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Forewords 

Religious education provides rich opportunities for children and young people in Derbyshire to learn about 

things that matter in the lives of many people in the local area and the wider world. This agreed syllabus 

sets up RE so that pupils study beliefs, teachings and ways of living, and so that they can explore a range of 

responses to questions of identity, meaning, purpose, values and commitments.  In the process they can 

ŜȄŀƳƛƴŜ ŀƴŘ ǊŜŦƭŜŎǘ ǳǇƻƴ ǘƘŜƛǊ ƻǿƴ ƛŘŜŀǎ ŀƴŘ ǾŀƭǳŜǎΦ  ¦ƴŘŜǊǎǘŀƴŘƛƴƎ ǇŜƻǇƭŜΩǎ ōŜƭƛŜŦǎ can be a first step to 

recognising and appreciating diversity.  At a time when religious beliefs guide the lives of billions of people 

worldwide, this is still of vital importance.  Religious education does not hide from the controversies, 

however, and as children and young people grow up, they will encounter religious and non-religious 

responses to some difficult questions about how we should live in a world of difference.   

 

This agreed syllabus builds on the 2008 syllabus, allowing schools to continue using many of the supporting 

resources.   However, in the light of on-going national concerns with the quality of RE teaching and 

learning, the new syllabus offers clear support and guidance for teachers to enable Derbyshire pupils to 

make good progress in religious education.  It encourages a thoughtful and questioning approach to life and 

seeks to lay the foundation for schools, so that their pupils grow in understanding of themselves and the 

world in which they live. 

 

My thanks go to the members of SACRE for their involvement and oversight of the review, to the many 

teachers who were involved in the process, and to Stephen Pett of RE Today Services for drafting and 

writing the syllabus on behalf of Derbyshire County Council. 

Kevin Gillott 

Deputy Leader and Cabinet Minister, Children and Younger Adults 

Derbyshire County Council 

 

I am delighted to commend this revised syllabus.  Religious education is vital to the well-being and maturity 

of every human being.  It enables us to better understand the frames of reference that provide shape and 

direction for the human spirit.  Further, in an age of political cynicism, social dislocation and individual 

struggle, RE offers models and messages about the potential for gathering people across cultural and 

generational differences into a commitment for the common good. 

Religion is often the subject of a bad press: concerns about violence, discrimination and oppression.  Some 

of this is deserved but there remains a deep spiritual yearning for peace and harmony, and good RE makes 

proven resources for meeting and developing this need available.  We all need the challenge of bigger and 

deeper perspectives.  This revised syllabus provides a tool for exploring them.  I commend it warmly. 

+ The Right Reverend Dr Alastair Redfern 

Bishop of Derby 
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Introduction 

This Agreed Syllabus for Religious Education (RE) has been created by the Derbyshire Agreed Syllabus 

Conference and approved by Derbyshire County Council. It provides a syllabus for Religious Education for 

Derbyshire schools.  

 

Since 1944, all schools have been required to teach RE to all pupils on roll (with the exception that parents 

have the right to withdraw their children from the subject). Religious Education remains part of the core 

curriculum for all pupils.  

 

The syllabus explains the value and purposes of RE for all pupils, and specifies for teachers what shall be 

taught in each age group. It provides a coherent framework for setting high standards of learning in RE, and 

enabling pupils to reach their potential in the subject.  It parallels the National Curriculum for county 

schools, but is also recommended for Church schools, academies and free schools. 

 

The new syllabus builds on the 2008-2013 syllabus in that it: 

¶ Outlines the legal requirements for RE 

¶ Adds a principal aim for RE, clarifying the purpose of the subject: 

¶ Keeps the breadth  of study, indicating which religions should be studied and when  

¶ Keeps key questions at the heart of the syllabus 

¶ Develops exemplar learning outcomes for all key questions 

¶ Offers schools the flexibility to devise their own key questions and design their own units 

¶ Offers an outline of knowledge as a guide to teachers 

¶ Offers a planning process to support teachers  

¶ Allows schools to make use of ideas and resources found in the non-statutory guidance for the 

2008 syllabus in this revised syllabus. 

 

The syllabus will be launched in Summer 2014, for implementation by schools by Autumn 2014. 

 

In October 2013, the RE Council of England and Wales launched its National Curriculum Framework for RE 

(NCFRE). The Framework embeds the attainment targets of learning about and learning from religion and 

belief without stating them explicitly. It also removes the use of levels. However, in the absence of 

satisfactory assessment procedures to replace levels, this syllabus retains them in order to support planning 

and assessment. 

 

Acknowledgements: 

Thanks to members of Derbyshire SACRE, Derbyshire teachers, Alison Brown from the Diocese of Derby, 

and Stephen Pett from RE Today Services. 
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Section 1: RE aims and structure 

1.1. Aims and purposes of RE 
 

RE supports the aims for education, outlined in the National Curriculum 2013, to: 

¶ promote the spiritual, moral, cultural, mental and physical development of pupils at the school and 

of society, and  

¶ prepare pupils for the opportunities, responsibilities and experiences of later life.  

 

The Principal aim of RE in Derbyshire schools is to enable pupils to 

participate in an on-going search for wisdom, through exploring 

questions raised by human experience and answers offered by the 

religions and beliefs of the people of Derbyshire and the wider 

community, so as to promote their personal development. 
 

The Derbyshire Agreed Syllabus meets this Principal Aim by using two attainment targets throughout: 

Attainment Target 1: learning about religion and belief 

Attainment Target 2: learning from religion and belief 

 

RE enables pupils to achieve this Principal Aim because it: 

¶ provokes challenging questions about the ultimate meaning and purpose of life, beliefs about God, 

the self and the nature of reality, issues of right and wrong and what it means to be human.  

¶ develops ǇǳǇƛƭǎΩ knowledge and understanding of Christianity, other principal religions, other 

religious traditions and other world views that offer answers to questions such as these.  

¶ offers opportunities for personal reflection and spiritual development.  

¶ ŜƴƘŀƴŎŜǎ ǇǳǇƛƭǎΩ ŀǿŀǊŜƴŜǎǎ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ of religions and beliefs, teachings, practices and 

forms of expression, as well as of the influence of religion on individuals, families, communities and 

cultures.  

¶ encourages pupils to learn from different religions, beliefs, values and traditions while exploring 

their own beliefs and questions of meaning.  

¶ challenges pupils to reflect on, consider, analyse, interpret and evaluate issues of truth, belief, faith 

and ethics and to communicate their responses.  

¶ encourages pupils to develop their sense of identity and belonging.  

¶ enables them to flourish individually within their communities and as citizens in a pluralistic society 

and global community.  

¶ enables pupils to develop respect for and sensitivity to others, in particular those whose faiths and 

beliefs are different from their own.  

¶ promotes discernment and enables pupils to combat prejudice. 
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1.2  The Contribution of RE to wider school aims and ethos 
 

RE plays a significant role in the personal development of children and young people.  

!ǘ ƛǘǎ ƘŜŀǊǘ ƛǎ ǘƘŜ ƛƴǘŜƴǘƛƻƴ ǘƻ ŜƴŀōƭŜ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ǘƻ ōŜŎƻƳŜ άǊŜƭƛƎƛƻǳǎƭȅ ŜŘǳŎŀǘŜŘέ ƛƴ ƻǊŘŜǊ 

to face the demands of the contemporary world.   

 

What does it mean to be ŀ ΨǊŜƭƛƎƛƻǳǎƭȅ ŜŘǳŎŀǘŜŘ ǇŜǊǎƻƴΩΚ  {ƻƳŜ ǇƻǎǎƛōƭŜ ǊŜǎǇƻƴǎŜǎ ƛƴŎƭǳŘŜ ǎƻƳŜƻƴŜ ǿƘƻΧ 

¶ has a depth of understanding and insight into religion and belief, and their impact in the lives of 
believers and society, including the implications for their own lives; 

¶ is confident  and thoughtful about, and able to express, their own beliefs; 

¶ acts in accordance with their beliefs; 

¶ is interested in, and respectful towards, the beliefs of others; 

¶ is interested in building up their understanding of different religions and beliefs; 

¶ is able to think for themselves and recognise where others may be trying to influence them; 

¶ continues to explore the questions of meaning that life throws up in light of the insights of faith. 
 

Given the opportunities for encountering people of different beliefs and lifestyles, RE also has a key role to 

play in fostering respect and social cohesionΦ  !ǎ ǿŜƭƭ ŀǎ ōŜƛƴƎ άǊŜƭƛƎƛƻǳǎƭȅ ŜŘǳŎŀǘŜŘέΣ w9 ƘŜƭǇǎ ǇǳǇƛƭǎ ǘƻ 

ōŜŎƻƳŜ άǎƪƛƭƭŜŘ ŎǳƭǘǳǊŀƭ ƴŀǾƛƎŀǘƻǊǎέΣ ŀōƭŜ ǘƻ ƘŀƴŘƭŜ ǘƘŜ ŘƛŦŦŜǊŜƴŎŜǎ ƻŦ ŦŀƛǘƘ ŀƴŘ ōŜƭƛŜŦ ŀǊƻǳƴŘ ǘƘŜƳΣ ŀǎ ǿŜƭƭ 

as establish their own sense of identity and belonging. 

 

RE plays an important part in promoting the spiritual, moral, social and cultural development of pupils, 

making a unique contribution to their spiritual development in particular. 

 

For a more detailed explanation of these terms, together with ideas and examples about how RE gives 

opportunities for their development, see Section 4.1, p.97. 

 

!ǘ ǘƘŜ Ǌƻƻǘ ƻŦ w9Ωǎ ǎƛƎƴƛŦƛŎŀƴǘ ŎƻƴǘǊƛōǳǘƛƻƴ to pupil development, are the specific skills and attitudes that 

are at the heart of the process of teaching and learning in this subject.   

 

In the process of exploring religion and belief, RE seeks to develop the ability of pupils in: 

ω Investigating ω Analysing 

ω Interpreting ω Synthesising 

ω Reflecting ω Applying 

ω Evaluating ω Expressing 

ω Empathising ω Discerning 

 

RE encourages the development of: 

ω Self-understanding ω Commitment 

ω Respect for all ω Fairness 

ω Open-mindedness ω Critical-mindedness 

ω Curiosity and wonder ω Enquiry 

 

For examples of how RE develops these skills and attitudes, see Sections 4.2 and 4.3 (pp.99 & 101). 
 

Well-being can be interpreted in terms of healthy choices and lifestyles.  However, RE opens the possibility 

of exploring a deeper understanding of well-being, incorporating spiritual health, a fascination with the 

world and our place in it, and a resilience to the hardships that life often brings.   
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w9Ωǎ ǳƴƛǉǳŜ ŎƻƴǘǊƛōǳǘƛƻƴ ŎƻƳŜǎ ŦǊƻƳ ǘƘŜ ǊƛŎƘ ǊŜǎƻǳǊŎŜǎ ƻŦ ǘƘŜ ǿƻǊƭŘ ǊŜƭƛƎƛƻƴǎΣ ǿƘƻǎŜ ƭŜŀŘŜǊǎ ŀƴŘ ŦƻƭƭƻǿŜǊǎ 

have frequently responded to life and the world with wisdom and insight.  Combined with wisdom and 

insights from those who reject religious belief, this offers students valuable perspectives to explore and 

evaluate when examining their own responses to life. 
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1.3. Legal Requirements 

 

1.3.1 The Place of RE in the curriculum  
Religious education must be taught to all registered pupils in maintained schools, including those in the 

sixth form, except to those withdrawn by their parents.  

 

This requirement does not apply to nursery classes in maintained schools. 

 

Religious Education should be provided for all registered pupils except for those withdrawn at the request of 

their parents. (s 71 SSFA 1998).  This will include school children in Reception classes as well as Post 16 

students (but not those at Sixth Form colleges). Special schools should comply as far as is practicable. 

Education Act (2002 Section 80 (1)(a); (2) (a) (b)) 

 

RE must ΨǊŜŦƭŜŎǘ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǘƘŜ ǊŜƭƛƎƛƻǳǎ ǘǊŀŘƛǘƛƻƴǎ ƛƴ DǊŜŀǘ .Ǌƛǘŀƛƴ ŀǊŜΣ ƛƴ ǘƘŜ ƳŀƛƴΣ /ƘǊƛǎǘƛŀƴ ǿƘƛƭŜ ǘŀƪƛƴƎ 

account of the teaching and practices ƻŦ ǘƘŜ ƻǘƘŜǊ ǇǊƛƴŎƛǇŀƭ ǊŜƭƛƎƛƻƴǎ ǊŜǇǊŜǎŜƴǘŜŘ ƛƴ DǊŜŀǘ .ǊƛǘŀƛƴΩΦ 

Education Act (1996 Section 375 (3)) 

School Standards and Framework Act (1998, Schedule 19, para.5) 

 

RE and the National Curriculum 

Religious education is a component of the basic curriculum, to be taught alongside the National Curriculum 

in all maintained schools.  

 

The curriculum for every maintained school in England shall comprise a basic curriculum which includes: 

 

a) provision for religious education for all registered pupils at the school (in accordance with such of 

the provisions of Schedule 19 to the School Standards and Framework Act 1998  as apply in relation 

to the school), 

b) a curriculum for all registered pupils at the school who have ceased to be young children for the 

purposes of Part 1 of the Childcare Act 2006 but are not over compulsory school age (known as "the 

National Curriculum for England")    

 Education Act 2002, s80  

 

Religious Education in Voluntary Aided (VA) schools  

For Voluntary Aided Schools with a religious character Religious Education is the responsibility of the 

governing body. The Diocesan Board of Education recommends this syllabus for adoption as it has been 

written to reflect the religious foundation of a Voluntary Aided school in Derby Diocese.  Teaching RE in VA 

schools will reflect and promote a Christian ethos and Christian values whilst allowing for the freedom of 

pupils to hold and express different beliefs.  

 
Religious Education in Voluntary Controlled (VC) and Foundation schools  
Voluntary Controlled schools with a religious character should follow the Local Authority Agreed Syllabus 

unless parents request a denominational one.  

 

RE and the right of withdrawal: 

Parents may withdraw their children from RE lessons and the school has a duty to supervise them, though 

not to provide additional teaching or to incur extra cost. Where the pupil has been withdrawn, the law 
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provides for alternative arrangements to be made for RE of the kind the parents want the pupil to receive. 

This RE could be provided at the school in question, or by another school in the locality. If neither approach 

is practicable, the pupil may receive external RE teaching as long as the withdrawal does not significantly 

ƛƳǇŀŎǘ ƻƴ ǘƘŜ ŎƘƛƭŘΩǎ ŀǘǘŜƴŘŀƴŎŜΦ {ŎƘƻƻƭǎ ǎƘƻǳƭŘ ƘŀǾŜ ŀ ǇƻƭƛŎȅ ǎŜǘǘƛƴƎ ƻǳǘ ǘƘŜƛǊ ŀǇǇǊƻŀŎƘ ǘƻ ǇǊƻǾƛǎƛƻƴ ŀƴŘ 

withdrawal. 

 

1.3.2 RE, Academies and Free Schools 
Free schools are Academies in law and have the same requirement to provide RE and collective worship.  In 

this document, any reference to Academies includes Free Schools. 

 

As set out in their Funding Agreements, all Academies are required to provide RE for all pupils, from 

Reception to 6th Form, except those whose parents exercise their right to withdrawal.  

 

There is no requirement for an Academy to adopt a locally agreed syllabus, as long as its own RE syllabus or 

curriculum meets the requirements for a locally agreed syllabus, set out in section 375(3) of the Education 

Act 1996 and paragraph (5) of Schedule 19 to the School Standards and Framework Act 1998.  The 

requirements are that a syllabus must ΨǊŜŦƭŜŎǘ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ǘƘŜ ǊŜƭƛƎƛƻǳǎ ǘǊŀŘƛǘƛƻƴǎ ƛƴ DǊŜŀǘ .Ǌƛǘŀƛƴ ŀǊŜΣ ƛƴ 

the main, Christian while taking account of the teaching and practices of the other principal religions 

ǊŜǇǊŜǎŜƴǘŜŘ ƛƴ DǊŜŀǘ .ǊƛǘŀƛƴΩΦ 

 

RE is not subject to nationally prescribed purpose of study, aims, attainment targets, and assessment 

arrangements, but it is subject to inspection.  Where schools are not using an agreed syllabus, standards 

will be judged in relation to the expectations set out in the Non-statutory National Framework for RE 

(2004). 

 

The Derbyshire Agreed Syllabus 2014-2019 fulfils the legal requirements set out above, and has its roots in 

the Non-statutory National Framework (2004).  It is written to support Academies in meeting the 

requirements of their funding agreements.  Academies are encouraged to adopt the syllabus, taking 

advantage of the resources and support that it offers. 
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1.3.3 Curriculum time for RE 
 

Schools have a statutory responsibility to deliver religious education to all pupils, except those withdrawn 
by parents (see above). 
   
Schools must ensure that sufficient time is given in order to enable pupils to meet the expectations set 
out in this agreed syllabus, ensuring that the curriculum is coherent and shows progression, particularly 
across transitions between key stages.     
 
There is no single correct way of making appropriate provision for RE as long as the outcomes are met.   
 

In order to deliver the aims and expected standards of the syllabus effectively, the expectation is that there 

is a minimum allocation of 5% of curriculum time for RE.  This is set out in the table below, and based on 

the most recent advice in Religious Education in English Schools QCDA, 2010, and Designing the Curriculum, 

Special Schools and Academies Trust, 2008.    

  

4-5s 36 hours of RE, integrated into learning, e.g. part of Personal, Social and Emotional Development, 
and Understanding the World. 

5-7s: 36 hours of tuition per year  
(e.g. 50 minutes a week, or an RE week each term where 12+ hours of RE are taught) 

7-11s: 45 hours of tuition per year  
(e.g. an hour a week, or a series of RE days where 45+ hours of RE are taught) 

11-14s: 45 hours of tuition per year  
(e.g. an hour a week, or RE-centred Humanities lessons taught for 4 hours a week for one term of 
the year) 

14-16s: 5% of curriculum time, or 70 hours of tuition across the key stage  
(e.g. an hour a week for 5 terms, or 50 minutes per week, supplemented with off-timetable RE days) 

16-19s: Allocation of time for RE for all should be clearly identifiable. 

 

Important Notes: 

¶ RE is legally required for all pupils. RE is a core subject of the curriculum for all pupils. RE is an 
entitlement for all pupils through their secondary schooling.  For schools offering GCSE short course RE 
in Y9 and Y10, there is still a requirement that there is identifiable religious education in Y11. 

Á RE is different from assembly. Curriculum time for Religious Education is distinct from the time spent 
on collective worship or school assembly, even though making links between the collective worship and 
the purposes and themes of RE would be good practice. The times given above are for Religious 
Education.  

Á Flexible delivery of RE is often good practice: 36 hours per year is the equivalent of one hour per week.  
This does not mean that RE must be delivered in weekly lessons. An RE themed day, or week of study 
can complement the regular program of timetabled lessons.  

Á RE should be taught in clearly identifiable time. There is a common frontier between RE and such 
subjects as literacy, citizenship or PSHE. However, the times given above are explicitly for the clearly 
identifiable teaching of Religious Education. Where creative curriculum planning is used, schools must 
ensure that RE objectives are clear. In EYFS, teachers should be able to indicate the opportunities they 
aǊŜ ǇǊƻǾƛŘƛƴƎ ǘƻ ƛƴǘŜƎǊŀǘŜ w9 ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎΦ 

Á Coherence and progression. Whilst schools are expected to make their own decisions about how to 
divide up curriculum time, schools must ensure that sufficient time is given to RE so that pupils can 
meet the expectations set out in the locally Agreed Syllabus and this handbook to provide coherence 
and progression in RE learning. Any schools in which head teachers and governors do not plan to 
allocate sufficient curriculum time for RE is unlikely to be able to enable pupils to achieve good 
standards in their RE. 



