reflecton what is worth celebrating and remembering in
their own life and community

1 identify the differences between religious festivals and oth
types of celebrations

9 ask and respond to questiorraised by the stories behind
religious festivals

9 connectstories, symbols and beliefs with what happens at
Easter, Christmas, Pentecost, Harvest, Bidali and Holi

I make linksbetween the festivals and the actions of a
believer, and their own lives

1 identify similarities and differences in the way festivals arg
celebrated within and between religions

9 use religious vocabulary, symbols, art, music, dadcama,
ICT toexpresstheir understanding of the meaning of
religious festivals for believers

1 describethe value of festivals in the religions they learn
about andmake linksbetween religions and their own
experience of celebration and commitment

1 expresstheir own responses to the values and beliefs at {

heart of each festival studied, using a variety of media

9 times in their own lives when pupils remember an
celebrate significant events/people why and how
they do this

9 the meanings of stories béid key religious
festivals:

1 e.g. Christmas, Easter, Pentecost, Harvest in
Christianity, Divali and Holi in Hinduism, Eid in Isl3

9 how believers express the meaning of religious
festivals through symbols, sounds, actions, story
and rituals,

1 how celebraions vary in different contexts, eg hom
and place of worship

1 similarities and differences between the ways
festival are celebrated e.g. Christmas within
different Christian traditions, Divali within Sikhism
and Hinduism

1 key elements of festival: sharedlues, story,
beliefs, hopes and commitments

9 customs past and present, traditions in home and
place of worship, points of similarity between
different festivals / faiths, e.g. festivals of light suc
as Divali, Holi, Pentecost.
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KS2 Ky Questior2.11Why s pilgrimage important to some religious believers?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the rglons and beliefof the people of Derbyshir@and the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:
Teachers should select from the following outcontedancing
AT1 and AT2. Teachers will set up learning experiences tha

Suggested content:
Teachers can select content from this column to hel
pupils achieve some of the learning outcomes in

SylFofS LlzZAta G2 X column 2. Teachers can use different content as
appropriate
Theme Worship, pilgrimage and | § identify what pilgrims hope for from their religioysurney | 1 special places that hokignificance for pupils, and

special places

1 explainthe meaning of pilgrimage for some believers 9 the spiritual significance of Hajj for Muslims

Fields of enquiry | suggest meanings in the practice of Hajj and make links ff  pilgrimage to Walsingham, lona, Lindesfarne or
c) religious and spiritual ways of Muslim beliefs, stories and commitments Lourdes for some Christians
expressingneaning (AT1) {1 ask some thoughtful questionaboutwhy pilgrims choose |1 LJX I 0Sa 2F t20Ff &A3IYyAT
d) questions of identity, diversity to undertake a pilgrimage ansliggest some possible pilgrimage experience for sohls
andbelonging (AT2) answersabout the relationships between pilgrimage and |  the variety of reasons believers give for making of

_ faith not making a pilgrimage
Supplementary questions: 1 expresgheir own ideas about the value of times of 1 origins, locations, stories, symbols, actions and

What questions would you like to
ask God if you could?

What answers would Christians,
Muslims or Hindus give to your
guestions?

Why do religions love their holy
books, words and stories so much
How do they use them? What do
they say?

and suggest ways in which this has an impact on their lifg

reflection, repentance, journey, remembrance.

why they are important

hopes of pilgrimage and their significance for
believers e.g. throwing stones at the devil on Hajj.
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KS2 Ky Questior2.12 How and why do believers show their commitments during the journey of life?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and ansers offered by the religions and beliefsf the people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:
Teachers should select frorhd following outcomes, balancing
AT1 and AT2. Teachers will set up learning experiences tha
SylFofS LlzZAta G2 X

Suggested content:

Teachers can select content from this column to hel
pupils achieve some of the learning outcomes in
column 2. Teachers cars@ different content as
appropriate

Theme Journey of life and death

Fields of enquiry
c) religious and spiritual ways of
expressingneaning (AT1)

d) questions of identity, diversity
andbelonging (AT2)

Supplementary questions:

If life is a journeywhat is the
destination?

Why do people have celebrations
to mark the stages of life?

2 Kl 0Qa GKS LAY
baptism/confirmation/BasBat
Mitzvah/marriage?

Which is more important: baptism
or confirmation? Bar/Bat Mitzvah
or marriage?