Derbyshire Agreed Syllabus 2014 

11 
 

1.4  How to use this syllabus: 12 Steps 
1. Key to implementing this revised syllabus is getting to know the principal aim, p5. Is this the 

understanding of what RE is in your school? Does RE in your school currently deliver this aim? If 
teachers are to teach RE effectively, it is vital that they understand what they are doing RE for. Reflect 
on how fulfilling the Aim will contribute to SMSC and wider school priorities. 

2. For each key stage, get to know the Programme of Study pages (EYFS pp25-26; KS1 pp.35-36; KS2 pp. 
48-49; KS3, pp.70-72). These give the statutory requirement of the syllabus.  The Fields of Enquiry and 
Themes underpin the construction of the RE curriculum in this syllabus. 

3. Review the curriculum time for RE (see p.10).  Are you giving sufficient time to allow pupils to make 
good progress in understanding and skills? 

4. Review the religions and beliefs studied at each key stage (see p. 13 for overview). Are you following 
the syllabus requirements? Are you meeting the needs of your children? 

5. The syllabus gives some example key questions to help you to deliver the statutory Programmes of 
Study. All of the questions are found on p.22-23, with KS1 on p.37; KS2 p.50; KS3 p.73; these are 
followed by detailed outlines for each question.  These are not statutory but are designed to support 
you in delivering high-quality RE that enables coherence and progression.  Some key questions are 
more demanding than the 2008 questions, but the key question outlines give much more structured 
support in terms of learning outcomes and suggested content, to enable good planning and 
progression.   

6. Audit the key questions you already cover in your existing long-term plan.  Section 4.6 (pp.108-110) 
shows the relationship between the 2008 syllabus questions and the revised syllabus.  There is 
considerable overlap between the two syllabuses, but schools will still need to go through and adjust 
(or, if necessary, re-write) Schemes of Work to ensure that RE meets the Principal Aim, and secures 
progression.  To this end, use the planning steps. 

7. The planning process is at the heart of the syllabus (p.38, 51, 74).  The five Steps are designed to help 
teachers to make best use of the Key questions and plan excellent RE.  As a staff/department, go 
through the planning process, following the steps and one example of a Key Question.  Note that there 
is considerable flexibility in terms of choosing outcomes and content, but that all steps need to be 
followed.   

8. Take the opportunity of the new syllabus to audit your schemes of work to consider the styles of 
teaching and learning that pupils are encountering. Is RE engaging and encouraging enquiry? How is RE 
delivered? Does it link to other subjects? Is it taught in blocks or on a once a week model? What is best 
for learning in RE?  

9. Work to create a coherent long-term plan to begin in September 2014.  The syllabus is flexible enough 
to allow RE taught in a variety of ways ς RE days or weeks, linking with other subjects and discretely.  
Ensure RE is true to the Aim and the Programmes of Study. 

10. Read Section 4.4 RE and inclusion. How are you ensuring you provide RE for all?  

11. Share the positive adaptations and changes in RE with the governing body and other interested parties. 
This is an ideal chance to raise the profile of RE. 

12. Use 2014-2015 to implement the syllabus gradually. Adapt what works well and create a scheme of 
work that fits with your methods of curriculum delivery and delivers the Principal Aim of the syllabus. 
Use the year to train staff who teach RE, improve and review.  
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Section 2.  RE content and assessment 

 

2.1 Aims and attainment targets 
 

The Principal aim of RE in Derbyshire schools is  

¶ to enable pupils to participate in an on-going search for wisdom, in the light of 

questions raised by human experience and answers offered by the religions and 

beliefs of the people of Derbyshire and the wider community, so as to promote 

their personal development. 
 

In pursuit of this aim, religious education in Derbyshire should enable pupils to: 

¶ acquire and develop knowledge and understanding of Christianity and the other principal religions 

represented in the United Kingdom 

¶ develop an understanding of the influence of beliefs, values and traditions on individuals, communities, 

societies and cultures, from the local to the global 

¶ develop the ability to make reasoned and informed judgements about religious and moral issues, with 

reference to the teachings of the principal religions represented in the United Kingdom. 

RE should enhance ǇǳǇƛƭǎΩ spiritual, moral, social and cultural development by: 

¶ developing awareness of the fundamental questions of life raised by human experiences, and of how 

religious teachings and other beliefs can relate to them 

¶ responding to such questions with reference to the teachings and practices of religions and other belief 

systems, relating them to their own understanding and experience 

¶ reflecting on their own beliefs, values and experiences in the light of their study 

¶ developing positive attitudes of respect towards other people who hold views and beliefs different 

from their own, and towards living in a society of diverse religions and beliefs. 

 

There are two attainment targets for RE which reflect these aims concisely: 

 

Attainment Target 1: 

Learning about religions and beliefs 

Attainment Target 2 

Learning from religion and belief  

Exploring Responding 

Learning about religions and beliefs includes pupils 
enquiring into the nature of religion, using skills of 
explanation, interpretation and analysis, 
identifying and developing an understanding of 
ultimate questions and ethical issues, using 
specialist vocabulary with reference to three of the 
fields of enquiry: 

a) beliefs, teachings and sources 
b) practices and ways of life 
c) religious and spiritual ways of expressing 

meaning 
 

Learning from religion and belief refers to how 
pupils reflect on and respond to human experience 
(including their own) in the light of their learning 
about religion; develop and use skills of 
application, interpretation and evaluation of what 
they learn about religions, communicating their 
responses, particularly with reference to three of 
the fields of enquiry:  

d) questions of identity, diversity and 
belonging  

e) questions of meaning, purpose and truth 
f) questions of values and commitments. 
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2.2  Breadth of Study: which religions and beliefs and when 
 

Lǘ ƛǎ ǘƘǊƻǳƎƘ ƛǘǎ ŀƛƳǎ ŀƴŘ ŀǘǘŀƛƴƳŜƴǘ ǘŀǊƎŜǘǎ ǘƘŀǘ ƘƛƎƘ ǎǘŀƴŘŀǊŘǎ ƛƴ w9 Ŏŀƴ ōŜ ŜǎǘŀōƭƛǎƘŜŘΦ tǳǇƛƭǎΩ ŜȄǇŜǊƛŜƴŎŜ 

of the subject is the focus for their exploration of human experience and beliefs.  It is also clearly important 

that pupils are taught in depth and detail about particular religions through each of the Key Stages. 

 

In this Agreed Syllabus, schools have considerable flexibility about which religions are taught at each Key 

Stage, in line with the Law, which states that RE shall have regard for the fact that the religious traditions in 

Great Britain are in the main Christian, while taking account of the other principal religions represented in 

Great Britain.  

 

In this Agreed Syllabus, this means that pupils must be taught about Christianity in each Key Stage, and 

schools will select further religions for study in depth in each of KS1-KS3. 

 

The Agreed Syllabus prescribes a minimum number of religions to be studied in depth as follows, with two 

examples of ways in which schools may set out their long-term plan: 

 Religions to be studied in depth Example A: Example B: 

Foundation 
Stage 2 

Religious experiences represented 
in the class or school 

e.g. Judaism and 
Christianity 

e.g. material related to 
local religious 
communities and beliefs 

KS1 Two religions (Christianity plus 
one) 

e.g. Islam and 
Christianity 

e.g. Judaism and 
Christianity 

KS2 Three religions (Christianity plus 
two) 

e.g. Hinduism, Sikhism 
and Christianity 

e.g. Islam, Hinduism and 
Christianity 

KS3 Three religions (Christianity plus 
two) 

e.g. Buddhism, Judaism 
and Christianity  

e.g. Sikhism, Buddhism 
and Christianity 

KS4 Two religions or a recognised 
National qualification, such as the 
GCSE Religious Studies 

e.g. Islam and 
Christianity  

e.g. Buddhism and 
Christianity 

16-19 Belief systems or life stances as 
appropriate  

e.g. forms of theism and 
atheism 

e.g. Judaism and 
Christianity  

 

Notes: 

This represents the minimum entitlement for pupils.  Schools are at liberty to plan to teach using materials 

from more than the minimum number of religions, while having regard to the importance of enabling 

pupils to study religions in depth. 

 

Schools are advised to select which religions to study in consultation across the primary and secondary 

phases of education, to enable pupils across the 5-14 age range to learn about each of the six principal 

religions represented in the UK (Buddhism, Christianity, Hinduism, Islam, Judaism and Sikhism). 

 

Schools may also plan to refer to further religions or belief systems, such as those represented within their 

school and local area.  These might include other religious traditions and belief systems, such as the Bahá'í 
ŦŀƛǘƘΣ ǘƘŜ WŜƘƻǾŀƘΩǎ ²ƛǘƴŜǎǎŜǎ ƻǊ IǳƳŀƴƛǎƳΦ 

 

In addƛǘƛƻƴΣ ǎŎƘƻƻƭǎ ǎƘƻǳƭŘ ǘŀƪŜ ƛƴǘƻ ŀŎŎƻǳƴǘ ǇǳǇƛƭǎΩ ōŜƭƛŜŦǎΣ ǾƛŜǿǇƻƛƴǘǎ ŀƴŘ ƛŘŜŀǎΦ  aŀƴȅ ǇǳǇƛƭǎ ǿƛƭƭ ŎƻƳŜ 

from backgrounds with no particular religious belief or affiliation.  The 2011 census information reveals that 
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over 27% of people in Derbyshire have no religion.  Exploring atheistic and agnostic responses to human 

experience is a valuable part of RE. 

 

We do not intend to educate pupils only for their current life, perhaps in a village, town or city. The 

purpose of RE includes enabling pupils to be ready to live in a wider world: the region, the nation, the 

global community.  Diversity is not always evident in Derbyshire, but pupils might learn much from seeing 

the regional picture and understanding it. 

 

 

  

 

Do we live or die?  Jack, 16 
NATRE/Spirited Arts 
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2.3  Structuring the content of RE: themes and fields of enquiry 
 

This syllabus is structured around fields of enquiry and themes. 

 

The fields of enquiry emerge from the Non-statutory National Framework for RE (2004). They form the 

basis of the 8-level assessment scale used in the 2008 Syllabus and in this one.  Key questions in the 

syllabus have been devised to match the fields of enquiry.  This ensures coherence between planning and 

assessment within the RE curriculum.  Schools can ensure that they explore the full breadth of the fields of 

enquiry, and that this full breadth is assessed in a formative and integrated way. 

 

Each key stage addresses the fields of enquiry at an appropriate level, through the use of themes.  These 

can be seen on the overview (pp.22-23) and the Programmes of Study (EYFS pp25-26; KS1 pp.35-36; KS2 pp. 

48-49; KS3, pp.70-72). 

 

Fields of enquiry:  

Linking with Attainment Target 1: learning about religions and beliefs 

a) religious beliefs, teachings and sources of authority 

b) religious practices and ways of living 

c) religious and spiritual ways of expressing meaning. 

Linking with Attainment Target 2: learning from religion and belief 

wŜǎǇƻƴǎŜǎ ŀƴŘ ƛƴǎƛƎƘǘǎ ǿƛǘƘ ǊŜƎŀǊŘ ǘƻΧ 

 d) questions of identity, diversity and belonging 

 e) questions of meaning, purpose and truth 

 f) questions of values and commitments 

 

This is the structure behind the key questions in each Programme of Study.  In this syllabus the Fields of 

Enquiry have been paired up to form three strands: 

 

Believing Expressing Living 
a) religious beliefs, teachings and 
sources of authority 
e) questions of meaning, 
purpose and truth 
 

c) religious and spiritual ways of 
expressing meaning 
d) questions of identity, diversity 
and belonging 

b) religious practices and ways of 
living 
f) questions of values and 
commitments 

 

The example key questions are mapped to these strands, ensuring that the RE curriculum is broad and 

balanced, if used alongside the other Programme of Study requirements. 
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2.4  Assessment, achievement and outcomes 
 

2.4.1 Expectations of standards in Religious Education   

The Derbyshire Agreed Syllabus sets the standardǎ ŜȄǇŜŎǘŜŘ ŦƻǊ ǇǳǇƛƭǎΩ ǿƻǊƪ ƛƴ Ǌeligious education in the 

ŎƻǳƴǘȅΩǎ schools.  These standards are in line with national non-statutory guidance (QCA 2004). 

It does this by: 

a)  identifying two attainment targets:   AT1 Learning about religions and beliefs, and  AT2 Learning from 

religion and belief 

b)  identifying the knowledge, skills and understanding expected in each key stage.    

c)  providing  level descriptions to describe the types and range of performance that pupils working at each 

level should characteristically demonstrate.  

 

The most recent Department for Education statement on assessment (2013) removes the use of levels in 

assessment in the National Curriculum, encouraging schools to create their own approaches to formative 

ŀǎǎŜǎǎƳŜƴǘΣ ǘƻ ǎǳǇǇƻǊǘ ǇǳǇƛƭ ŀǘǘŀƛƴƳŜƴǘ ŀƴŘ ǇǊƻƎǊŜǎǎƛƻƴΦ  hŦǎǘŜŘΩǎ ƛƴǎǇŜŎǘƛƻƴǎ ǿill be informed by 

whatever pupil tracking data school choose to keep. 

 

In this syllabus, however, SACRE recommends the continued use of levels until a clear, workable alternative 

is available to help schools to enable pupils to make good progress.    

 

The level descriptions for RE 

Each level description describes the types and range of performance that pupils working at that level 

should characteristically demonstrate.  As well as being used summatively, these level descriptions can be 

used in assessment for learning.  

 

Attainment Target 1: 

Learning about religions and beliefs 

Attainment Target 2 

Learning from religion and belief  

Exploring Responding 

Learning about religions and beliefs includes pupils 
enquiring into the nature of religion, using skills of 
explanation, interpretation and analysis, 
identifying and developing an understanding of 
ultimate questions and ethical issues, using 
specialist vocabulary with reference to three of the 
fields of enquiry: 

a) beliefs, teachings and sources 
b) practices and ways of life 
c) religious and spiritual ways of expressing 

meaning 
 

Learning from religion and belief refers to how 
pupils reflect on and respond to human experience 
(including their own) in the light of their learning 
about religion; develop and use skills of 
application, interpretation and evaluation of what 
they learn about religions, communicating their 
responses, particularly with reference to three of 
the fields of enquiry:  

d) questions of identity, diversity and 
belonging  

e) questions of meaning, purpose and truth 
f) questions of values and commitments. 
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Using the level descriptions ǘƻ ƳŀƪŜ ƧǳŘƎŜƳŜƴǘǎ ŀōƻǳǘ ǇǳǇƛƭǎΩ ǇŜǊŦƻǊƳŀƴŎŜ 

Foundation stageΥ /ƘƛƭŘǊŜƴΩǎ ŀǘǘŀƛƴƳŜƴǘ ƛƴ ǊŜƭƛƎƛƻǳǎ ŜŘǳŎŀǘƛƻƴ ƛǎ ŀǎǎŜǎǎŜŘ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǘƘŜ ŜŀǊƭȅ ƭŜŀǊƴƛƴƎ 

goals. 

Key stages 1, 2, 3Υ  ¢ƘŜ ƭŜǾŜƭ ŘŜǎŎǊƛǇǘƛƻƴǎ ǇǊƻǾƛŘŜ ǘƘŜ ōŀǎƛǎ ǘƻ ƳŀƪŜ ƧǳŘƎŜƳŜƴǘǎ ŀōƻǳǘ ǇǳǇƛƭǎΩ ǇŜǊŦƻǊƳŀƴŎŜ 

at the end of these key stages. 

P-levels, or Performance Descriptors, can be used for pupils achieving below agreed syllabus level 1 in RE. 

Key stage 4 and sixth form:  National qualifications are the main means of assessing attainment in religious 

education in key stage 4 and sixth form. 

 

In schools where adequate curriculum time is provided and standards are good, a large proportion of 

ǇǳǇƛƭǎΩ attainment may be expected to be as follows: 

Range of levels within which the great majority 

of pupils are expected to work 

Expected attainment for the majority of pupils at 

the end of the key stage 

Key Stage 1 1-3 At age 7 2 

Key Stage 2 2-5 At age 11 4 

Key Stage 3 3-7 At age 14 5/6 
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2.4.2 Level Descriptions 

Level description 
Attainment target 1: 

 Learning about religions and beliefs 

Attainment target 2:  

Learning from religion and belief 

Level 1 

Recognising and 

talking about 

religion  

Pupils: 

¶ use some religious words and phrases to recognise 
and name features of religious life and practice 

¶ can recall religious stories and recognise symbols, 
and other verbal and visual forms of religious 
expression 

Pupils talk about  

¶ their own experiences and feelings, in 
relation to religion and belief  

¶ what they find interesting or puzzling, 
in relation to religion and belief  

¶ what is of value and concern to 
themselves and to others 

Level 2 

Retelling stories, 

identifying religious 

materials and asking  

questions 

Pupils: 

¶ use religious words and phrases to identify 
some features of religion and its importance for 
some people 

¶ begin to show awareness of similarities in 
religions 

¶ retell religious stories and  

¶ suggest meanings for religious actions and 
symbols 

¶ identify how religion is expressed in different 
ways  

Pupils: 

¶ ask, and respond sensitively to, 
questions ŀōƻǳǘ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ 
experiences and feelings, in relation to 
religion and belief 

¶ recognise that some questions cause 
people to wonder and are difficult to 
answer 

¶ in relation to matters of right and 
wrong,  recognise their own values 
and those of others 

Level 3 

Describing religion 

and making links to 

their own 

experience 

Pupils  

¶ use a developing religious vocabulary to describe 
some key features of religions, recognising 
similarities and differences   

¶ make links between beliefs and sources, 
including religious stories and sacred texts   

¶ begin to identify the impact religion has on 
ōŜƭƛŜǾŜǊǎΩ ƭƛǾŜǎ   

¶ describe some forms of religious expression  

Pupils 

¶ identify what influences them, making 
links between aspects of their own and 
ƻǘƘŜǊǎΩ experiences, in relation to 
religion and belief 

¶ ask important questions about religion 
and beliefs, making links between their 
own ŀƴŘ ƻǘƘŜǊǎΩ responses   

¶ make links between values and 
commitments, and their own attitudes 
and behaviour  

Level 4 

Showing 

understanding of 

religion and applying 

ideas to themselves 

and others 

Pupils  

¶ use developing religious vocabulary to describe 
and show understanding of sources, practices, 
beliefs, ideas, feelings and experiences   

¶ make links between them, and describe some 
similarities and differences both within and 
between religions   

¶ describe the impact ƻŦ ǊŜƭƛƎƛƻƴ ƻƴ ǇŜƻǇƭŜΩǎ ƭƛǾŜǎ   

¶ suggest meanings for a range of forms of 
religious expression  

Pupils 

¶ raise and suggest answers to questions 
and issues raised by religion and belief   

¶ apply their ideas to their own and 
ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ƭƛǾŜΣ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ 
religion and belief   

¶ describe what inspires and influences 
themselves and others  in relation to 
religion and belief  

 

 

Level 5 

Explaining the impact 

of religion and 

expressing their own 

views on religious 

questions 

Pupils  

¶ use an increasingly wide religious vocabulary to 
explain the impact of beliefs upon individuals 
and communities   

¶ describe why people belong to religions   

¶ know that similarities and differences illustrate 
distinctive beliefs within and between religions 
and suggest possible reasons for this   

¶ explain how religious sources are used to 
provide answers to ultimate questions and 
ethical issues, recognising diversity in forms of 
religious, spiritual and moral expression, within 
and between religions  

Pupils 

¶ formulate and suggest answers to 
questions raised by religion and belief, 
ǊŜƭŀǘƛƴƎ ǘƘŜƳ ǘƻ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ 
lives   

¶ explain what inspires and influences 
them, expressing their own and 
ƻǘƘŜǊǎΩ ǾƛŜǿǎ on the challenges of 
belonging to a religion  
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Level 6 

Explaining and 

interpreting religion 

and expressing their 

own insights 

Pupils 

¶ use religious and philosophical vocabulary to give 
informed accounts of religions and beliefs, 
explaining the reasons for diversity within and 
between them 

¶ explain why the impact of religions and beliefs 
upon individuals, communities and societies varies   

¶ interpret sources and arguments, explaining the 
reasons that are used in different ways by different 
traditions to provide answers to ultimate questions 
and ethical issues  

¶ interpret the significance of different forms of 
religious spiritual and moral expression  

Pupils 

¶ use reasoning and examples to 
express insights into the relationship 
between beliefs, teachings and world 
issues   

¶ express insights into their own and 
ƻǘƘŜǊǎΩ ǾƛŜǿǎ on questions and issues 
raised by religion and belief 

¶ consider the challenges of belonging 
to a religion in the contemporary 
world, expressing personal insights 
and responses to these challenges 

Level 7 

Showing coherent 

understanding of 

religious questions, 

accounting for and 

evaluating responses to 

religious questions 

with insight 

Pupils 

¶ use religious and philosophical vocabulary to  show 
a coherent understanding of a range of religions 
and beliefs   

¶ show a coherent understanding of issues, values 
and questions of meaning and truth   

¶ account for the influence of history and culture on 
aspects of religious life and practice  

¶ account for differences between people within the 
same religion or tradition   

 

Pupils  

¶ express insights creatively and 
critically on a range of viewpoints 
about questions and issues raised by 
religion and belief  

¶ evaluate, using evidence and example, 
the significance of religious and other 
views in relation to questions and 
issues raised by religion and belief 

 Level 8 

Analysing and 

contextualising their 

understanding of 

religion, justifying their 

views  

Pupils  

¶ use religious and philosophical vocabulary to 
demonstrate rigorous thinking and present 
coherent, informed and detailed arguments about 
beliefs, ethics, values and issues drawing well 
substantiated conclusions 

¶ analyse religious material with reference to 
historical, cultural and social contexts 

¶ critically evaluate the impact of religions and 
beliefs on differing communities and societies   

¶ analyse varied forms of religious, spiritual and 
moral expression  

Pupils 

¶ express personal responses arising 
from critical thinking about  questions 
and issues raised by religion and belief  

¶ analyse reflectively their own 
perspectives and those of others to 
draw balanced conclusions about 
religious, spiritual and ethical 
questions from evidence, arguments, 
reflections and examples  

 

 

Exceptional 

Performance 

 

Synthesising effectively 

and drawing balanced 

conclusions 

Pupils 

¶ use religious and philosophical vocabulary to  
provide a consistent and detailed analysis of 
religions and beliefs   

¶ evaluate in depth the importance of religious 
diversity in a plural society   

¶ clearly recognise the extent to which the impact 
of religion and beliefs on different communities 
and societies has changed over time   

¶ synthesise effectively to create their accounts of 
the varied forms of religious spiritual and moral 
expression  

Pupils 

¶ analyse in depth a wide range of 
perspectives on questions of identity 
and belonging, meaning, purpose and 
truth and values and commitments   

¶ give independent, well informed and 
highly reasoned insights into their 
own and othersΩ perspectives on 
religious and spiritual issues, 
providing well-substantiated and 
balanced conclusions  

 

Additional guidance and support materials on the use of the 8ςlevel scale can be found in Section 4:5 

(p.105)  

9ȄŜƳǇƭŀǊ ΨL ŎŀƴΩ ǎǘŀǘŜƳŜƴǘǎ ŦǊƻƳ ǘƘŜ 2008 Derbyshire non-statutory guidance are still relevant to the use 

of these levels. 
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2.4.3 P-levels: Performance descriptors for pupils achieving below level 1 in RE 
LearnersΧ Summary 

P1(i) § encounter activities and experiences.  

§ may be passive or resistant.   

§ may show simple reflex responses, e.g. startling at sudden noises or movements. Any participation is fully prompted 
Encounter 
(present during 

activity 

P1 (ii) § show emerging awareness of activities & experiences.  

§ may have periods when they appear alert and ready to focus their attention on certain people, events, 
         objects or parts of objects e.g. becoming still in response to silence.   

§  may give intermittent reactions e.g. vocalising occasionally during group celebrations and acts of worship 

Awareness 

(fleeting focus) 

P2 (i) § begin to respond consistently to familiar people, events and objects. They react to new activities and experiences  
         e.g. briefly looking around in unfamiliar environments.   

§ begin to show interest in people, events and objects e.g. leaning towards the source of a light, sound or scent. 

§ accept and engage in co-active exploration e.g. touching a range of religious artefacts and objects in partnership  
          with a member of staff. 

Attention and 

response 

(deliberate but 

inconsistent) 

P2 (ii) § begin to be proactive in their interactions.   

§ communicate consistent preferences and affective responses e.g. showing that they have enjoyed an experience or interaction.  

§  recognise familiar people, events and objects e.g. becoming quiet and attentive during a certain piece of music.  

§ perform actions, often by trial and improvement, and they remember learned responses over short periods of time 
         e.g. repeating a simple action with an artefact.   

§ co-operate with shared exploration and supported participation e.g. performing gestures during ritual exchanges  
          with another person performing gestures. 

 

P3 (i) § begin to communicate intentionally. 

§  seek attention through eye contact, gesture or action.   

§  request events or activities e.g. prompting a visitor to prolong an interaction.   

§  participate in shared activities with less support.   

§  sustain concentration for short periods.   

§  explore materials in increasingly complex ways e.g. stroking or shaking artefacts and objects.   

§  observe the results of their own actions with interest e.g. when vocalising in a quiet place.   

§  remember learned responses over more extended periods e.g. following a familiar ritual and responding appropriately 

Participation  

(with support) 

P3 (ii) § use emerging conventional communication.  

§  greet known people and may initiate interactions and activities e.g. prompt an adult to sing or play a favourite song.   

§  can remember learned responses over increasing periods of time and may anticipate known events e.g. celebrating  
          their peerôs achievements in assembly.  

§  may respond to options and choices with actions or gestures e.g. choosing to participate in activities.   

§  actively explore objects and events for more extended periods e.g. contemplating the flickering of a candle flame.   

§  apply potential solutions systematically to problems e.g. passing an artefact to a peer in order to prompt participation in group activity. 

 

P4 § use single elements of communication e.g. words, gestures, signs or symbols, to express their feelings.  

§  show they understand óyesô and ónoô.  

§  begin to respond to the feelings of others e.g. matching their emotions and laughing when another pupil is laughing.  

§  join in with activities by initiating ritual actions and sounds.   

§ demonstrate an appreciation of stillness and quiet. 

Involvement 
(active/ 

intentional) 

P5 § respond appropriately to simple questions about familiar religious events or experiences and communicate simple meanings.   

§ respond to a variety of new religious experiences e.g. involving music, drama, colour, lights, food or tactile objects.   

§ take part in activities involving two or three other learners.   

§  may also engage in moments of individual reflection. 

 

P6 § express and communicate their feelings in different ways.  

§ respond to others in group situations and co-operate when working in small groups.  

§  listen to, and begin to respond to, familiar religious stories, poems and music, and make their own contribution to celebrations and 
festivals.   

§ carry out ritualised actions in familiar circumstances.   

§ show concern and sympathy for others in distress e.g. through gestures, facial expressions or by offering comfort.  

§  start to be aware of their own influence on events and other people. 

Gaining skills 

and 

understanding 

P7 § listen to and follow religious stories.   

§ can communicate their ideas about religion, life events and experiences in simple phrases.  

§ can evaluate their own work and behaviour in simple ways, beginning to identify some actions as right and wrong on the basis of 
consequences.   

§ can find out about aspects of religion through stories, music, or drama, answer questions and communicate their responses.  

§ may communicate their feelings about what is special to them e.g. through role play.  

§ can begin to understand that other people have needs and to respect these.  

§ can make purposeful relationships with others in group activity. 

 

 

P8 § can listen attentively to religious stories or to people talking about religion.  

§ can begin to understand that religious and other stories carry moral and religious meaning.  

§  are increasingly able to communicate ideas, feelings or responses to experiences or retell religious stories.  

§ can communicate simple facts about religion and important people in religions.   

§ can begin to realise the significance of religious artefacts, symbols and places.  

§ can reflect on what makes them happy, sad, excited or lonely.  

§ are able to demonstrate a basic understanding of what is right and wrong in familiar situations.  

§  are often sensitive to the needs and feelings of others and show respect for themselves and others.  

§  treat living things and their environment with care and concern. 
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Section 3: Programmes of Study 
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(Fields of 
enquiry) 

FS 
Discovering 

KS1 
Exploring 

KS2 
Connecting 

KS3 
Applying 

Believing 
a) Religious 
beliefs, 
teachings and 
sources of 
authority (AT1) 
e) Questions of 
meaning, 
purpose and 
truth (AT2) 

Special people 
Which people are 
special and why? 

Believing 
1.1 Who is a Christian / a 
Muslim / Jewish and what do 
they believe? 
 
1.2. What can we learn from 
creation stories? 

Beliefs and questions 
2.1 What do different people believe about God?  
 
2.2 Why is Easter so important for Christians? 
 
2.3. What do religions say to us when life gets hard? 
 

Beliefs and concepts 
3.1. How can people decide if God is real, and what God is 
like?  
3.2. How can we answer the big questions of life? 

¶ 3.2a Is death the end?  Does it matter? 

¶ 3.2b Why is there suffering? Are there any good 
solutions? 

3.3 If God came to earth, what difference would it make?  
3.пΦ ²ƘŀǘΩǎ ǘƘŜ ǇƻƛƴǘΚ 5ƻ ǊŜƭƛƎƛƻƴǎ ƘŜƭǇ ƳŀƪŜ ǎŜƴǎŜ ƻŦ ƭƛŦŜΚ 
3.5. What does the Holocaust teach us about a Jewish way 
of life and about human nature? 
 

Leaders and teachers 
1.3. Who is an inspiring person 
and why? 

Inspirational people  
2.44. What makes a leader worth following? 
(Muhammad / Guru Nanak) 
 
2.5. How and why do Christians follow Jesus? 

Authority 
3.6. Do the teachings of Jesus / the Buddha stand the test of 
time? 
 
Religion and science 
3.7. Where is truth about religion to be found?  
3.8. Where did the universe come from? 

Special stories 
What stories are 
special and why? 

Story 
1.4. What do stories of Jesus 
tell Christians about how to 
live? 

Teachings and authority 
2.6. Why is the Bible so important for Christians today?  
²Ƙȅ ƛǎ ǘƘŜ DǳǊǳ DǊŀƴǘƘ {ŀƘƛōκvǳǊΩŀƴ ǎƻ ƛƳǇƻǊǘŀƴǘ ŦƻǊ 
Sikhs/Muslims? 

Expressing 
c) religious and 
spiritual ways 
of expressing 
meaning. (AT1) 
 
d) questions of 
identity, 
diversity and 
belonging (AT2) 
  

Special places 
What places are 
special and why? 

Symbols 
1.5. In what ways is a church / 
mosque / synagogue important 
to believers? 

Symbols and religious expression 
2.7. How do people express their faith through the 
arts? 
 
2.8. What is the purpose and value of a sacred space? 
2.9. Why is prayer important for religious believers? 

Expressions of spirituality 
3.9. What, how and why do people worship?  
 
3.10. How do humans express their spirituality through 
words, art, music and activism? 

Special times 
What times are 
special and why? 

Celebrations 
1.6. How and why do we 
celebrate special times? 

Worship, pilgrimage and special places 
2.10 What are the deeper meanings of festivals? 
 
2.11 Why is pilgrimage important to some religious 
believers?   
 

Journey of life and death 
2.12 How and why do believers show their 
commitments during the journey of life?  
 

 

3.1 Overview of key questions FS-KS3 
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Living 
b) religious 
practices and 
ways of living 
(AT1) 
 
f) questions of 
values and 
commitments 
(AT2) 

Being special 
Where do we 
belong? 

Myself 
1.7. How do we show we care 
for others? 

Religion and the individual 
2.13 What can we learn from religions about deciding 
what is  right and wrong? 

Ethics and relationships 
3. 11. How do we decide what is right and wrong? 

Belonging  
1.8. What does it mean to 
belong? 

Religion, family and community 
2.14 What can be learned from the Muslim way of life? 
 
2.15. How can we make our village/town/county a 
more respectful place? 

Rights and responsibilities 
 
3.12  Do beliefs about justice, love and equality make a 
difference to the actions of religious and non-religious 
people today?   
 
 

Special world 
What is special 
about our world? 
 

 

Beliefs in action in the world 
2.16 Can religions help to build a fair world? 
 
2.17 What do religions teach about the natural world 
and why should we care about it? 

Global issues 
3.13. Religion: Does it do any good?  
3.14. Religion: source of peace or cause of conflict? 
 

Interfaith dialogue 
3.15. What does it mean to be a Christian /Muslim / Sikh / 
Hindu /Buddhist /atheist in Britain today? 
3.16. How can we make our town/local area/county/nation 
a more respectful place? 
 

 

See Section 4.6, pp.108-110, to see how these questions relate to those in the 2008 syllabus. 
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3.2 Early Years Foundation Stage: Programme of Study   

 

We are all different. We are all the same. 

Molly, age 5.   

NATRE/Spirited Arts 
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Early Years Foundation Stage: Programme of Study 
¢ƘŜ 9ŀǊƭȅ ¸ŜŀǊǎ CƻǳƴŘŀǘƛƻƴ {ǘŀƎŜ ώ9¸C{ϐ ŘŜǎŎǊƛōŜǎ ǘƘŜ ǇƘŀǎŜ ƻŦ ŀ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘion from birth to the end of 

the reception year at the age of five. Religious Education is statutory for all pupils registered on the school 

roll. The statutory requirement for religious education does not extend to nursery classes in maintained 

schools. RE may, however, form a valuable part of the educational experience of children throughout the 

key stage. In the EYFS curriculum learning does not fit into boxes: play-based and child-centred approaches 

ǿƛƭƭ ŜƴŎƻǳǊŀƎŜ ǘƘŜ ƭŜŀǊƴƛƴƎ ǘƻ Ŧƻƭƭƻǿ ǿƘŜǊŜ ǘƘŜ ŎƘƛƭŘΩs interest and curiosity leads.  

 

Foundation Stage Key Stage 1 

Nursery Reception Year 1 and upwards 

RE is non-statutory, but 

teachers may choose to 

incorporate RE material 

ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ŀŎǘƛǾƛǘƛŜǎ ƛŦ 

they choose to. 

RE is a compulsory part of the basic 

curriculum for all Reception age 

pupils, and should be taught 

according to the Derbyshire Agreed 

Syllabus for RE. 

RE is a compulsory part of the basic 

curriculum for all Key Stage One 

pupils, and should be taught 

according to the Derbyshire Agreed 

Syllabus for RE. 

Early Learning Goals outline what pupils should achieve by the 

end of reception year. The National Curriculum is not taught. 

The National Curriculum is taught 

alongside Religious Education. 

 

This Agreed Syllabus sets out experiences and opportunities and appropriate topics for children in the 

Foundation Stage. The suggestions made for the Foundation Stage RE are good learning in themselves. 

These also connect to the EYFS areas of learning. Religious Education in the EYFS is not dependent on what 

follows in Key Stage 1, but it does establish a platform for future learning. 
 

What do pupils get out of RE in this age group? 

RE sits very firmly within the areas of personal, social and emotional development and understanding of 

the world. This framework enables children to develop a positive sense of themselves, and others, and to 

learn how to form positive and respectful relationships. They will do this through playing and exploring, 

active learning, creating and thinking. They will begin to understand and value the differences of 

individuals and groups within their own immediate community. Children will have opportunity to develop 

their emerging moral and cultural awareness. 

Breadth of study and Key areas of learning 

Children should be provided with opportunities in RE to:  

¶ listen to and talk about appropriate stories which engage them  

¶ directly experience religion ς engage with artefacts, visit places of worship (with a focus on experiences 
and symbols), listen and respond to visitors from faith communities 

¶ get to know and use religious words accurately e.g. God, Bible, synagogue, church, prayer 

¶ use all five senses ς smell (e.g. incense);  taste (e.g. special foods) see and touch (e.g. religious 
artefacts);  hear (e.g. chants/hymns/prayers/bells) 

¶ make and do ς make festive food, role play, dress up, dance 

¶ have times of quiet and stillness 

¶ share their own beliefs, ideas and values 

¶ talk about their ideas and experiences, and develop empathy for others 

¶ use their imagination and curiosity to develop their appreciation and wonder of the world in which they 
live 

¶ ask questions that are philosophically challenging and to have them taken seriously  

¶ begin to use ICT to explore religious beliefs and beliefs as practised in the local and wider community. 
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Early Learning Goals 

The EYFS Statutory Framework (2012) identifies Early Learning Goals.  

The Three prime areas are:  

¶ Communication and language 

¶ Physical development 

¶ Personal, social and emotional 
development 

The four specific areas are: 

¶ Literacy 

¶ Mathematics 

¶ Understanding the world 

¶ Expressive arts and design 

 

The Early Learning Goals are intended to provide the basis for planning, but are not a curriculum 

themselves. The Religious Education programme of study needs to contribute to what the Early Learning 

Goals identify as expectations for learning. The areas of learning in the Early Learning Goals which most 

closely relate to Religious Education are: 

Communication and Language:  

¶ Listening and attention: how children listen, including listening to stories, songs and poems from 
a range of different communities and religions, responding to what they hear with relevant 
comments, questions or actions; giving attention to what others say and respond appropriately, 
while engaged in another activity.  

¶ UnderstandingΥ Ƙƻǿ ŎƘƛƭŘǊŜƴ ŀƴǎǿŜǊ ΨƘƻǿΩ ŀƴŘ ΨǿƘȅΩ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ǘƘŜƛǊ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ƛƴ 
response to stories, experiences or events from different sources. 

¶ Speaking: how children express themselves effectively, talking about how they and others show 
feelings, developing their own narratives and explanations by connecting ideas or events. 
 

Personal, Social and Emotional Development 

¶ Managing feelings and behaviour: how children view themselves and others, talking about a 
positive sense of themselves and others; developing positive relationships and respect; getting on 
with others by understanding and handling their own feelings as well as recognising the feelings of 
ƻǘƘŜǊǎΤ ǘŀƭƪƛƴƎ ŀōƻǳǘ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ ōŜƘŀǾƛƻǳǊΣ ŀƴŘ ƛǘǎ Ŏƻnsequences; recognising that 
some behaviour is unacceptable; working as part of a group or class, understanding and following 
the rules; developing confidence and keeping going in the face of difficulties in learning. 

¶ Self-confidence and self-awareness: how children show confidence, trying new activities, 
speaking in a familiar group, taking about their ideas and choosing appropriate resources.  

¶ Making relationships: how children play co-ƻǇŜǊŀǘƛǾŜƭȅΣ ǘŀƪƛƴƎ ŀŎŎƻǳƴǘ ƻŦ ƻƴŜ ŀƴƻǘƘŜǊΩǎ ƛŘŜŀǎΤ 
showing sensitivitȅ ǘƻ ƻǘƘŜǊǎΩ ƴŜŜŘǎ ŀƴŘ ŦŜŜƭƛƴƎǎΣ ŀƴŘ ŦƻǊƳƛƴƎ ǇƻǎƛǘƛǾŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛǘƘ ŀŘǳƭǘǎ  
and other children. 
 

Understanding of the World 

¶ People and communities: talking about past and present events in their own lives and in the lives 
of family members; knowing ǘƘŀǘ ƻǘƘŜǊ ŎƘƛƭŘǊŜƴ ŘƻƴΩǘ ŀƭǿŀȅǎ ŜƴƧƻȅ ǘƘŜ ǎŀƳŜ ǘƘƛƴƎǎΣ ŀƴŘ being 
sensitive to this. Knowing about similarities and differences between themselves and others, and 
among families, communities and traditions. 
 