1 suggest some reasons wihife is often described as a
journey andexpressheir own metaphors for life, giving thei
reasons

I use religious vocabulary to descrilvehat happens in a ritua
of belonging and say why it is important for young people
from that religion

1 use religious voabulary to describeand explainwhy
baptism and confirmation are important to some Christian

1 describe the impacbf ceremonies that mark important
aidl3sSa Ay LIS2LX SQa tA@Sa

9 describeandexplainwhat happens in a marriage ceremony
and how it reflects whais important about relationships for
religious believeranaking linksto their own lives

9 make linksto their own lives and the important stages and
ceremonies that may mark these

9 express their own responsés questions of meaning and
purpose, arisinfrom exploring religious responses to the
journey of life, using a variety of media

9 how the idea of life as a journey is used as a
metaphor within religions

9 the value and meaning of ceremonies which mark|
milestones in lifeg particularly those associateslith
growing up and taking responsibility within a faith
O2YYdzyAiley O2yFANXIF (A2
Christianity sacred thread ceremony in Hinduism;
amrit ceremony in SikhisfBar/Bat Mitzvahin
Judaism

1 other ways of showing commitment, evigils,
commissioning services

9 ordinary ways in which people show their
commitments in their daily lives, e.g. prayer, readi
the Bible, giving to charity; volunteering, visiting
elderly neighbours etc

9 the value and meaning of ceremonies that mark tl
commitment of a loving relationship between two
people, comparing marriage ceremonies and
commitments in two religious traditions

9 to reflect on their own ideas about community,
belonging and belief.

63



Derbyshire Agreed Syllabg614
KS2 Ky Questior2.13 What can we learn fromeligions abou deciding what isright and wrong?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions you
might explore:

Learning outcomes:

Teachers should select from the following outcomes,
balancing AT1 and RTTeachers will set up learning
SELISNASYOSa GkKIFG Syroeft$S L

Suggested content:

Teachers can select content from this column to hel
pupils achieve some of the learning outcomes in
column 2. Teachers can use different content as
appropriate

Theme Religion and the individual

Fields of enquiry

b) religious practices and wayslwving
(AT1)

f) questions of values antbmmitments
(AT2)

Supplementary questions:
How do | know what is right and wrong
How does religion help people choose
between righ and wrong?

Why do people give up riches, or even
lives, for religion?

Why do we need rules or guidelines to
help us live?

Which is more important, love or
forgiveness? generosity or truth?
Would you rather live in a world where
people obey the rules oghore the
rules?

Can you choose a religious rule or
guideline that you think would help you

life go better?

9 identify personal, family, school values/codes for livin
which influence their own behaviour

1 describe similarities and differencdsetween the codes
for living used by Christians and the followers of at leg
one other religion or noweligious belief system

1 reflecton how having a code for living might help
believers with difficult decisions

9 ask and respond to questiorabout the importance of
having a set of beliefs or values to guide choices and
decisions in daily life

9 applyideas about what really matters for themselves,
including ideas about love, forgiveness, truth,
consequences and honesty

1 reflecton andexplainthe consequences of what they
say and do for other people anglspondsensitivelyto
different needs and wants

1 teachings which act as guides for living within
Christianity and at least one other religion or ron
religious belief and their practical applicatiin
everyday life:

o E.g.the Ten Commandments (Exodus 20.1
21/Deuteronomy 5.122) ,the Two
Commandments of Jesus (Mark 12-328;
Islamic principles; the golden rule for
Humanists

1 the importance of beliefs or values as guides for
making choices and deibns in daily life

1 the value and challenge for believers of following
code for living

9 ideas of temptation and how it affects how peopl¢
choose between good and bad, using religious
storiesasastarting2 Ay 1 2 Sod3d (K
Christianity Genesis 3esus resisting temptation
Matthew 4;

i differences between right and wrong/ good and
bad and how we know the difference what guides
LJdzLIAf 4Q 26y Y2NIf OK2A
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Derbyshire Agreed Syllabg614

KS2 Ky Questior2.14What can be learned from the Muslim way of life?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:

Teachers should select from the following outcomes,
balancing AT1 and AT2. Teachers will set up learning
extSNASyO0Sa GKIFIG SylFofS Lzl

Suggested content:

Teachers can select content from this column to hel
pupils achieve some of the learning outcomes in
column 2. Teachers can use different content as
appropriate

Theme Religion, family and
community

Fidds of enquiry

b) religious practices and waysling
(AT1)

f) questions of values and
commitments (AT2)

Supplementary questions:

What do Muslims believe?

Where do their beliefs originate from
How does this affect how Muslims
choose to live theilives?

Why is Muhammad so important for
Muslims?

Should everyone give 2.5% of their
wealth to the poor every year?