Expressive arts and Design 

¶ Being imaginative: using their imagination in art, music, dance, imaginative play, role-play and 
stories to represent their own ideas, thoughts and feelings using a range of media; they respond in 

a variety of ways to experiences through their senses. 
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RE in the Nursery 
 

Activities children engage in during their nursery years are experiences which provide the building blocks 

for later development. Starting with things which are familiar to the children, and providing lots of hands-

on activities and learning are an importanǘ ǇŀǊǘ ƻŦ ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎ ŀǘ ǘƘƛǎ ǎǘŀƎŜΦ 

 

Some ideas for religious education in the nursery can include: 

¶ Creative play, make-believe, role-play, dance and drama; 

¶ Dressing up and acting out scenes from stories, celebrations or festivals; 

¶ Making and eating festival food; 

¶ Talking and listening to each other and hearing and discussing stories of all kinds, including religious 
and secular stories with themes such as goodness, difference, the inner world of thoughts and 
feelings, and imagination; 

¶ Exploring autheƴǘƛŎ ǊŜƭƛƎƛƻǳǎ ŀǊǘŜŦŀŎǘǎΣ ƛƴŎƭǳŘƛƴƎ ǘƘƻǎŜ ŘŜǎƛƎƴŜŘ ŦƻǊ ǎƳŀƭƭ ŎƘƛƭŘǊŜƴ ǎǳŎƘ ŀǎ ΨǎƻŦǘ ǘƻȅΩ 
artefacts or story books; 

¶ Seeing pictures, books and video of places of worship and meeting believers in class; 

¶ Listening to religious music; 

¶ Starting to introduce religious terminology; 

¶ Work on nature, growing and life cycles or harvest; 

¶ Seizing opportunities spontaneously or linking with topical, local events such as celebrations, 
festivals, birth of a new baby, weddings or the death of a pet; 

¶ Starting to talk about the different ways in which people believe and behave. 
  

Topics which lend themselves to opportunities for RE work include the following: 

 

Myself People who help us Special Times 

My Life Friendship Our Community 

My Senses Welcome Special Books 

My Special Things Belonging Stories 

People Special to Me Special Places The Natural World 
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RE in the Reception Class 
Programme of Study for RE for all 4-5 year olds in the Reception Class 

 

Themes: FS: Discovering 

Believing 
 

R1. Special people: Which people are special and why? 

R2. Special stories: What stories are special and why? 

Expressing 
 

R3. Special places: What places are special and why? 

R4. Special times: What times are special and why? 

Living 
 

R5. Being special: Where do we belong? 

R6. Special World: What is special about our world and why? 

 

Key Question R1 Special people: Which people are special and why? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for 

wisdom, through exploring questions raised by human experience and answers offered by the religions 

and beliefs of the people of Derbyshire and the wider community, so as to promote their personal 

development. 

 

Theme 
Supplementary 
questions you might 
explore: 

Learning outcomes: 
Teachers should select from the 
following outcomes, balancing AT1 
and AT2. Teachers will set up 
learning experiences that enable 
ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this 
column to help pupils achieve some 
of the learning outcomes in column 
2. Teachers can use different content 
as appropriate 

Theme: Believing 
 
Questions to build in to 
learning: 
Who is special to you 
and why? 
What is a good friend 
like? How can you show 
that you are a good 
friend? 
What stories did Jesus 
tell about being a friend 
and caring for others? 
 

¶ talk about people who are 
special to them and say what 
makes their family and friends 
special to them 

¶ identify some of the qualities 
of a good friend 

¶ ǊŜŦƭŜŎǘ ƻƴ ǘƘŜ ǉǳŜǎǘƛƻƴ Ψ!Ƴ L ŀ 
ƎƻƻŘ ŦǊƛŜƴŘΚΩ 

¶ recall and talk about stories of 
Jesus as a friend to others 

¶ recall stories about special 
people in other religions and 
talk about what we can learn 
from them 

¶ people who are special to us, 
whom we admire 

¶ the benefits and responsibilities 
of friendship and the ways that 
people care for others 

¶ stories from the Bible about 
friendship and care for others 
with a focus on what Jesus did 
and said 

e.g. Zacchaeus (Luke 19) 
Jesus choosing the twelve 
disciples (his special friends and 
helpers) (Matthew 4.17-22); 
stories of Jesus helping and 
ƘŜŀƭƛƴƎ ǇŜƻǇƭŜ ŜΦƎΦ WŀƛǊǳǎΩǎ 
daughter (Mark 5.21-43); healing 
the man at the pool (John 5.5-9); 
Blind Bartimaeus (Mark 11.46-52) 

¶ stories of a key religious leader 
from another religion and how 
these are important to people 
today (e.g.Guru Nanak, Prophet 
Muhammad, the Buddha) 
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Key Question R2   Special stories: What stories are special and why? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for 

wisdom, through exploring questions raised by human experience and answers offered by the religions 

and beliefs of the people of the people of Derbyshire and the wider community, so as to promote their 

personal development. 

 

Theme 
Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the 
following outcomes, balancing AT1 
and AT2. Teachers will set up 
learning experiences that enable 
ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from 
this column to help pupils achieve 
some of the learning outcomes in 
column 2. Teachers can use 
different content as appropriate 

Theme: Believing 
 
Questions to build in to 
ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎΥ 
What is your favourite 
story? What do you like 
about it, and why? 
What stories do you know 
about Jesus? What do you 
think Jesus was (is) like? 
Do you know any Bible 
stories? What stories do 
you know that are special 
to Christians (or other 
faiths)? Who are the 
stories about? What 
happens in the story? 
Does the story tell you 
about God? What do you 
learn? 
What stories do you know 
that tell you how you 
should behave towards 
other people? 
What are the similarities 
and differences between 
ŘƛŦŦŜǊŜƴǘ ǇŜƻǇƭŜǎΩ ǎǇŜŎƛal 
stories? 

¶ talk about some religious stories 

¶ recognise some religious words, 
e.g. about God  

¶ identify some of their own 
feelings in the stories they hear 

¶ talk about what Jesus teaches 
about keeping promises and say 
why keeping promises is a good 
thing to do 

¶ talk about what Jesus teaches 
ŀōƻǳǘ ǎŀȅƛƴƎ ΨǘƘŀƴƪ ȅƻǳΩΣ ŀƴŘ ǿƘȅ 
it is good to thank and be thanked 

¶ explore stories pupils like, re-
telling stories to others and 
sharing features of the story they 
like 

¶ hear and explore stories from the 
Bible, stories Jesus told, stories 
from the life of Jesus (e.g David 
the Shepherd Boy (1 Samuel 17); 
the story of Ruth (book of Ruth in 
the Bible); Jesus as friend to the 
friendless (Zacchaeus, Luke 19); 
making promises (Matthew 
21:28-онύΤ ǎŀȅƛƴƎ ΨǘƘŀƴƪ ȅƻǳΩ ό¢Ŝƴ 
Lepers Luke 17:11-19)  

¶ hear a selection of stories taken 
from major faith traditions and 
cultures, including stories about 
leaders or founders within faiths 

¶ explore stories through play, role-
play, freeze-framing, model-
making, puppets and shadow 
puppets, art, dance, music etc.,  

 
(Find some stories here: 

http://shop.retoday.org.uk/find/S
tories/1)   

 

 

 

 

  

http://shop.retoday.org.uk/find/Stories/1
http://shop.retoday.org.uk/find/Stories/1
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Key Question R3   Special places: Which places are special and why? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for 

wisdom, through exploring questions raised by human experience and answers offered by the religions 

and beliefs of the people of the people of Derbyshire and the wider community, so as to promote their 

personal development. 

 

Theme 
Supplementary 
questions you might 
explore: 

Learning outcomes: 
Teachers should select from the 
following outcomes, balancing AT1 
and AT2. Teachers will set up 
learning experiences that enable 
ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from 
this column to help pupils achieve 
some of the learning outcomes in 
column 2. Teachers can use 
different content as appropriate 

Theme: Expressing  
 
Questions to build into 
puǇƛƭǎΩ ƭŜŀǊƴƛƴƎΥ 
Where is special to me? 
Where is a special place 
for believers to go and 
why? 

¶ talk about somewhere that is 
special to themselves saying why 

¶ be aware that some religious 
people have places which have 
special meaning for them  

¶ talk about the things that are 
special and valued in a place of 
worship 

¶ get to know and use appropriate 
words to talk about their 
thoughts and feelings when 
visiting a church 

 

¶ Invite visitors to talk 
about/show pictures of places 
that are spiritually significant 
to them and say why they are 
special. (e.g. this might be 
visiting an art gallery and 
looking at a wonderful picture 
and how this makes them feel; 
the memories this brings back 
or encouragement for the 
future. This should build 
learning towards 
understanding special places 
for religious people).  Children 
share and record their own 
special places in a variety of 
ways in a way that is 
meaningful to them. 

¶ why some places are special 
and what makes them special 

¶ when people like to go there 
and what they like to do there 

¶ the church building as a special 
place for Christians 

¶ a place of worship for 
members of another faith e.g. 
synagogue or mosque. 
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Key Question R4   Special times: Which times are special and why? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for 

wisdom, through exploring questions raised by human experience and answers offered by the religions 

and beliefs of the people of Derbyshire and the wider community, so as to promote their personal 

development. 

 

Theme/Fields of 
enquiry/Supplementary 
questions you might 
explore: 

Learning outcomes: 
Teachers should select from the 
following outcomes, balancing AT1 
and AT2. Teachers will set up learning 
ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content 
from this column to help 
pupils achieve some of the 
learning outcomes in column 
2. Teachers can use different 
content as appropriate 

Theme: Expressing 
 
Questions to build into 
learning: 
What special times have you 
had? What did you 
celebrate? Why? Who were 
you with? What happened? 
What happens at Christmas, 
and why? 
What happens at Easter, and 
why? 
What stories do you know 
ŀōƻǳǘ WŜǎǳǎΩ ōƛǊǘƘ ŀƴŘ ǿƘŜƴ 
he died? What do you think 
about Jesus? What do 
Christians say about Jesus? 
What other festivals have 
you learnt about? 
What happens at the 
festivals, and why? 
What stories can you 
remember about festivals? 
What are the similarities and 
differences between 
ŘƛŦŦŜǊŜƴǘ ǇŜƻǇƭŜǎΩ ǎǇŜŎial 
times? 

¶ give examples of special 
occasions and suggest features of 
a good celebration 

¶ recall simply stories connected 
with Christmas/ Easter and a 
festival from another faith 

¶ say why Christmas/Easter and a 
festival from another faith is a 
special time for Christians/ 
members of the other faith 

 

¶ the importance and value of 
ŎŜƭŜōǊŀǘƛƻƴ ƛƴ ŎƘƛƭŘǊŜƴΩǎ 
own lives 

¶ some major religious 
festivals and celebrations 
e.g. seasonal festivals 
including Christmas and 
Easter, and the stories 
associated with them; 
Sukkoth; Divali; 

¶ use a variety of media to 
explore ways of celebrating, 
and how religious believers 
celebrate festivals and 
special times 
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Key Question R5   Being Special: Where do we belong? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for 

wisdom, through exploring questions raised by human experience and answers offered by the religions 

and beliefs of the people of Derbyshire and the wider community, so as to promote their personal 

development. 

 

Theme 
 
Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the 
following outcomes, balancing AT1 
and AT2. Teachers will set up 
learning experiences that enable 
ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from 
this column to help pupils 
achieve some of the learning 
outcomes in column 2. Teachers 
can use different content as 
appropriate 

Theme: Living 
 
Questions to build into 
learning: 
How do we show respect 
for one another? 
How do we show love/how 
do I know I am loved? 
Who do you care about? 
How do we show care/how 
do I know I am cared for? 
How do you know what 
people are feeling? 
What things can we do 
better together rather than 
on our own?  
What makes us feel special 
about being welcomed into 
a group of people? 
 
 
 
 
 

¶ re-tell religious stories making 
connections with personal 
experiences 

¶ share and record occasions 
when things have happened in 
their lives that made them feel 
special 

¶ share and record occasions 
when things have happened in 
their lives that made them feel 
special 

¶ recall simply what happens at a 
traditional Christian infant 
baptism and dedication  

 
 

¶ the idea that each person is 
unique and valuable 

¶ religious beliefs that each 
person is unique and valuable 

¶ religious beliefs about God 
loving each person, e.g. Jewish 
and Christian ideas that God 
loves people even from before 
they are born (Psalm 139), and 
they are written on the palm 
of his hand (Isaiah 49 v.16).  
Children could draw around 
their hands, write their names 
on the palm and decorate; 
Christian beliefs about Jesus 
believing children to be very 
special.  Tell story of children 
wanting to see Jesus and 
disciples stopping them (Mark 
10 v.13-16).  

¶ Ƙƻǿ DƻŘΩǎ ƭƻǾŜ ŦƻǊ ŎƘƛƭŘǊŜƴ ƛǎ 
shown in Christianity through 
infant baptism and dedication 

¶ signs and symbols used in the 
welcome of children into the 
faith community 

¶ ways of showing that people 
are special from other religions 
e.g. Hinduism: Stories about 
Hindus celebrating Rakshan 
Bandhan ς which celebrates 
the special bond between 
brothers and sisters.  His sister 
ties a band of Rakhi of gold or 
red threads around the right 
hand of a brother 
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Key Question R6   Special world: What is special about our world? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for 

wisdom, through exploring questions raised by human experience and answers offered by the religions 

and beliefs of the people of Derbyshire and the wider community, so as to promote their personal 

development. 

 

Theme/Fields of 
enquiry/Supplementary 
questions you might 
explore: 

Learning outcomes: 
Teachers should select from 
the following outcomes, 
balancing AT1 and AT2. 
Teachers will set up learning 
experiences that enable pupils 
ǘƻ Χ 

Suggested content: 
Teachers can select content from this 
column to help pupils achieve some of 
the learning outcomes in column 2. 
Teachers can use different content as 
appropriate 

Theme: Living 
 
Questions to build into 
ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎΥ 
What do you like in nature? 
What is your favourite 
thing? Why do you like it 
best of all? What have you 
learned about nature that is 
new to you? 
Why do some people say 
the world is special? What 
do you think is special 
about the world? 
What stories of creation do 
Christians tell?  
What do people say about 
how we should look after 
the world? How do you 
think we should look after 
the world? 
What are the similarities 
and differences between 
ŘƛŦŦŜǊŜƴǘ ǇŜƻǇƭŜǎΩ ƛŘŜŀǎ 
about the world? 

¶ talk about things they find 
interesting, puzzling or 
wonderful and also about 
their own experiences and 
feelings about the world 

¶ re-tell stories, talking about 
what they say about the 
world, God, human beings 

¶ think about the wonders of 
the natural world, 
expressing ideas and 
feelings 

¶ express ideas about how to 
look after animals and 
plants 

¶ talk about what people do 
to mess up the world and 
what they do to look after it 

¶ Experience and explore the wonders 
and beauty of the natural world and 
life cycles of new life, growth and 
decay; explore the idea that the world 
is special and that some people 
believe it was created by God; 

¶ Use art and creative activities to 
explore natural objects ς shapes, 
pattern, or use micro-hike or listening 
walk; grow and look after some plants 
and creatures 

¶ Use stories and poems to talk about 
ŎǊŜŀǘƛƻƴ όŜΦƎΦ DƻŘΩǎ vǳƛŜǘ ¢ƘƛƴƎǎ ōȅ 
Nancy Sweetland); explore stories with 
stilling exercises, acting out stories etc; 
link with ideas of how special children 
are  (marvel at moving toes, wiggling 
fingers, listening ears, clever 
thoughts). 

¶ Use a simple child-friendly, but 
authentic version of the Biblical 
ŎǊŜŀǘƛƻƴ ǎǘƻǊȅΣ ŜΦƎ   ΨLƴ ǘƘŜ ōŜƎƛƴƴƛƴƎΩ 
by Steve Turner; explore in mime, 
express through art; reflect on ways in 
ǿƘƛŎƘ ǘƘŜ ǿƻǊƭŘ ƛǎ ΨǾŜǊȅ ƎƻƻŘΩΦ 

¶ Hear/role play stories from faiths 
about care for animals and the world.   
E.g. From Islam: Muhammad and the 
ant: (talk about caring for animals, 
looking after pets); Muhammad and 
the thirsty camel (talk about how the 
camel felt; whether they have ever 
done something they are sorry for) 

¶ Seven new Kittens/ The Tiny Ant 
(Muslim stories retold by Gill Vaisey 
(www.articlesoffaith.co.uk) 

http://www.articlesoffaith.co.uk/
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3.3   5-7s / KS1 Programme of Study 

 

Laurence, Age 6 

NATRE/Spirited Arts 
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5-7s / KS1 Programme of Study 

 

Principal Aim 
The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for 
wisdom, through exploring questions raised by human experience and answers offered by the religions 
and beliefs of the people of Derbyshire and the wider community, so as to promote their personal 
development. 

Focus of RE at KS1 
Throughout KS1, pupils explore Christianity and at least one other principal religion. They learn about 
different beliefs about God and the world around them. They encounter and respond to a range of 
stories, artefacts and other religious materials. They learn to recognise that beliefs are expressed in a 
variety of ways, and begin to use specialist vocabulary. They begin to understand the importance and 
value of religion and belief, especially for other children and their families. Pupils ask relevant questions 
and develop a sense of wonder about the world, using their imaginations. They talk about what is 
important to them and others, valuing themselves, reflecting on their own feelings and experiences and 
developing a sense of belonging. 
 

Knowledge, skills and understanding 
1. Learning about religion  
Pupils should be taught to:  

¶ Explore a range of religious stories and sacred 
writings and talk about their meanings  

¶ Name and explore a range of celebrations, 
worship and rituals in religion, noting 
similarities where appropriate  

¶ Identify the importance, for some people, of 
belonging to a religion and recognise the 
difference this makes to their lives  

¶ Explore how religious beliefs and ideas can be 
expressed through the arts and communicate 
their responses  

¶ Identify and suggest meanings for religious 
symbols and begin to use a range of religious 
words  

 

Learning from religion  
Pupils should be taught to:  

¶ Reflect on and consider religious and spiritual 
ideas, experiences and concepts such as 
worship, wonder, praise, thanks, concern, joy 
and sadness  

¶ Ask and respond imaginatively to puzzling 
questions, communicating their ideas  

¶ Identify what matters to them and others, 
including those with religious commitments, 
and communicate their responses  

¶ Reflect on how spiritual and moral values 
relate to their own behaviour  

¶ Recognise that religious teachings and ideas 
make a difference to individuals, families and 
the local community  

 

Religions and beliefs 
During the Key Stage, pupils should be taught knowledge, skills and understanding through the following 
areas of study:  

¶ Christianity  

¶ At least one other principal religion  

¶ A religious community with a significant local presence, where appropriate  

¶ A secular world view, where appropriate  
Schools may also plan to refer to further religions or belief systems, such as those represented within 
their school and local area.   
Lƴ ŀŘŘƛǘƛƻƴΣ ǎŎƘƻƻƭǎ ǎƘƻǳƭŘ ǘŀƪŜ ƛƴǘƻ ŀŎŎƻǳƴǘ ǇǳǇƛƭǎΩ ōŜƭƛŜŦǎΣ ǾƛŜǿǇƻƛƴǘǎ ŀƴŘ ƛŘŜŀǎ 
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Fields of enquiry  
Through the key stage, pupils should have an opportunity to begin to explore each of the following RE 
fields of enquiry:  
a) Religious beliefs, teachings and sources of authority 
b) religious practices and ways of living 
c) religious and spiritual ways of expressing meaning. 
d) questions of identity, diversity and belonging 
e) questions of meaning, purpose and truth 
f) questions of values and commitments 
 
In this syllabus the Fields of Enquiry have been paired up to form three strands: 
 

Believing Expressing Living 
a) religious beliefs, teachings 
and sources of authority 
e) questions of meaning, 
purpose and truth 
 

c) religious and spiritual ways of 
expressing meaning 
d) questions of identity, 
diversity and belonging 

b) religious practices and ways 
of living 
f) questions of values and 
commitments 

 

Themes  
The fields of enquiry are addressed through the following themes, by raising and addressing key 
questions:  
Believing: What people believe about God, humanity and the natural world  
Story: How and why some stories are sacred and important in religion  
Celebrations: How and why celebrations are important in religion  
Symbols: How and why symbols express religious meaning  
Leaders and teachers: figures who have an influence on others locally, nationally and globally in religion  
Belonging: Where and how people belong and why belonging is important  
Myself: Who I am and my uniqueness as a person in a family and community  
 

Experiences and opportunities  
Pupils have an entitlement to a range of experiences and opportunities that can enrich and broaden their 
learning in religious education. The teaching and learning should be planned to ensure that all children 
have opportunities to:  
 

¶ listen to and talk about appropriate stories which engage children;  

¶ directly experience religion ς engage with artefacts, visit places of worship (with a focus on 
experiences and symbols), listen and respond to visitors from faith communities;  

¶ get to know and use religious wƻǊŘǎ ŀŎŎǳǊŀǘŜƭȅ ŜΦƎΦ DƻŘΣ vǳǊΩŀƴΣ ǎȅƴŀƎƻƎǳŜΣ ŎƘǳǊŎƘΣ ǇǊŀȅŜǊΤ  

¶ use all five senses ς smell (e.g. incense, flowers); taste (e.g. special foods); see and touch (e.g. 
religious artefacts); hear (e.g. chants/hymns/prayers/bells / religious music and songs);  

¶ make and do ς make festive food, role play, dress up, dance, be creative with colour, sound, 
movement;  

¶ have times of quiet and stillness and think about why being still might be good;  

¶ reflect upon their own experiences, beliefs, ideas or values;  

¶ talk about their own experiences;  

¶ use their imagination and curiosity to develop their appreciation and wonder of the world in 
which they live;  

¶ begin to use ICT to explore religious beliefs and beliefs as practised in the local and wider 
community.  
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Unit questions for Key Stage 1  
Within this syllabus, detailed enquiry-based example key questions have been written to support you in 

interpreting the fields of enquiry, themes, knowledge and skills in the Programme of Study.  However 

schools are free to develop their own schemes of work for RE which implement the statutory requirements 

in the programme of study on pages 35-36 in a clear way if they choose not to use the key questions 

provided. 

 

Fields of enquiry KS1 

Exploring 

Believing 
a) Religious beliefs, 

teachings and sources of 

authority (AT1) 

e) Questions of meaning, 

purpose and truth (AT2) 

Believing 

1.1 Who is a Christian / a Muslim / Jewish and what do they believe? 

1.2. What can we learn from creation stories? 

Leaders and teachers 

1.3. Who is an inspiring person and why? 

Story 

1.4. What do stories of Jesus tell Christians about how to live? 

Expressing 
c) religious and spiritual 

ways of expressing 

meaning. (AT1) 

d) questions of identity, 

diversity and belonging 

(AT2) 

  

 

Symbols 

1.5. In what ways is a church / mosque / synagogue important to believers? 

 

Celebrations 

1.6. How and why do we celebrate special times?  

Living 
b) religious practices and 

ways of living (AT1) 

f) questions of values and 

commitments (AT2) 

Myself 

1.7. How do we show we care for others? 

Belonging  

1.8. What does it mean to belong? 

 

 

Schools are at liberty to plan a flexible route through the material in any way they choose. 

See Section 4.6, pp.108-110, to see how these questions relate to those in the 2008 syllabus. 
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Planning guidance for 5-7s/KS1: 
 

Teachers should have the principal aim of RE at the forefront of their minds as they plan their RE. 

 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for 

wisdom, through exploring questions raised by human experience and answers offered by the religions 

and beliefs of the people of Derbyshire and the wider community, so as to promote their personal 

development. 

 

Step 1: Key 
question 

Either: select a key question from pages 39-46. 
 
Or: devise your own key question.  Ensure that the key question fits with 
the themes from page 36. Refer to the fields of enquiry (p.36 ) to ensure 
breadth across the key stage.  Make sure that the key question is 
sufficiently open to allow enquiry (e.g. What difference does religion 
ƳŀƪŜ ƛƴ ǎƻƳŜ ǇŜƻǇƭŜΩǎ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎΚύ aŀƪŜ ǎǳǊŜ ǘƘŀǘ ƛǘ Ƙŀǎ ŀ ŎƭŜŀǊ 
focus on learning about and from religion and belief.  
 
Explain where this key question fits into key stage planning e.g. how it 
builds on previous learning in RE; what other subject areas does it link 
to, if appropriate. 

Step 2: Select 
learning outcomes 

Use the learning outcomes from column 2 of the Key question outlines 
on pages 39-46.  Select learning outcomes appropriate for the age and 
ability of your pupils, balancing learning about and learning from religion 
and belief. (E.g. For KS1, levels 1-3 are usually appropriate).  Being clear 
about these outcomes will help you to decide what and how to teach. 
  

Step 3: Select 
specific content 

Look at the suggested content for your key question, from column 3 in 
the outlines.  Select the best content to help you to teach in an engaging 
way so that pupils achieve the learning outcomes. 
 

Step 4: Assessment: 
write levelled pupil 
outcomes 

Turn the learning outcomes into pupil-ŦǊƛŜƴŘƭȅ ΨL ŎŀƴΩ ǎǘŀǘŜƳŜƴǘǎΦ  ¦ǎŜ 
the level descriptions on p.18 to help you work out just what it is that 
you want pupils to be able to understand and do as a result of their 
learning.  
¢ƘŜǎŜ ΨL ŎŀƴΩ ǎǘŀǘŜƳŜƴǘǎ ǿƛƭƭ ƘŜƭǇ ȅƻǳ ǘƻ ƛƴǘŜƎǊŀǘŜ ŀǎǎŜǎǎƳŜƴǘ ŦƻǊ 
learning within your teaching, so that there is no need to do a separate 
end of unit assessment.  
 

Step 5: Develop 
teaching and 
learning activities 

Develop active learning opportunities and investigations, using some 
engaging stimuli, to enable pupils to achieve the levelled outcomes. 
5ƻƴΩǘ ŦƻǊƎŜǘ ǘƘŜ ǎƪƛƭƭǎ ȅƻǳ ǿŀƴǘ ǇǳǇƛƭǎ ǘƻ ŘŜǾŜƭƻǇΦ ¢ƘŜǎŜ ŀǊŜ ƘƛƎƘƭƛƎƘǘŜŘ 
in the Learning Outcomes in column 2 in the Key question outlines, but 
wider skills are described in Appendix 4.2 (see p. 99).  Make sure that 
the activities allow pupils to practise these skills as well as show 
understanding.  
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KS1 Key Question 1.1a Who is a Christian and what do they believe?   / 1.1b Who is a Muslim and what do they believe?  
1.1c Who is Jewish and what do they believe?  [Choose Christianity plus at least one other question] 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
expŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in column 2. 
Teachers can use different content as appropriate 

Theme: Believing 
 
Fields of enquiry: 
a) Beliefs and teachings (AT1) 
e) Questions of meaning, purpose and 
truth (AT2) 
 
Supplementary questions: 
Who is Jesus and why is he important 
to Christians? 
What can I learn from the way Jesus 
treated other people? 
What do Muslims believe about God? 
Why is tƘŜ vǳǊΩŀƴ ƛƳǇƻǊǘŀƴǘ ǘƻ 
Muslims? 
What are my big questions about God?  
What matters most to me? 
How do Jewish people show what they 
believe? 
How and why do Jewish people 
celebrate Shabbat? 
What makes a Torah scroll special? 

¶ Talk about why God and Jesus are important for Christian 
people 

¶ Re-tell stories that show what Christians believe about God 

¶ Make links between the life of Jesus and the way Christians 
try to live 

¶ Ask some thoughtful questions and suggest some answers 
about believing in God influences the way Christians try to live; 
and talk about what influences pupils themselves.   

 
 

¶ Describe some of the things that Muslim people believe and 
might do to show their beliefs 

¶ Show an understanding ƻŦ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ vǳǊΩŀƴ 

¶ Reflect on what things matter most to them and why 
 
 
 
 
 
 

¶ Describe some of the things that Jewish people do to show 
their beliefs (e.g. about Shabbat) 

¶ Express their own ideas about significant times in their own 
lives 

 

¶ Stories that help to show how Christians think about God 
(eg stories of Samuel (1Samuel), stories of David in Christian 
Old Testament (2Samuel); the Annunciation (Luke 1), the 
Lost Son/Forgiving Father (Luke 15)) 

¶ Stories that help to show how Christians see Jesus as the 
Son of God (e.g. baptism (Matthew 3), resurrection (Luke 
24))  

¶ Some beliefs Christians hold about God (e.g. all-powerful; 
loving; forgiving; close to everyone) 

 

¶ Stories that help to show how Muslims think of God and 
how following God shows them ways to behave (e.g. 
Muhammad and the cat; the two brothers; the crying 
camel) 

¶ How the Shahadah, the 99 Names of Allah, the adhan teach 
Muslims about Allah; how calligraphy and nasheeds are 
used to express ideas of God. 

¶ ¢ƘŜ ǊŜǾŜƭŀǘƛƻƴ ƻŦ ǘƘŜ vǳǊΩŀƴΤ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ vǳǊΩŀƴ 
to Muslims. 

 

¶ What Jewish people do on Shabbat; the Shabbat as a day of 
delight; the significance of objects used on Shabbat (e.g. 
spice box, challah loaves; Kiddush cup etc)  

¶ How the Mezuzah teaches Jewish people about God. 

¶ How the Torah is used in the synagogue and in the home 
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KS1 Key Question 1.2 What can we learn from creation stories? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of enquiry/Supplementary 
questions you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
expŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to 
help pupils achieve some of the learning outcomes 
in column 2. Teachers can use different content as 
appropriate 

Theme: Believing 
 
Fields of enquiry: 
a) Beliefs and teachings (AT2) 
e)  Questions of meaning, purpose and 
truth (AT2) 
 
Supplementary questions: 
What does the Christian creation account 
teach about God?  
How do the creation stories studied say 
the world was made? How are the stories 
similar and different?  
How do you think the world might have 
started? 
What do you think about God and about 
DƻŘΩǎ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ǘƘŜ ŎǊŜŀǘƛƻƴ ƻŦ ǘƘŜ 
world?  
What do the stories say about how 
humans should look after each other and 
the world?  
What do you think about how humans 
should look after each other and the 
world? Why should they?  

¶ reflect upon the wonder of the natural world 

¶ retell the stories and suggest some meanings in them 

¶ talk about how these are important for believers 

¶ ask and respond to questions arising from the stories 

¶ identify some religious teachings about the world and 
ways people might treat the earth if they believe it is 
created by God.  

¶ recognise that questions which cause people to wonder 
about the beginning of the world are difficult to answer 

¶ use creative ways to express their own ideas about the 
creation story and about what people believe about God  

 

¶ One or two stories of creation: One story 
should introduce the Christian concept of a 
creator God from the Judaic/Christian tradition 
(Genesis 1 or 2) and at least one other story 
should be taught from  another faith (e.g. 
Hinduism) 

¶ what these stories tell believers about God and 
creation (e.g. that God is great, creative, and 
concerned with creation; that creation is 
important, that humans are important within 
it)  

¶ ways in which religious believers might treat 
the world, making connections with the stories 
(e.g humans are important but have a role as 
DƻŘΩǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜǎ ƻƴ DƻŘΩǎ ŎǊŜŀǘƛƻƴΣ ǘƻ 
care for it, as a gardener tends a garden) 
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Key Question 1.3  Who is an inspiring person and why? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
expŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils 
achieve some of the learning outcomes in column 2. Teachers 
can use different content as appropriate 

Theme: 
Leaders and teachers 
 
Fields of enquiry: 
a) Beliefs and teachings (AT1) 
e) Questions of meaning, purpose 
and truth (AT2) 
 
Supplementary questions: 
What makes an inspiring leader? 
Is there a difference between being 
a good leader and the kind of 
person people will give up their 
lives to follow? 
What makes these people (Jesus, 
Moses, Muhammad, Guru Nanak) 
so special that people still follow 
them today? 
Who inspires you?  How and why? 
Who do you inspire? 

¶ re-tell stories that are told by and about special 
people in two religions 

¶ identify what qualities inspiring people have, 
including significant religious figures, local leaders 
and people who influence pupils themselves 

¶ talk about how pupils might show some of these 
qualities in their own lives 

¶ talk about how these stories are important for 
people today  

¶ identify why some people inspire others 

¶ respond sensitively to questions about who has 
inspired them e.g. to be thankful, kind, generous, 
honest etc 

¶ make links between some of these stories and 
teachings and their own attitudes and behaviour 

 

¶ Differences between the inspirational people who are 
ǎǘƛƭƭ ŦƻƭƭƻǿŜŘ ōȅ ōŜƭƛŜǾŜǊǎ ǘƻŘŀȅ όŜΦƎΦ ΨŦƻǳƴŘŜǊǎΩ ƻŦ 
religions), local leaders (including religious leaders) and 
people children admire in their lives today 

¶ Stories from the life and teaching of Jesus and how these 
are important to people today (e.g. Peter and Andrew, 
the first disciples, Luke 5:1-11; Zacchaeus, Luke 19:1-10) 

¶ Stories from the life and teaching of a leader from 
another faith ς Moses, the Prophet Muhammad, Guru 
Nanak. Why were they such great leaders? 

E.g.  
o Stories from the Torah about Moses as a leader sent 

by God; the Burning Bush  Exodus 3; leading his 
people Exodus Chapters 7-14; receiving the Ten 
Commandments Exodus 20 

o Stories about Muhammad, eg Muhammad and Jibril 
in the cave at Hira; Muhammad and the ants; the 
crying camel; the kittens; the boy who threw stones 
at trees; Muhammad and the black stone. 

o Stories about Guru Nanak 
https://www.sikhnet.com/stories  

¶ From these stories, ideas about what makes a person 
inspiring to others. 

 

https://www.sikhnet.com/stories
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KS1 Key Question 1.4. What do stories of Jesus tell Christians about how to live? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of enquiry/Supplementary 
questions you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
expŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to 
help pupils achieve some of the learning outcomes 
in column 2. Teachers can use different content as 
appropriate 

Theme: Story 
 
Fields of enquiry: 
a) Beliefs and teachings (AT1) 
e)   Questions of meaning, purpose and truth 
(AT2) 
 
Supplementary questions: 
What do Christians believe about the Bible and 
why? What do you think about the Bible? 
In what ways do you think the Bible helps 
Christians and tells them how they should treat 
other people? 
How do you think you should treat other people? 
How do you decide what you should and should 
not do to others? 
What does the Bible tell Christians about Jesus? 
What stories did Jesus tell in the Bible, and what 
do they mean? 
From the stories Jesus told, which is your 
favourite? Why? What does it mean to you? 
²Ƙȅ Řƻ ȅƻǳ ǘƘƛƴƪ /ƘǊƛǎǘƛŀƴǎ Ŧƻƭƭƻǿ WŜǎǳǎΩ 
teaching? 
 

¶ re-tell some of the stories Jesus told, and suggest 
what they might mean to Christians  

¶ suggest feelings and reactions of characters at 
key points in stories of Jesus  

¶ identify some beliefs, teachings and practices 
that come from these stories, e.g. the need for 
forgiveness, generosity, commitment, love for 
others, and ways in which Christians show these 
e.g. through supporting Christian Aid  

¶ make links between the message and values of 
the stories and how people live today  

 

¶ the importance of the Bible for Christians to 
learn about God and receive guidance on how t 
live 

¶ stories Jesus told that show what God is like and 
also help Christians know how they should live:  

¶ parables as ways of teaching e.g. The Lost Coin, 
The Lost Sheep, The Lost Son/Forgiving Father 
(Luke 15) (e.g. teaching about the extravagant 
love of God for the lost and the ultimate value 
of each individual to God); the Good Samaritan 
(Luke 10) (e.g. how Christians should show love 
to those they encounter who are in need); the 
pearl of great price (Matthew 13) (e.g. teaching 
Ƙƻǿ ƪƴƻǿƛƴƎ DƻŘΩǎ ƭƻǾŜ ƛǎ ǿƻǊǘƘ Ǝiving up 
everything else for);   

¶ ƳƛǊŀŎƭŜ ǎǘƻǊƛŜǎ ŀōƻǳǘ WŜǎǳǎΩ ƭƛŦŜ ŜΦƎΦ ǘƘŜ ƭƻŀǾŜǎ 
and the fish (Luke 9);  

¶ WŜǎǳǎΩ ǘŜŀŎƘƛƴƎ ƻƴ ōŜƘŀǾƛƻǳǊ ŜΦƎΦ ǘƘŜ DƻƭŘŜƴ 
Rule, the two builders (Matthew 7), the rich 
fool (Luke 12) ; the two sons (Matthew 21:28-
32); the rich young man (Mark 10:17-31) 
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KS1 Key Question 1.5. In what ways is a church / mosque / synagogue important to believers? 
The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

Theme/Fields of enquiry/Supplementary 
questions you might explore: 

Learning outcomes: 
Teachers should select from the following 
outcomes, balancing AT1 and AT2. Teachers will 
set up learning experiences that enable pupils to: 

Suggested content: 
Teachers can select content from this column to help pupils achieve 
some of the learning outcomes in column 2. Teachers can use different 
content as appropriate. 

Theme:  Symbols 
 
Fields of enquiry: 
c) religious and spiritual ways of expressing 
meaning (AT1) 
d) questions of identity, diversity and belonging 
(AT2)  
 
Supplementary questions: 
What do you see in church/ mosque/ 
synagogue that shows it is a holy, special place 
for Christians/ Muslims/ Jews? 
How are some of the things in church used? 
What do you think the objects mean to 
Christians?  
When do you think Christians / Jews go to 
church / synagogue, and what do they do 
there? Why do you think they do what they do? 
What is different and similar about worship in 
church and synagogue? Why do you think it is 
like that? 
How does visiting the church/synagogue make 
you feel? How do you think it feels for a 
Christian/Jew to worship there? 
Why do Christians use candles in churches? 
What do you think the symbol of light means to 
Christians? 
Why do you think different styles of music are 
used in worship? How does the music make you 
feel? 

¶ identify special objects and symbols found in 
a place where people worship and be able to 
say something about how these are used and 
what they mean to believers 

¶ identify special objects and symbols found in 
their own home or school and say why these 
are special and what they mean 

¶ recognise that there are special places where 
people go to worship and their importance to 
believers 

¶ demonstrate appropriate care and sensitivity 
when handling religious artefacts and objects 
special to others 

¶ talk about meanings contained in stories, 
objects and symbols 

¶ know some of the ways in which people use 
music in worship,  

¶ suggest meanings to religious songs, 
responding sensitively to ideas about 
thanking and praising 

¶ show that they have begun to be aware that 
some people regularly worship God in 
different ways and in different places  

 
Note: This unit should include a visit to at least 
one place of worship to explore its importance in 
the lives of believers and the local community. 

¶ Iƻǿ ǘƘŜ ǿƻǊŘǎ ΨǎŀŎǊŜŘΩ ŀƴŘ ΨƘƻƭȅΩ ŀǊŜ ǳǎŜŘΤ ǿƘŀǘ makes some 
places and things special, sacred or holy; consider what things and 
places are special to pupils and their families, and why; do they have 
things that are holy and sacred? 

¶ ²Ƙȅ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǎƘƻǿ ǊŜǎǇŜŎǘ ŦƻǊ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ǇǊŜŎƛƻǳǎ ƻǊ 
sacred belongings (including the importance of having clean hands 
or dressing in certain ways) 

¶ Main features of places of worship in Christianity and at least one 
other religion;  

¶ how the place of worship is used;  

¶ similarities and differences between places of worship and how they 
are used; 

¶ meanings of signs, symbols, artefacts and actions and how they help 
in worship e.g. 

o Christianity: altar, cross, crucifix, font, lectern, candles and the 
symbol of light; plus specific features from different denominations 
as appropriate: icons, stations of the cross; baptismal pool; pulpit 

o Judaism: ark, Ner Tamid, Torah scroll, tallith, tefillin; hanukkiah; 
bimah. 

o Islam: wudu; calligraphy, prayer mat, prayer beads, minbar; 
mihrab, muezzin 

¶ how religious believers sometimes use music to help them in 
worship e.g. 