How might praying help someone to
feel peace?

If your good and bad deeds are going
to be announced to everyone in the
future, what differencevould that

make to how you behave?

9 reflecton the beliefs, values and practithat are
important in their own lives and in the school communit
and how these values are expressed

9 Describethe 5 pillars of Islangxplain using religious
vocabulary theeligious expression and beliefs shown
through worship, prayer, fasting, festival and pilgrimagg

1 explain the key beliefs oMuslims and how these affect
the way Muslims choose to behave individually

9 ask and respond to questior(stimulated by a range
SONDOS YFGSNAIFIfUO | 062dz2i K2g
everyday lives

9 describethe forms of guidance a Muslim uses and
compare them to forms of guidance experienced by the
pupil

9 ask and respond to questionstimulated by a range
source material) abouthoMB f A 3A 2y Ay Tt
everyday lives

1 reflect on and exprestheir own views, commitments,
beliefs and responsibilities in the light of their learning
about Islam

Note: thisKey Questioinks withKey question.12 (Haj))
YR H®Pco 6vdzZNDIF yO

1 Fivepillars of Islam belief in one God and his
prophet, daily prayer, fasting, charity and
pilgrimage, and how they are practised in Britain
today

1 the importance of beliefs or values as guides for
making choices and decisions in daily life

9 the value and chi&nge for Muslims of following the
five pillars

TGKS AYLRNIFYOS 2F GKS
used, treated, learnt; examples of stories and
teaching, such as Surah 17; other forms of guidan
for Muslims such as hadith

9 what forms of guidance theypils turn to when they
need guidance or advice

1 what beliefs, practices and values are significant i
GKS LlzZLAf aQ tA@Sa

9 consider the challenges that the discipline or
commitment of Muslim living might raise for
themselves

9 ways in which communities influeaéndividuals,
e.g. the Muslim communities of Derby and their oy
communities.
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KS2 Ky Questior2.15 How can we make our village/town/county a more respectful place?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:

Teachers should select from the following outcomes,
balancing AT1 and AT2. Teachers will set up learning
extSNASyO0Sa (KIFG SylFofS Lz

Suggested content:

Teachers can select content from this column to help pu
achieve some of the learning outcomes in column 2.
Teachers can use different content as appropriate

Theme Religion, family and
community

Fidds of enquiry
b) religious practices and ways of
living (AT1)

f) questions of values and
commitments (AT2)

Supplementary questions:

What religions are there in our
area? How are they different to
those in the rest of the area and
country?

What can we learn from each
other?

What makes people more
respectful?

Can people who are different live
harmony? What makes that easie
or harder?

1 show understandingof the richness of religious diversi
of Great Britain and their own locality, describe some
ways religion makes a difference locally

1 describe similarities and differencdsetween living in a
plural community and living in a community where
almost everyoe has similar beliefs and customs

1 make linksbetween how we treat each other and the
idea of a respectful community

T make linksbetween values like respect and tolerance
and their own behaviour

1 ask good questions and suggest some answevih
reference tgoarticular religions about religious diversit]

1 applyideas like respect, tolerance and community
cohesion to some issues of diversity and living togeth

1 learn from diversity through visiting places of worship
from different faiths

1 local examples of digfent religious communities in thei
area, looking at changes over time, and differences
between them e.g. food, buildings, community work

1 teachings from different religions about dealing with
difference e.g. responses of respect, tolerance, mutual
learnild | YR NBO23yAaiay3da Sk O
than mere argument or even conflict

T02YLI NBE (KS aoKz22ftQa 20
more diverse community, identifying similarities and
differences

1 examples of community harmony, reflecting that this
d2Sa y24 YSty WoSAy3a I|ff¢
WL OO0OSLIiAYy3a 2dz2NJ RAFFSNBYO
Open Centre

1 examples of how people have dealt well with differenc
or conflict

1 examples of interfaith work in your area or another
nearby e.g. interfaitmetwork, shared celebrations such
as interfaith week; shared social justice projects.
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Derbyshire Agreed Syllabg614
KS2 Ky Questior2.16 Can religions help to build a fair world?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and answers offered by the religions and beliefshe people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes: Suggested content:

Teachers should select from the following outcom{ Teachers can select content from this column to help pupils
balancing AT1 and AT2. Teachers will set up leart achieve some of the learning outcomes in column 2. Teachers
extSNA Sy O0Sa G(KIFG Syl 6f S |use different content as appropriate