¶ Christians singing traditional hymns with an organ or using 
contemporary songs and instruments to praise God, thank God, say 
ǎƻǊǊȅΣ ǘƻ ǇǊŜǇŀǊŜ ŦƻǊ ǇǊŀȅŜǊ ŜǘŎΤ ŎƘƛƭŘǊŜƴΩǎ ǎƻƴƎǎ ǘƻ ƘŜƭǇ ƭŜŀǊƴ 
stories; to celebrate at a wedding. 
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KS1 Key Question 1.6. How and why do we celebrate special times?  
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

Theme/Fields of enquiry/Supplementary 
questions you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, balancing 
AT1 and AT2. Teachers will set up learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils 
achieve some of the learning outcomes in column 2. 
Teachers can use different content as appropriate 

Theme: Celebrations 
Fields of enquiry: 
c)religious and spiritual ways of expressing 
meaning (AT1) 
d) questions of identity, diversity and 
belonging (AT2)  
Supplementary questions: 
²Ƙŀǘ ǎǘƻǊƛŜǎ Řƻ ȅƻǳ ƪƴƻǿ ŀōƻǳǘ WŜǎǳǎΩ ōƛǊǘh 
and death? What do Christians believe about 
Jesus? What do you think about Jesus? 
How do Christians celebrate the coming of 
Jesus at Christmas, and how do they remember 
his death and resurrection at Easter? 
What stories do you know about other 
festivals? 
Why do you think light is important to some 
believers? What does light mean to you? 
Why do you think that people celebrate 
religious festivals? What do the festivals mean 
to Christians (Jews/Muslims/Hindus)? How do 
they think it makes them feel? 
What are your favourite stories or things about 
the festivals? What do you learn from the 
festivals? 
What special events have you celebrated? 
What do you do, why, and how does it make 
you feel? 

¶ identify a special time they celebrate and explain simply 
what celebration means 

¶ retell stories connected with Christmas/ 
Easter/Harvest/Pentecost and a festival in another religion 
and say why these are important to believers 

¶ suggest a meaning in a story of Easter, Christmas, 
Hanukkah,  Eid or Divali  

¶ talk about ways in which Jesus was a special baby who 
Christians believe came from God 

¶ ask questions and suggest answers about stories to do with 
Christian festivals and a story from a festival in another 
religion 

¶ identify some ways Christians celebrate 
Christmas/Easter/Harvest/Pentecost and some ways a 
festival is celebrated in another religion 

¶ suggest meanings for some symbols used in the Christian 
celebration of Easter /Christmas, including the symbol of 
light 

¶ suggest meanings for some symbols used in the celebration 
of a festival in another religion (e.g. Hanukkah in Judaism, 
Eid ul fitr in Islam, Divali in Hinduism) 

¶ talk about features in festival stories that made people feel 
happy or sad and compare them with their own experiences 

¶ make links between these religious festivals and occasions 
they celebrate. 

¶ consider the importance and value of celebration and 
ǊŜƳŜƳōǊŀƴŎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ƻǿƴ ƭƛǾŜǎ 

¶ learn about festivals in Christianity, including 
Christmas, Easter, Harvest and Pentecost in 
Christianity: the stories and meanings associated with 
them: 

For example, from Easter: 
o explore stories of Jesus in Holy Week such as riding 

into Jerusalem on a donkey; turning over tables in 
ǘŜƳǇƭŜ ǿŀǎƘƛƴƎ Ƙƛǎ ŦǊƛŜƴŘǎΩ ŦŜŜǘΤ ōŜƛƴƎ ŀǊrested; being 
deserted; crucifixion; resurrection on Sunday morning 

o explore feelings of Jesus and disciples 
o explore how these are shown in the ways Christians 

celebrate Easter today e.g. Palm Sunday processions; 
washing feet; sorrow of Good Friday; darkness on 
Saturday services light and joy of Easter day etc 

¶ the story and meaning of a festival in another religion 
for believers (e.g. Judaism: Shabbat, Hanukkah, 
Passover; Islam: Eid ul Fitr; Hinduism: Divali) 

¶ what the stories and events means for the children 
themselves 

¶ the importance of the symbol of light within different 
festivals, e.g. Christmas, Hanukkah, Divali, how 
believers express beliefs through this symbol, and how 
light can mean different things to believers in different 
communities  
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KS1 Key Question 1.7  How do we show that we care for others? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in column 
2. Teachers can use different content as appropriate 

Theme: Myself 
 
Fields of enquiry: 
b) religious practices and ways of 
living (AT1) 
f) questions of values and 
commitments (AT2) 
 
Supplementary questions: 
Who should we care for? 
How can I show that I care? 

How do I feel when I help other 
people? 
How do I feel when people help 
me? 
What things can I do this week to 
help someone else?  

¶ retell Bible stories and stories from another faith about 
each person being special 

¶ talk about ways in which people they know are special 
and unique 

¶ retell Bible stories and stories from another faith about 
the importance of friendship and giving to others 

¶ describe how religious practice influences how people 
live their lives, especially in regard to caring for others 

¶ describe ways in which people can make friends 

¶ talk about Ƙƻǿ ǘƘŜȅ Ŏŀƴ ǳǎŜ ǘƘŜƛǊ ΨǘŀƭŜƴǘǎΩ ǘƻ ƘŜƭǇ ƻǘƘŜǊǎ 

¶ talk about ideas of what is good and bad, right and 
wrong, fair and unfair in familiar situations 

¶ respond sensitively to stories about caring and being 
cared for 

¶ identify ways that some people make a response to God 
by caring 

 

¶ how each person is unique and important: for example, 
Christian teachings 
o that God values everyone (Matthew 6.26)  
o Jesus blesses the children (Matthew 19, Mark 10, 

Luke 18) 
o tǎŀƭƳ у  ό5ŀǾƛŘ ǇǊŀƛǎŜǎ DƻŘΩǎ ŎǊŜŀǘƛƻƴ ϧ Ƙƻǿ each 

person is special in it) 

¶ the benefits and responsibilities of friendship and the 
ways in which people care for others:   
o to include stories from the Bible about friendship 
ŀƴŘ ŎŀǊŜ ŦƻǊ ƻǘƘŜǊǎ ǎǳŎƘ ŀǎΥ WŜǎǳǎΩ ǎǇŜŎƛŀƭ ŦǊƛŜƴŘǎ 
(Luke 5:1-11), Four friends take the paralysed man 
to Jesus (Luke 5:17-26), Good Samaritan (Luke 
10:25-37) 

¶ we all have special gifts we can use to benefit others 

¶ that some religions believe that serving others and 
supporting the poor are important parts of being a 
religious believer e.g. Zakah, alms giving (Islam) or Sewa, 
(Sikhism) 

¶ stories of how  people from other religions give to others 
e.g. Sikhism: Bhai Ghanaiya, and Guru Gobind Singh 

¶ stories of how some people have been inspired to care 
for people because of their religious believes e.g. Mother 
Teresa , Dr Barnardo, Sr Frances Dominica, Salvation 
Army; 
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KS1 Key Question 1.8  What does it mean to belong? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, balancing 
AT1 and AT2. Teachers will set up learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

Theme: Belonging 
 
Fields of enquiry: 
b) religious practices and ways of 
living (AT1) 
f) questions of values and 
commitments (AT2) 
 
Supplementary questions: 
How do we belong to other 
people? 
Why do some people believe that 
they belong to God? 
What do we do at different times 
of our lives to show that we 
belong? 

¶ identify symbols of belonging from their own experience, for 
Christians and at least one other religion, suggesting what 
these might mean 

¶ talk about what is special and of value about belonging to a 
group that is important to them 

¶ express their feelings of belonging and depending on others 

¶ show an awareness that different people belong to different 
religions 

¶ retell what happens at a traditional Christian infant baptism 
/dedication and suggest what the actions and symbols mean 

¶ identify a way people show they belong to each other when 
they get married 

¶ suggest meaning for the words and actions in a wedding 
ceremony 

¶ talk about what is special and of value to religious people 
when they meet for worship 

¶ Stories of people who belong to groups; groups to 
which children belong, including their families and 
school, what they enjoy about them and why they 
are important to them 

¶ ǎȅƳōƻƭǎ ƻŦ ΨōŜƭƻƴƎƛƴƎΩ ǳǎŜŘ ƛƴ /ƘǊƛǎǘƛŀƴƛǘȅ ŀƴŘ ŀǘ 
least one other religion (Christianity e.g. baptismal 
candles, christening clothes, crosses as badges or 
necklaces, fish/ICHTHUS badges, What Would Jesus 
Do bracelets WWJD;  ; symbols of belonging in 
ŎƘƛƭŘǊŜƴΩǎ ƻǿƴ ƭƛǾŜǎ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ 

¶ the value of each person and how Christians show 
this through infant baptism and dedication 

¶ compare this with a welcoming ceremony from 
another religion e.g. Judaism: Brit Milah; Islam: 
Aqiqah   

¶ how people can show they belong with another 
person, for example, through the promises made in 
a wedding ceremony 

¶ compare the promises made in a Christian wedding 
with the Hindu seven steps to a good marriage 

¶ how Christians, and members of another religion, 
often meet in groups for worship and community 
activities 
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3.4    7-11s / KS2 Programme of Study 
  

 

Hope for the world, Mia, age 9 

NATRE/Spirited Arts 
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7-11s / KS2 Programme of Study 
 

Principal Aim 
The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for 
wisdom, through exploring questions raised by human experience and answers offered by the religions 
and beliefs of the people of Derbyshire and the wider community, so as to promote their personal 
development. 

Focus of RE at KS2 
Throughout KS2, pupils learn about Christianity and at least two of the other principal religions, 
recognising the impact of religion and belief locally, nationally and globally. They make connections 
between differing aspects of religion and consider the different forms of religious expression. They 
consider the beliefs, teachings, practices and ways of life central to religion. They learn about sacred 
texts and other sources and consider their meanings. They begin to recognise diversity in religion, 
learning about similarities and differences both within and between religions and beliefs and the 
importance of dialogue between them. They extend the range and use of specialist vocabulary. They 
recognise the challenges involved in distinguishing between ideas of right and wrong, and valuing what is 
ƎƻƻŘ ŀƴŘ ǘǊǳŜΦ ¢ƘŜȅ ŎƻƳƳǳƴƛŎŀǘŜ ǘƘŜƛǊ ƛŘŜŀǎΣ ǊŜŎƻƎƴƛǎƛƴƎ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ǾƛŜǿǇƻƛƴǘǎΦ ¢ƘŜȅ ŎƻƴǎƛŘŜǊ ǘƘŜƛǊ 
own beliefs and values and those of others in the light of their learning in RE.  

Knowledge, skills and understanding 

1. Learning about religion  
Pupils should be taught to:  

¶ Describe the key aspects of each religion studied, especially 
the people, stories and traditions that influence the beliefs 
and values of others  

¶ Describe the variety of practices and ways of life in 
religions and understand how these stem from, and are 
closely connected with, beliefs and teachings  

¶ Identify and begin to describe the similarities and 
differences within and between religions  

¶ Investigate the significance of religion in the local, national 
and global communities  

¶ Consider the meaning of a range of forms of religious 
expression, understand why they are important in religion 
and note links between them  

¶ Describe and begin to understand religious and other 
responses to ultimate and ethical questions  

¶ Use specialist vocabulary in communicating their 
knowledge and understanding  

¶ Use and interpret information about religions from a range 
of sources  

2. Learning from religion  
Pupils should be taught to:  

¶ Reflect on what it means to belong 
to a faith community, 
communicating their own and 
ƻǘƘŜǊǎΩ ǊŜǎǇƻƴǎŜǎ  

¶ Respond to the challenges of 
commitment both in their own 
lives and within religious 
traditions, recognising how 
commitment to a religion is shown 
in a variety of ways  

¶ DƛǎŎǳǎǎ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ 
views of religious truth and belief, 
expressing their own ideas  

¶ Reflect on ideas of right and wrong 
ŀƴŘ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ 
responses to them  

¶ Reflect on sources of inspiration in 
their own lives and the lives of 
others 

Religions and beliefs 
During the Key Stage, pupils should be taught knowledge, skills and understanding through the following 
areas of study:  

¶ Christianity  

¶ At least two other principal religions  

¶ A religious community with a significant local presence, where appropriate  

¶ A secular world view, where appropriate  
Schools may also plan to refer to further religions or belief systems, such as those represented within 
their school and local area.   
In aŘŘƛǘƛƻƴΣ ǎŎƘƻƻƭǎ ǎƘƻǳƭŘ ǘŀƪŜ ƛƴǘƻ ŀŎŎƻǳƴǘ ǇǳǇƛƭǎΩ ōŜƭƛŜŦǎΣ ǾƛŜǿǇƻƛƴǘǎ ŀƴŘ ƛŘŜŀǎ 
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Fields of enquiry  
Through the key stage, pupils should have an opportunity to begin to explore each of the following RE 
fields of enquiry:  
a) religious beliefs, teachings and sources of authority 
b) religious practices and ways of living 
c) religious and spiritual ways of expressing meaning. 
d) questions of identity, diversity and belonging 
e) questions of meaning, purpose and truth 
f) questions of values and commitments 
In this syllabus the Fields of Enquiry have been paired up to form three strands: 
 

Believing Expressing Living 
a) religious beliefs, teachings 
and sources of authority 
e) questions of meaning, 
purpose and truth 
 

c) religious and spiritual ways of 
expressing meaning 
d) questions of identity, 
diversity and belonging 

b) religious practices and ways 
of living 
f) questions of values and 
commitments 

 

Themes  
The fields of enquiry are addressed through the following themes, by raising and addressing key 
questions:  
 

Beliefs and questions: Iƻǿ ǇŜƻǇƭŜΩǎ ōŜƭƛŜŦǎ ŀōƻǳǘ DƻŘΣ ǘƘŜ ǿƻǊƭŘ ŀƴŘ ƻǘƘŜǊǎ ƛƳǇŀŎǘ ƻƴ ǘƘŜƛǊ ƭƛǾŜǎ  
Teachings and authority: What sacred texts and other sources say about God, the world and human life  
Worship, pilgrimage and sacred places: Where, how and why people worship, including at particular 
sites  
The journey of life and death: Why some occasions are sacred to believers, and what people think about 
life after death  
Symbols and religious expression: How religious and spiritual ideas are expressed  
Inspirational people: Figures from whom believers find inspiration  
Religion and the individual: What is expected of a person in following a religion or belief?  
Religion, family and community: How religious families and communities practice their faith, and the 
contributions this makes to local life  
Beliefs in action in the world: How religions and beliefs respond to global issues of human rights, 
fairness, social justice and the importance of the environment. 

 
Experiences and opportunities  
Pupils have an entitlement to a range of experiences and opportunities that can enrich and broaden their 
learning in religious education. The teaching and learning should be planned to ensure that all pupils 
have opportunities to:  

¶ encounter religion through visitors and visits to places of worship; focusing on the impact and reality 
of religion on the local and global community e.g. through interviewing local believers  

¶ discuss religious and philosophical questions, giving reasons for their own beliefs and those of 
others, e.g. how beliefs about life after death can affect how people view life  

¶ consider a range of human experiences and feelings, e.g. joy of celebrations, the wonder of being 
alive, and the awe of worship.  

¶ ǊŜŦƭŜŎǘ ƻƴ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ ƛƴǎƛƎƘǘǎ ƛƴǘƻ ƭƛŦŜ ŀƴŘ ƛǘǎ ƻǊƛƎƛƴΣ ǇǳǊǇƻǎŜ ŀƴŘ ƳŜŀƴƛƴƎ  

¶ ŜȄǇǊŜǎǎ ŀƴŘ ŎƻƳƳǳƴƛŎŀǘŜ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ insights through art and design, music, dance and 
drama and ICT  

¶ ŜȄǘŜƴŘ ǘƘŜ ǳǎŜ ƻŦ L/¢Σ ǇŀǊǘƛŎǳƭŀǊƭȅ ƛƴ ŜƴƘŀƴŎƛƴƎ ǇǳǇƛƭǎΩ ŀǿŀǊŜƴŜǎǎ ƻǊ ǊŜƭƛƎƛƻƴǎ ŀƴŘ ōŜƭƛŜŦǎ ƎƭƻōŀƭƭȅΣ 
through blogging, video conferencing, email links, animations, and creative presentations 

¶ pupils should have the opportunity to be critical of internet resources, asking if they tell the truth or 
give a balanced picture.  
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Key Questions for Key Stage 2  
Within this syllabus, detailed enquiry-based example key questions have been written to support you in 

interpreting the fields of enquiry, themes, knowledge and skills in the Programme of Study. However 

schools are free to develop their own schemes of work for RE which implement the statutory requirements 

in the Programme of Study on pages 48-49 in a clear way if they choose not to use the key questions 

provided. 

 

Fields of enquiry KS2 

Connecting 

Believing 
a) Religious beliefs, 

teachings and sources of 

authority (AT1) 

e) Questions of meaning, 

purpose and truth (AT2) 

Beliefs and questions 

2.1 What do different people believe about God?  

2.2 Why is Easter so important for Christians?  

2.3. What do religions say to us when life gets hard? 

Inspirational people  

2.4. What makes a leader worth following? 

 

2.5. How and why do Christians follow Jesus? 

Teachings and authority 

2.6. Why is the Bible so important for Christians today?  Why is the Guru 

DǊŀƴǘƘ {ŀƘƛōκvǳǊΩŀƴ ǎƻ ƛƳǇƻǊǘŀƴǘ ŦƻǊ {ƛƪƘǎκaǳǎƭƛƳǎΚ 

Expressing 
c) religious and spiritual 

ways of expressing meaning 

(AT1). 

d) questions of identity, 

diversity and belonging 

(AT2) 

  

Symbols and religious expression 

2.7. How do people express their faith through the arts? 

2.8. What is the purpose and value of a sacred space? 

2.9. Why is prayer important for religious believers? 

Worship, pilgrimage and special places 

2.10 What are the deeper meanings of festivals?  

2.11 Why is pilgrimage important to some religious believers?  

Journey of life and death 

2.12 How and why do believers show their commitments during the journey 

of life?  

Living 
b) religious practices and 

ways of living (AT1) 

f) questions of values and 

commitments (AT2) 

Religion and the individual 

2.13 What can we learn from religions about deciding what is right and 

wrong? 

Religion, family and community 

2.14 What can be learned from the Muslim way of life? 

2.15. How can we make our village/town/county a more respectful place? 

Beliefs in action in the world 

2.16 Can religions help to build a fair world? 

2.17 What do religions teach about the natural world and why should we 

care about it? 

 

Schools are at liberty to plan a flexible route through the material in any way they choose. 

See Section 4.6, pp.108-110, to see how these questions relate to those in the 2008 syllabus. 
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Planning guidance: 
 

Teachers should have the principal aim of RE at the forefront of their minds as they plan their RE. 

 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for 

wisdom, through exploring questions raised by human experience and answers offered by the religions 

and beliefs of the people of Derbyshire and the wider community, so as to promote their personal 

development. 

 

Step 1: Key question Either: select a key question from pages 52-68. 
 
Or: devise your own key question.  Ensure that the key question fits with 
the themes from page 49. Refer to the fields of enquiry (p.49) to ensure 
breadth across the key stage.  Make sure that the key question is 
sufficiently open to allow enquiry (e.g. What difference does religion make 
in ǎƻƳŜ ǇŜƻǇƭŜΩǎ ŜǾŜǊȅŘŀȅ ƭƛǾŜǎΚύ aŀƪŜ ǎǳǊŜ ǘƘŀǘ ƛǘ Ƙŀǎ ŀ ŎƭŜŀǊ ŦƻŎǳǎ ƻƴ 
learning about and from religion and belief.  
 
Explain where this unit/question fits into key stage planning e.g. how it 
builds on previous learning in RE; what other subject areas does it link to, 
if appropriate. 

Step 2: Select 
learning outcomes 

Use the learning outcomes from column 2 of the Key question outlines on 
pages 52-68.  Select learning outcomes appropriate for the age and ability 
of your pupils, balancing learning about and learning from religion and 
belief. (E.g. For KS2, levels 2-5 are usually appropriate).  Being clear about 
these outcomes will help you to decide what and how to teach. 
  

Step 3: Select 
specific content 

Look at the suggested content for your key question, from column 3 in the 
units.  Select the best content to help you to teach in an engaging way so 
that pupils achieve the learning outcomes. 
 

Step 4: Assessment: 
write levelled pupil 
outcomes 

Turn the learning outcomes into pupil-ŦǊƛŜƴŘƭȅ ΨL ŎŀƴΩ ǎǘŀǘŜƳŜƴǘǎΦ  ¦ǎŜ ǘƘŜ 
level descriptions on p.18 to help you work out just what it is that you 
want pupils to be able to understand and do as a result of their learning.  
¢ƘŜǎŜ ΨL ŎŀƴΩ ǎǘŀǘŜƳŜƴǘǎ ǿƛƭƭ ƘŜƭǇ ȅƻǳ ǘƻ ƛƴǘŜƎǊŀǘŜ ŀǎǎŜǎǎƳŜƴǘ ŦƻǊ ƭŜŀǊƴƛƴƎ 
within your teaching, so that there is no need to do a separate end of    
assessment.  
 

Step 5: Develop 
teaching and 
learning activities 

Develop active learning opportunities and investigations, using some 
ŜƴƎŀƎƛƴƎ ǎǘƛƳǳƭƛΣ ǘƻ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ ŀŎƘƛŜǾŜ ǘƘŜ ƭŜǾŜƭƭŜŘ ƻǳǘŎƻƳŜǎΦ 5ƻƴΩǘ 
forget the skills you want pupils to develop. These are highlighted in the 
Learning Outcomes in column 2 in the Key question outlines, but wider 
skills are described in Appendix 4.2 (see p. 99).  Make sure that the 
activities allow pupils to practise these skills as well as show 
understanding.  
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KS2 Key Question 2.1  What do different people believe about God? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following 
outcomes, balancing AT1 and AT2. Teachers 
will set up learning experiences that enable 
ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils achieve some 
of the learning outcomes in column 2. Teachers can use different content 
as appropriate 

Theme: 
Beliefs and questions 
 
Fields of enquiry: 
a) religious beliefs, teachings and 
sources of authority (AT1) 
 
e) questions of meaning, purpose 
and truth (AT2) 
 
Supplementary questions: 
How might believing in God help 
people? 
Why do some people believe there 
is a God? 
Why is God a mystery? 
What difference does believing in 
God make? 

¶ explain what faith means and give 
examples of what they put their faith in 

¶ use religious vocabulary to explain some 
of the ways in which Christians and 
followers of other religions describe God, 
identifying beliefs that are similar in 
different religions 

¶ suggest the meanings of stories from 
sacred texts about people who 
encountered God 

¶ reflect on why there are many ideas about 
God and express their own understanding 
of God through words, symbols and the 
arts 

¶ ask questions and suggest some 
responses about what others believe, 
showing awareness that not all questions 
can be answered 

¶ ways in which we exercise trust/ faith in our everyday lives (e.g. zebra 
crossing, doctors giving the right medicine) 

¶ how we know about something we have not seen or experienced for 
ourselves (e.g. the existence of the Antarctic; atoms, photons; black holes in 
space) 

¶ how some people believe in God and some people do not 

¶ some of the ways in which religions name and describe the attributes of God ς 
with a particular focus on how Christians think of God as Father, Son and Holy 
Spirit, the 99 Names of Allah or  Hindu beliefs about the Trimurti ς Brahma 
(creator), Vishnu (preserver), Shiva (destroyer) 

¶ stories and encounters which help believers ǘƻ ǳƴŘŜǊǎǘŀƴŘ DƻŘΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ 
with people (e.g. Moses and the Burning Bush (Exodus 3.1-15), Baptism of 
Jesus (Mark 1.9-11); Pentecost (Acts 2. 1-21) and Paul's conversion (Acts 9. 1-
19);  stories Jesus told which teach about God e.g. the parable of the Forgiving 
Father (Luke 15.11-32)) 

¶ stories which help Muslims understand the nature of God e.g. the story of the 
Night of Power ς ǘƘŜ ǊŜǾŜƭŀǘƛƻƴ ƻŦ ǘƘŜ vǳǊΩŀƴ ǘƻ aǳƘŀƳƳŀŘΣ ŀƴŘ ǘƘŜ ǎǘƻǊȅ ƻŦ 
aǳƘŀƳƳŀŘΩǎ ƴƛƎƘǘ ƧƻǳǊƴŜȅ ŀƴŘ ŀǎŎŜƴǎƛƻƴ 

¶ stories which help Hindus understand the nature of God, e.g. Lord Shiva chops 
ƻŦŦ DŀƴŜǎƘŀΩǎ ƘŜŀŘΤ ŀƴŘ ǘƘŜ YǊƛǎƘƴŀ ŎƻǿƎƛǊƭǎΤ YǊƛǎƘƴŀ ǎǿŀƭƭƻǿǎ ǘƘŜ ǳƴƛǾŜǊǎŜΦ 

¶ the influence believing in God has on the lives of believers (e.g. many pray, 
and/or read their scriptures, and/or give to charity, and/or try to be kind to 
others  

¶ reflection on their own questions and ideas about God in light of their learning 

¶ opportunities to express their own ideas about God through art, music, 
poetry, drama 
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KS2 Key Question 2.2 Why is Easter so important for Christians?   
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, balancing 
AT1 and AT2. Teachers will set up learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

Theme: 
Beliefs and questions 
 
Fields of enquiry: 
a) religious beliefs, teachings and 
sources of authority (AT1) 
 
e) Questions of meaning, purpose 
and truth (AT2) 
 
Supplementary questions: 
Why are eggs often used as a symbol 
at Easter? 
Which is more important for 
Christians: Easter or Christmas?  Why? 
Was Jesus just a great moral teacher or 
the Son of God? 
Why did Jesus need to die? 
Why is forgiveness important? 

 

¶ use religious vocabulary, symbols, art, music, dance, drama, 
ICT to express their understanding of the meaning of Easter 
for believers 

¶ reflect on what is worth celebrating and remembering in 
their own life and community 

¶ express their own questions and apply their own ideas to 
beliefs about resurrection, sacrifice, hope and life after death 

¶ describe the impact of Christian beliefs about sacrifice and 
forgiveness on the lives of some Christians, expressing their 
own views in comparison to Christian responses 

 

¶ to consider times in their own lives when pupils 
remember and celebrate significant events/people; 
why and how they do this 

¶ the meaning of stories behind Easter, e.g. the 
events of Holy Week through the Passion Narrative 
(e.g. Maundy Thursday ς serving others); accounts 
of the resurrection in the Gospels 

¶ the relationship between Eucharist/Holy 
/ƻƳƳǳƴƛƻƴ ŀƴŘ WŜǎǳǎΩ ƭŀǎǘ ǎǳǇǇŜǊΣ ŀƴŘ ǘƘŜ 
significance of bread and wine, relating this to their 
own ideas about remembrance 

¶ how believers express the meaning of Easter 
through symbols, sounds, actions, story and rituals 
e.g. using ash on Ash Wednesday, palm branches 
on Palm Sunday, washing feet on Maundy 
Thursday, hot cross buns and simnel cakes, Passion 
Plays, darkness and images covered in churches on 
Good Friday; Easter vigils; lighting Paschal candle 
on Easter Sunday, decorating crosses;  

¶ ideas of sacrifice and forgiveness, and Christian 
ōŜƭƛŜŦǎ ŀōƻǳǘ WŜǎǳǎΩ ŘŜŀǘƘ ŀƴŘ ǊŜǎǳǊǊŜŎǘƛƻƴΣ 
ǊŜǎǘƻǊƛƴƎ ƘǳƳŀƴƛǘȅΩǎ ōǊƻƪŜƴ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ DƻŘ 
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KS2 Key Question 2.3  What do religions say to us when life gets hard?  

 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, balancing 
AT1 and AT2. Teachers will set up learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

 
Theme: Beliefs and questions 
 
Fields of enquiry: 
a) religious beliefs, teachings and 
sources of authority (AT1) 
 
e) questions of meaning, purpose 
and truth (AT2) 
 
Supplementary questions: 
What matters most in life? 
Why do people follow religions? 
What are the good things about 
being in a community, including a 
faith community? 
What happens when we die? 
What difference does believing in 
life after death make to some 
people? 

¶ ask some puzzling questions and talk about why they are 
interesting 

¶ ƛŘŜƴǘƛŦȅ ǎƻƳŜ ΨōƛƎ ǉǳŜǎǘƛƻƴǎΩ ŀōƻǳǘ ƭƛŦŜ ŀƴŘ ǘƘŜ world that 
make people wonder and are difficult to answer 

¶ suggest things that matter to Christians and another religious 
community and say why (e.g. worship, prayer, service, loving 
others) 

¶ suggest what difference following a religion can make to life, 
including when life gets hard, making links to their own ideas 
of keeping going when facing difficulties 

¶ talk about what Christians and another  religion (e.g. 
Hinduism) say about what happens when we die, describing 
and explaining similarities and differences 

¶ explain how believing in life after death, e.g. heaven, 
Paradise,  moksha, might make a difference to how someone 
lives  

¶ ask questions and suggest some responses about what others 
believe, showing awareness that not all questions can be 
answered 

¶ create a statement of their own ideas about life after death 
reflecting on ideas from at least two religions studied. Explain 
what has inspired and influenced them to form this view. 

¶ Use stimulus material to encourage pupils to ask 
questions about life, death, suffering, what matters 
most;  

¶ ŀƴŀƭȅǎŜ ŀƴŘ ŜǾŀƭǳŀǘŜ ǇǳǇƛƭǎΩ ǉǳŜǎǘƛƻƴǎΣ ǘƻ ǊŜŎƻƎƴƛǎŜ 
ŀƴŘ ǊŜŦƭŜŎǘ ƻƴ Ƙƻǿ ǎƻƳŜ ΨōƛƎ ǉǳŜǎǘƛƻƴǎΩ Řƻ ƴƻǘ ƘŀǾŜ 
easy answers, and how people offer different 
answers to some of the big questions about life, 
death, suffering etc. 

¶ Explore ways in which religions help people to live, 
e.g. giving a sense of purpose, a guide to deciding 
what is right and wrong, membership of a 
community who care for each other, opportunities 
to celebrate together 

¶ Christian beliefs about life after death, including 
ideas of heaven, Judgement, salvation through 
Jesus;  

¶ Beliefs of another religion about life after death, e.g. 
Hindu ideas of reincarnation and moksha 

¶ Some answers given by non-religious beliefs about 
life after death, suffering and what matters most 
e.g. humans have to decide right and wrong for 
themselves  
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KS2 Key Question 2.4  What makes a leader worth following?  
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
expŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils 
achieve some of the learning outcomes in column 2. Teachers 
can use different content as appropriate 

Theme: 
Inspirational People 
 
Fields of enquiry: 
a) religious beliefs, teachings and 
sources of authority (AT1) 
 
e) questions of meaning, purpose 
and truth (AT2) 
 
Supplementary questions: 
Who are our heroes and heroines? 
How do our heroes and heroines 
show us the best way to live?  
Who shows the Christians, Hindus 
or Muslims the best ways to live? 
What do we think are the best 
ways to live? 

¶ identify the qualities they admire in their heroes/ role 
models, explain  why they admire them and how this 
may influence their own lives 

¶ use religious vocabulary to describe aspects of lives 
and teachings of inspiring leaders, giving examples of 
how these have influenced the lives of followers 

¶ ask and respond to questions raised by the stories 
from the lives of key religious figures and 
contemporary followers 

¶ describe events in the life of at least one modern day 
Muslim or Sikh making links between their actions 
and the teachings and example of Muhammad or 
Guru Nanak 

¶ make links between attitudes and values advocated 
by religious leaders such as Muhammad and Guru 
Nanak and those of your school and pupils themselves 

¶ what makes a person inspirational to others, identifying 
characteristics of a good role model 

¶ differences between contemporary celebrity role models 
and prophets and gurus from the past who still have 
followers today 

¶ why these key religious figures are regarded as sources of 
authority and inspiration by believers today 

¶ begin to identify the impact of events in Prophet 
aǳƘŀƳƳŀŘΩǎ  ƻǊ DǳǊǳ bŀƴŀƪΩǎ ƭƛŦŜ ǘƻ ōŜƭƛŜŦǎ ƻŦ aǳǎƭƛƳǎ ƻǊ 
Sikhs 

¶ make a link between stories read and Muslim or Sikh beliefs 
and behaviour 

¶ the importance of two main Muslim or Sikh beliefs and say 
how they are shown through daily practice (e.g. in Islam, 
submission shown through prayer and zakat; in Sikhism, 
belief in equality shown through service at the langar)  

¶ the actions of contemporary inspirational Muslims or Sikhs 
and how these have been influenced by Muhammad or the 
Gurus 

¶ examples of what some Muslims and Sikhs say are the most 
important attitudes and values to have, comparing these 
with what pupils believe to be most important 
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KS2 Key Question 2.5 How and why do Christians follow Jesus? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils 
achieve some of the learning outcomes in column 2. Teachers 
can use different content as appropriate 

Theme: 
Inspirational People 
 
Fields of enquiry: 
a) religious beliefs, teachings and 
sources of authority (AT1) 
 
e) Questions of meaning, purpose 
and truth (AT2) 
 
Supplementary questions: 
What do Christians believe?  
What do I believe? 
How do stories show us what 
people believe? 
What does it mean to believe in 
God, in fairness, or in forgiveness? 
What do Christians say about the 
best way to behave? What do I 
say? 
Who shows the Christians, Hindus 
or Muslims the best ways to live? 
What do we think are the best 
ways to live? 

¶ identify the qualities they admire in their heroes/ 
role models, explain why they admire them and 
how this may influence their own lives 

¶ use religious vocabulary to describe and show 
developing understanding of aspects of the life 
and teachings of Jesus, giving examples of how 
these have influenced the lives of Christians 

¶ describe events in the life of at least one modern 
day Christian making a link between their actions 
and the teachings and example of Jesus 

¶ use religious vocabulary to show an 
understanding of what it means to some people 
to be a Christian 

¶ ask and respond to questions raised by the 
stories from the life of Jesus and contemporary 
followers  

¶ apply ideas from what they have learned to their 
own ideas, comparing and contrasting them to 
those of believers 

 

¶ what makes a person inspirational to others, identifying 
characteristics of a good role model (make link with 
Question 2.4) 

¶ stories and actions of Jesus which continue to inspire 
Christians today e.g  parables of the Kingdom of Heaven 
(Matthew 13:1-45; sower, mustard seed, pearl etc); parables 
of forgiveness (Good Samaritan Luke 10:29-37; Two Debtors 
Luke 7:36-50; Unforgiving servant Matthew 18:21-35) 

¶ identify the impact that believing in Jesus will have on a 
/ƘǊƛǎǘƛŀƴΩǎ ƭƛŦŜ ŀƴŘ ƎƛǾŜ ŜȄŀƳǇƭŜǎ ƻŦ ǘƘŜ ƛƳǇŀŎǘ όŜΦƎΦ Ƙƻw 
Christians help the homeless; Christians and forgiveness such 
as Desmond Tutu and the Truth and Reconciliation 
Committees) 

¶ why Jesus is regarded as a source of authority and 
inspiration by Christians today (e.g. concepts of incarnation 
and salvation) 

¶ examples of what some Christians say are the most 
important attitudes and values to have (e.g. love, justice, 
service, sacrifice, joy, comparing these with what pupils 
believe to be most important) 

¶ the actions of contemporary inspirational Christians and how 
these have been influenced by Jesus 

¶ how Christians rely on the Holy Spirit to help them follow 
Jesus and try to become more like him 
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KS2 Key Question нΦсŀ ²Ƙȅ ƛǎ ǘƘŜ .ƛōƭŜ ǎƻ ƛƳǇƻǊǘŀƴǘ ŦƻǊ /ƘǊƛǎǘƛŀƴǎ ǘƻŘŀȅΚ   нΦсō ²Ƙȅ ƛǎ ǘƘŜ vǳǊΩŀƴ ǎƻ ƛƳǇƻǊǘŀƴǘ ŦƻǊ aǳǎƭƛƳǎ 

today? 2.6c Why is the Guru Granth Sahib so important for Sikhs today?  (Choose at least one question for this unit) 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 
 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
experiences that enable pupils to Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in column 2. 
Teachers can use different content as appropriate 

Theme: Teachings and authority 
 
Fields of enquiry: 
a) religious beliefs, teachings and 
sources of authority (AT1) 
 
e) Questions of meaning, purpose and 
truth (AT2) 
 
Supplementary questions: 
How do stories show us what people 
believe in? 
What does it mean to believe in God, 
in fairness, or in forgiveness? 
What do Christians, Muslims and Sikhs 
say about the best way to behave? 
What do I say? 
How do holy books and codes of 
goodness help people to live good 
lives? 
How do I decide what is a good life? 
How do I live a good life? 
 

¶ describe how and why sacred texts are important to 
believers 

¶ recognise and describe how a story from sacred text 
may provide inspiration or guidance to a religious 
believer, making links with their own ideas about how 
these teachings might be worth following 

¶ identify how religious meaning is expressed through 
different types of language for example parables, 
poems, psalms and prayers 

¶ ask questions and suggest answers about how and 
ǿƘȅ ǘƘŜ .ƛōƭŜ ƛƴŦƭǳŜƴŎŜǎ /ƘǊƛǎǘƛŀƴǎκ ǘƘŜ vǳǊΩŀƴ 
influences Muslims/ the Guru Granth Sahib influences 
Sikhs, and identify what influences them, noting 
similarities and differences 

¶ identify actions and rituals which show how important 
holy books are to religious believers 

¶ identify where some stories and individuals are found 
in more than one sacred text 

¶ explain the meanings of stories and texts which teach 
about principles for living from each religion and 
reflect on ways in which their message may be relevant 
today 

¶ ǎƻǳǊŎŜǎ ƻŦ ƎǳƛŘŀƴŎŜ ƛƴ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊǎΩ ƭƛǾŜǎ 

¶ how some texts can have special significance and act 
as sources of guidance and authority 

¶ the names and importance of key sacred texts for 
believers in each religion studied 

¶ how the sacred text is used for worship and as a 
source of guidance for believers 

¶ stories and traditions relating to the sacred writing 

¶ Ƙƻǿ ǘƘŜ .ƛōƭŜ ŀƴŘ vǳǊΩŀƴ ƘŀǾŜ ǎƻƳŜ ƪŜȅ ǎǘƻǊƛŜǎ ŀƴŘ 
people in common 

¶ sacred books as sources of wisdom for people today 

¶ how sacred texts have different types of writing and 
symbolic language 

¶ how sacred text is studied and treated in different 
religious communities e.g. processing the Guru Granth 
{ŀƘƛōΣ ƭŜŀǊƴƛƴƎ ǘƘŜ vǳǊΩŀƴ ōȅ ƘŜŀǊǘΣ ǎǘǳŘȅƛƴƎ ƳŜŀƴƛƴƎ 
of the Bible 



Derbyshire Agreed Syllabus 2014 

58 
 

KS2 Key Question 2.7 How do people express their faith through the arts? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, balancing 
AT1 and AT2. Teachers will set up learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

Theme: 
Symbols and religious expression 
 
Fields of enquiry: 
c) religious and spiritual ways of 
expressing meaning (AT1) 
 
d) questions of identity, diversity 
and belonging (AT2)  
 
Supplementary questions: 
What is most important to 
Christians, Muslims and/or Hindus? 
Why do some people draw God and 
some people say that you must not 
draw God? 
How do poems and artworks 
express the inexpressible? 
Why do some people think this 
piece of art/music is so amazing? 
What does it tell us about what 
matters to believers? 
What expresses something 
important for me? 

 

¶ explain meanings for some symbols e.g. in art, architecture, 
music and /or poetry, using religious concepts and language 

¶ identify similarity and difference in the way beliefs and 
values are reflected through art, music and poetry within and 
between religions 

¶ describe and explain the function and meaning of different 
aspects of a place of worship 

¶ express their own ideas about values and beliefs, using a 
variety of media 

¶ about how art / music / calligraphy /  poetry is used 
by two religions to represent beliefs and ideas e.g. 
Christian iconography, psalms, contemporary 
ǇƻŜǘǊȅΣ ŎŀƭƭƛƎǊŀǇƘȅ ƻŦ фф bŀƳŜǎ ƻŦ !ƭƭŀƘ ƻǊ vǳǊΩŀƴƛŎ 
quotes, geometric art, Hindu images of gods, drama 
and dance in retelling Hindu stories 

¶ in response to religious examples, pupils should 
create their own spirited artworks or poetry, 
showing beliefs and ideas that are important to 
them 

¶ how buildings and architecture express meaning for 
religious believers  

¶ look at similarities and differences in the 
architecture of religious buildings and how this 
shows important beliefs e.g. cross-shape plan of 
Anglican churches; place of the pulpit in a Methodist 
or Baptist church; the altar in Anglican and Roman 
Catholic churches; baptistery pool in Baptist church. 