Theme Beliefs in action in the 1 describesome of the problems of poverty in th § stories and teachings from Christianity and other religions
world world today, and some ways that charities, beliefs which ensure justice and fairness for all people: e.g
including religious charities, respond and mak 0 Teachings of Jesus and Paul on valuesjustice and thei

Fidds of enquiry difference YSFEYAY3 F2NI/ KNRAGAFYya 7
b) religious practices and ways of | § ask and respond to questiorabout fairness ang 12:41-44) and The Rich Fool (Luke 12216
living (AT1) justice in the world 0 The Two Great Commandments (Mark 12323

1 make connectiondetween the teachings of 0 Christian teachings on how to treat others (Galatians 3
f) questions of values and Paul and Jesus and the work of one Christian 5:22, Romans 12:171).
commitments (AT2) agency today o Islam:stories about Muhammad

f make links betweerthe teachings of another (http://shop.retoday.org.uk/find/Stories+Islam/}
Supplementary questions: religion e.g. Islam and the work of Islamic Reli 0 Sikhism: Malak Bhago and Guru Nanak.
What us fairness and justice? / Muslim Aid today 9 charitable practices that are part of religious practice, e.g.

What can we learn from religious | q  identify the qualities needed to take action to Christian tithirg, giving away 10% of income; Muslim Zakah
teachings about how to treat bring about what is right and good annually giving away 2.5% of all wealth; Jewish tzedek, giV
others? 1 reflect upon and exprestheir own ideas and away 10% of their net income; VSO, giving to food banks €

How do | believe wehould treat
people fairly?

What are the distinctive
contributions of religions to issues
like Fair Trade?

beliefs about treating others ith justice and
love in light of their learning, through story, art
drama, music and ICT

two charities that work for justice and have a religious
background, how they interpregnd follow the teaching of
GKSANI FIFHAGKEZ FYyR GKS AYLI O
Aid, Tear Fund, CAFOD, Islamic Relief, Muslim Aid, Khalsa
Tzedek etc

examples of individuals who have been led by their beliefs
work for different types of justice, eg Rosa Parks, Martin
Luther King, Anne Frank, Bono, Gandhi, Aung San Suu Ky
examples from your local area.
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Derbyshire Agreed Syllabg614
KS2 Ky Questior2.17What do religions teach about the natural world and why should we care about it?

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in-giwiog search for wisdom, through exploring questions raised by human
experience and ansers offered by the religions and beliefsf the people of Derbyshirand the wider community, so as to promote their personal development.

Theme/Fields of
enquiry/Supplementary questions
you might explore:

Learning outcomes:
Teachers should select frorhd following outcomes, balancing
AT1 and AT2. Teachers will set up learning experiences tha
SylFofS LlzZAta G2 X

Suggested content:

Teachers can select content from this column to hel
pupils achieve some of the learning outcomes in
column 2. Teachers cars@ different content as
appropriate

Theme Beliefs in action in the
world

Fields of enquiry
b) religious practices and ways of
living (AT1)

f) questions of values and
commitments (AT2)

Supplementary questions:

What do different religions say about
howwe should care for the world?
Whose earth is it anyway?

LT GKS SINIK A&
care about the environment?

If there is no God, why should we car
about the environment?

Which is more important: feeding the
world or saving the environment?

D

1 make links betweerthe Biblical creation narrative and the
activities of Christians relating to care of the planet

1 describe and show understandingf sources and teachings
of other religions about creation and human responsibility
the environment

1 identify and describe the impaabf these beliefs on how
people live

9 ask some questions and suggest some ansvaysut what
different people believe about creation and the natural wo
including norreligious perspectives

1 make linksbetween their own values abbanimals and the
idea of God as creator of the world

1 reflect upon and exprestheir own ideas and beliefs about
care for creation in light of their learning, through story, ar
drama, music and ICT.

1 stories and teachings from Christianity and other
religions and beliefs which show human
responsibility to care for the natural world: e.g.

o Biblical creation narrativeGenesis 2; Psalm 8
0 Islamic creation: Seven day story

0 Hindu creation e.g. Brahma creating the worl
0 Islamic story: Muhammad and the ants, cryin

camel, Muhammad friend of animals
how at least one agency seeks to practise Christ
values of stewardship of the environment locally
and worldwide, making links with the life and
teaching of Jesus. E.g. Chiais Aid, Traidcratft,
CAFOD, A Rocha
how the beliefs about the natural world affect
actions in the life of a religious believer e.g. Ahim
(nontharming in Hinduism)
their own responsibility for caring for the natural
world and for treating others with famess and
respect.
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NATRE/Spirited Arts
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