 
Note: this Key Question links with Key Question 2.8 
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KS2 Key Question 2.8 What is the purpose and value of a sacred space? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, balancing 
AT1 and AT2. Teachers will set up learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

Theme: 
Symbols and religious expression 
 
Fields of enquiry: 
c) religious and spiritual ways of 
expressing meaning (AT1) 
 
d) questions of identity, diversity 
and belonging (AT2)  
 
Supplementary questions: 
How can spaces make you feel 
differently? 
Why do some places make you feel 
calm and some make you feel worked 
up? 
How might you tell if a mosque and a 
church are dedicated to the same God? 
In a place of worship, where do you 
think God would be? 
LŦ ǘƘŜǊŜΩǎ ƴƻ DƻŘΣ ǿƘŀǘ ƛǎ ƛǘ ǘƘŀǘ 
believers experience in places of 
worship? 

¶ use religious vocabulary to identify and explain some 
features, symbolic objects, actions and sounds found in a 
church (mandir/ mosque/ gurdwara) and say how these help 
people worship 

¶ identify and explain symbolic actions in everyday life which 
express inner feelings 

¶ explain the meaning of worship for a believer 

¶ ask some thoughtful questions about why people choose to 
attend a church, mosque, mandir or gurdwara and suggest 
some possible answers 

¶ identify some differences in the way Christians worship in 
two denominations  

¶ describe 9ǳŎƘŀǊƛǎǘκ[ƻǊŘΩǎ {ǳǇǇŜǊκ /ƻƳƳǳƴƛƻƴ ŦƻǊ /ƘǊƛǎǘƛŀƴǎΤ 
puja for Hindus; Friday prayers for Muslims;  or prayers in the 
gurdwara and say why it matters so much for believers   

¶ express their own ideas about the value of times of reflection, 
thanksgiving, praise; remembrance 

 
 
Note: This Key Question should include a visit to at least one 
place of worship to explore its importance in the lives of 
believers and the local community. 
 
Note: this Key Question links to Key Question 2.11 on 
pilgrimage. 

¶ the significant and spiritual places in their own lives 
and why these are special 

¶ the main features of places of worship in three 
religions, including contrasting Christian 
communities, and how these reveal what is 
important in these communities 

¶ how symbolic actions in everyday life express inner 
feelings and beliefs 

¶ the meaning and main features, rituals, symbols and 
sounds that may be used in worship to express 
beliefs and feelings 

¶ similarities and differences in the way believers 
worship within and between different religions 

¶ how Christians in at least two contrasting 
denominations worship, including celebration of the 
[ƻǊŘΩǎ {ǳǇǇŜǊκ Iƻƭȅ /ƻƳƳǳƴƛƻƴκ 9ǳŎƘŀǊƛǎǘ 

¶ how Christian worship around the world reflects the 
local culture 

¶ compare worship in the Hindu home and mandir, 
prayer at home and in the Mosque, prayer at home 
and in the Gurdwara 
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KS2 Key Question 2.9 Why is prayer important for religious believers? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

Theme/Fields of enquiry/Supplementary 
questions you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to 
help pupils achieve some of the learning 
outcomes in column 2. Teachers can use 
different content as appropriate 

Theme: 
Symbols and religious expression 
 
Fields of enquiry: 
c) religious and spiritual ways of expressing 
meaning (AT1) 
d) questions of identity, diversity and belonging 
(AT2)  
 
Supplementary questions: 
What is prayer? 
What different kinds of prayer do Christians 
use?  
How can we learn about prayer by asking 
questions? 
²Ƙŀǘ ŘƻŜǎ ǘƘŜ [ƻǊŘΩǎ tǊŀȅŜǊ ƳŜŀƴΚ ²Ƙȅ ƛǎ ƛǘ ǎƻ 
popular?  
How and why do Christians like to pray?  
How and why do Muslims like to pray?  
What do Muslim children say about prayer? 
What can we learn from a questionnaire about 
praying? 
Christian and Muslim prayer: similar or 
different? 
What did we find out? What can we learn? 

¶ talk about prayer and what it means to Christian and 
Muslims 

¶ explain ǿƘȅ ǘƘŜ [ƻǊŘΩǎ ǇǊŀȅŜǊ ƛǎ ǎƻ ƛƳǇƻǊǘŀƴǘ ŦƻǊ Ƴŀƴȅ 
Christians 

¶ identify ideas and feelings in a prayer and express 
their own reflections in a prayer or a poem 

¶ identify differences and similarities between prayer in 
Islam and prayer in Christianity 

¶ identify ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǇǊŀȅŜǊ ƻƴ ōŜƭƛŜǾŜǊǎΩ ƭƛǾŜǎ 

¶ ask questions about prayer and share their own ideas 
about it. 

¶ make links between what Christians / Muslims believe 
about God and how / why they pray 

¶ explain the impact of beliefs about God on how 
ǇŜƻǇƭŜ ǇǊŀȅ ŀƴŘ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǇǊŀȅŜǊ ƻƴ ǘƘŜ ōŜƭƛŜǾŜǊǎΩ 
lives 

¶ ŜȄǇǊŜǎǎ ǘƘƻǳƎƘǘŦǳƭ ǾƛŜǿǎ ƻƴ ǉǳŜǎǘƛƻƴǎ ƭƛƪŜ ΨǿƘȅ ƛǎ ǘƘŜǊŜ 
unanswered praȅŜǊΚΩ Ψ5ƻŜǎ ŀƴǎǿŜǊŜŘ ǇǊŀȅŜǊ ǎƘƻǿ ǘƘŀǘ 
DƻŘ ƭƻǾŜǎ ǳǎΚΩ 

¶ relate the values and commitments shown in Christian 
or Muslim prayer to their own lives, values or 
commitments thoughtfully. 
 

¶ the practice of prayer in two religions e.g. 
Christianity and Islam; 

¶ the difference between private prayer and 
public prayer 

¶ examples of prayers e.g. Christianity, the 
[ƻǊŘΩǎ tǊŀȅŜǊ Matthew 6 v 5-13; Islam, daily 
prayers 

¶ ways in which these prayers reflect beliefs 
about God in the religion(s) studied 

¶ stories of prayer, eg Danieƭ ƛƴ ǘƘŜ [ƛƻƴǎΩ ŘŜƴ 
ό5ŀƴƛŜƭ /ƘŀǇǘŜǊ сύ ƻǊ {ǘ tŜǘŜǊΩǎ ǊŜƭŜŀǎŜ ŦǊƻƳ 
prison  (Acts 12) 

¶ what Christians and Muslims say about 
prayer, including young people 
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KS2 Key Question 2.10 What are the deeper meanings of festivals? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, balancing 
AT1 and AT2. Teachers will set up learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

Theme: 
Worship, pilgrimage and special 
places 
 
Fields of enquiry: 
c) religious and spiritual ways of 
expressing meaning (AT1) 
 
d) questions of identity, diversity 
and belonging (AT2)  
 
Supplementary questions: 
How are religious ways of 
ǊŜƳŜƳōŜǊƛƴƎ ƛƳǇƻǊǘŀƴǘ ƛƴ ǇŜƻǇƭŜΩǎ 
lives? 
Is celebrating part of what it means 
to be human? 
What is the key turning point of the 
story behind the festival(s)? 

¶ reflect on what is worth celebrating and remembering in 
their own life and community 

¶ identify the differences between religious festivals and other 
types of celebrations 

¶ ask and respond to questions raised by the stories behind 
religious festivals 

¶ connect stories, symbols and beliefs with what happens at 
Easter, Christmas, Pentecost, Harvest, Eid, Divali and Holi 

¶ make links between the festivals and the actions of a 
believer, and their own lives 

¶ identify similarities and differences in the way festivals are 
celebrated within and between religions 

¶ use religious vocabulary, symbols, art, music, dance, drama, 
ICT to express their understanding of the meaning of 
religious festivals for believers 

¶ describe the value of festivals in the religions they learn 
about and make links between religions and their own 
experience of celebration and commitment. 

¶ express their own responses to the values and beliefs at the 
heart of each festival studied, using a variety of media 

¶ times in their own lives when pupils remember and 
celebrate significant events/people why and how 
they do this 

¶ the meanings of stories behind key religious 
festivals:   

¶ e.g. Christmas, Easter, Pentecost, Harvest in 
Christianity, Divali and Holi in Hinduism, Eid in Islam 

¶ how believers express the meaning of religious 
festivals through symbols,  sounds, actions, story 
and rituals,  

¶ how celebrations vary in different contexts, eg home 
and place of worship  

¶ similarities and differences between the ways 
festival are celebrated e.g. Christmas within 
different Christian traditions, Divali within Sikhism 
and Hinduism 

¶ key elements of  festival: shared values, story, 
beliefs, hopes and commitments 

¶ customs past and present, traditions in home and 
place of worship, points of similarity between 
different festivals / faiths, e.g. festivals of light such 
as Divali, Holi, Pentecost. 
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KS2 Key Question 2.11 Why is pilgrimage important to some religious believers?  
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, balancing 
AT1 and AT2. Teachers will set up learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

Theme: Worship, pilgrimage and 
special places 
 
Fields of enquiry: 
c) religious and spiritual ways of 
expressing meaning (AT1) 
d) questions of identity, diversity 
and belonging (AT2) 
 
Supplementary questions: 
What questions would you like to 
ask God if you could? 
What answers would Christians, 
Muslims or Hindus give to your 
questions? 
Why do religions love their holy 
books, words and stories so much? 
How do they use them? What do 
they say? 
 

¶ identify what pilgrims hope for from their religious journey 
and suggest ways in which this has an impact on their life 

¶ explain the meaning of pilgrimage for some believers 

¶ suggest meanings in the practice of Hajj and make links to  
Muslim beliefs, stories and commitments 

¶ ask some thoughtful questions about why pilgrims choose 
to undertake a pilgrimage and suggest some possible 
answers about the relationships between pilgrimage and 
faith 

¶ express their own ideas about the value of times of 
reflection, repentance, journey, remembrance. 

¶ special places that hold significance for pupils, and 
why they are important 

¶ the spiritual significance of Hajj for Muslims 
pilgrimage to Walsingham, Iona, Lindesfarne or 
Lourdes for some Christians 

¶ ǇƭŀŎŜǎ ƻŦ ƭƻŎŀƭ ǎƛƎƴƛŦƛŎŀƴŎŜΣ ŜΦƎΦ 5ŜǊōȅ /ŀǘƘŜŘǊŀƭΩǎ 
pilgrimage experience for schools 

¶ the variety of reasons believers give for making or 
not making a pilgrimage 

¶ origins, locations, stories, symbols, actions and 
hopes of pilgrimage and their significance for 
believers e.g. throwing stones at the devil on Hajj. 
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KS2 Key Question 2.12  How and why do believers show their commitments during the journey of life?   
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, balancing 
AT1 and AT2. Teachers will set up learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

Theme: Journey of life and death 
 
Fields of enquiry: 
c) religious and spiritual ways of 
expressing meaning (AT1) 
 
d) questions of identity, diversity 
and belonging (AT2)  
 
Supplementary questions: 
If life is a journey, what is the 
destination? 
Why do people have celebrations 
to mark the stages of life? 
²ƘŀǘΩǎ ǘƘŜ Ǉƻƛƴǘ ƻŦ 
baptism/confirmation/Bar-Bat 
Mitzvah/marriage? 
Which is more important: baptism 
or confirmation? Bar/Bat Mitzvah 
or marriage? 

¶ suggest some reasons why life is often described as a 
journey and express their own metaphors for life, giving their 
reasons 

¶ use religious vocabulary to describe what happens in a ritual 
of belonging and say why it is important for young people 
from that religion 

¶ use religious vocabulary to describe and explain why 
baptism and confirmation are important to some Christians 

¶ describe the impact of ceremonies that mark important 
ǎǘŀƎŜǎ ƛƴ ǇŜƻǇƭŜΩǎ ƭƛǾŜǎ  

¶ describe and explain what happens in a marriage ceremony 
and how it reflects what is important about relationships for 
religious believers, making links to their own lives 

¶ make links to their own lives and the important stages and 
ceremonies that may mark these 

¶ express their own responses to questions of meaning and 
purpose, arising from exploring religious responses to the 
journey of life, using a variety of media 
 

¶ how the idea of life as a journey is used as a 
metaphor within religions 

¶ the value and meaning of ceremonies which mark 
milestones in life ς particularly those associated with 
growing up and taking responsibility within a faith 
ŎƻƳƳǳƴƛǘȅΥ ŎƻƴŦƛǊƳŀǘƛƻƴ ŀƴŘ ōŜƭƛŜǾŜǊǎΩ ōŀǇǘƛǎƳ ƛƴ 
Christianity sacred thread ceremony in Hinduism; 
amrit ceremony in Sikhism Bar/Bat Mitzvah in 
Judaism 

¶ other ways of showing commitment, e.g vigils, 
commissioning services 

¶ ordinary ways in which people show their 
commitments in their daily lives, e.g. prayer, reading 
the Bible, giving to charity; volunteering, visiting 
elderly neighbours etc 

¶ the value and meaning of ceremonies that mark the 
commitment of a loving relationship between two 
people, comparing marriage ceremonies and 
commitments in two religious traditions 

¶ to reflect on their own ideas about community, 
belonging and belief. 
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KS2 Key Question 2.13  What can we learn from religions about deciding what is right and wrong? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

Theme/Fields of 
enquiry/Supplementary questions you 
might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
ŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

Theme: Religion and the individual 
 
Fields of enquiry: 
b) religious practices and ways of living 
(AT1) 
f) questions of values and commitments 
(AT2) 
 
Supplementary questions: 
How do I know what is right and wrong? 
How does religion help people choose 
between right and wrong? 
Why do people give up riches, or even 
lives, for religion? 
Why do we need rules or guidelines to 
help us live? 
Which is more important, love or 
forgiveness? generosity or truth? 
Would you rather live in a world where 
people obey the rules or ignore the 
rules? 
Can you choose a religious rule or 
guideline that you think would help your 
life go better? 

¶ identify personal, family, school values/codes for living 
which influence their own behaviour 

¶ describe similarities and differences between the codes 
for living used by Christians and the followers of at least 
one other religion or non-religious belief system 

¶ reflect on how having a code for living might help 
believers with difficult decisions 

¶ ask and respond to questions about the importance of 
having a set of beliefs or values to guide choices and 
decisions in daily life 

¶ apply ideas about what really matters for themselves, 
including ideas about love, forgiveness, truth, 
consequences and honesty 

¶ reflect on and explain the consequences of what they 
say and do for other people and respond sensitively to 
different needs and wants 

¶ teachings which act as guides for living within 
Christianity and at least one other religion or non-
religious belief and their practical application in 
everyday life: 
o E.g. the Ten Commandments (Exodus 20.1-

21/Deuteronomy 5.1-22) ,the Two 
Commandments of Jesus  (Mark 12. 28-34);  
Islamic principles; the golden rule for 
Humanists 

¶ the importance of beliefs or values as guides for 
making choices and decisions in daily life 

¶ the value and challenge for believers of following a 
code for living  

¶ ideas of temptation and how it affects how people 
choose between good and bad, using religious 
stories as a starting-ǇƻƛƴǘΣ ŜΦƎΦ ǘƘŜ ΨCŀƭƭΩ ƛƴ 
Christianity Genesis 3, Jesus resisting temptation 
Matthew 4; 

¶ differences between right and wrong/ good and 
bad and how we know the difference what guides 
ǇǳǇƛƭǎΩ ƻǿƴ ƳƻǊŀƭ ŎƘƻƛŎŜǎΦ 
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KS2 Key Question 2.14 What can be learned from the Muslim way of life? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
expŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

Theme: Religion, family and 
community 
 
Fields of enquiry: 
b) religious practices and ways of living 
(AT1) 
f) questions of values and 
commitments (AT2) 
 
Supplementary questions: 
What do Muslims believe? 
Where do their beliefs originate from? 
How does this affect how Muslims 
choose to live their lives? 
Why is Muhammad so important for 
Muslims? 
Should everyone give 2.5% of their 
wealth to the poor every year? 
How might praying help someone to 
feel peace? 
If your good and bad deeds are going 
to be announced to everyone in the 
future, what difference would that 
make to how you behave? 

¶ reflect on the  beliefs, values and practices that are 
important in their own lives and in the school community 
and how these values are expressed 

¶ Describe the 5 pillars of Islam; explain using religious 
vocabulary the religious expression and beliefs shown 
through worship, prayer, fasting, festival and pilgrimage  

¶ explain the key beliefs of Muslims and how these affect 
the way Muslims choose to behave individually  

¶ ask and respond to questions (stimulated by a range 
souǊŎŜ ƳŀǘŜǊƛŀƭύ ŀōƻǳǘ Ƙƻǿ ǊŜƭƛƎƛƻƴ ƛƴŦƭǳŜƴŎŜǎ aǳǎƭƛƳǎΩ 
everyday lives 

¶ describe the forms of guidance a Muslim uses and 
compare them to forms of guidance experienced by the 
pupil  

¶ ask and respond to questions (stimulated by a range 
source material) about how ǊŜƭƛƎƛƻƴ ƛƴŦƭǳŜƴŎŜǎ aǳǎƭƛƳǎΩ 
everyday lives  

¶ reflect on and express their own views, commitments, 
beliefs and responsibilities in the light of their learning 
about Islam 

 
Note: this Key Question links with Key questions 2.12 (Hajj) 
ŀƴŘ нΦсō όvǳǊΩŀƴύ 

¶ Five pillars of Islam - belief in one God and his 
prophet, daily prayer, fasting, charity and 
pilgrimage, and how they are practised in Britain 
today 

¶ the importance of beliefs or values as guides for 
making choices and decisions in daily life 

¶ the value and challenge for Muslims of following the 
five pillars   

¶ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘƘŜ vǳǊΩŀƴ ŦƻǊ aǳǎƭƛƳǎΥ Ƙƻǿ ƛǘ ƛǎ 
used, treated, learnt; examples of stories and 
teaching, such as Surah 17; other forms of guidance 
for Muslims such as hadith 

¶ what forms of guidance the pupils turn to when they 
need guidance or advice 

¶ what beliefs, practices and values are significant in 
ǘƘŜ ǇǳǇƛƭǎΩ ƭƛǾŜǎ 

¶ consider the challenges that the discipline or 
commitment of Muslim living might raise for 
themselves 

¶ ways in which communities influence individuals, 
e.g. the Muslim communities of Derby and their own 
communities.  
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KS2 Key Question 2.15 How can we make our village/town/county a more respectful place?   
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
expŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils 
achieve some of the learning outcomes in column 2. 
Teachers can use different content as appropriate 

Theme: Religion, family and 
community 
 
Fields of enquiry: 
b) religious practices and ways of 
living (AT1) 
 
f) questions of values and 
commitments (AT2) 
 
Supplementary questions: 
What religions are there in our 
area? How are they different to 
those in the rest of the area and 
country?  
What can we learn from each 
other?  
What makes people more 
respectful?  
Can people who are different live in 
harmony? What makes that easier 
or harder? 

¶ show understanding of the richness of religious diversity 
of Great Britain and their own locality, describe some 
ways religion makes a difference locally 

¶ describe similarities and differences between living in a 
plural community and living in a community where 
almost everyone has similar beliefs and customs 

¶ make links between how we treat each other and the 
idea of a respectful community 

¶ make links between values like respect and tolerance 
and their own behaviour 

¶ ask good questions and suggest some answers, with 
reference to particular religions about religious diversity 

¶ apply ideas like respect, tolerance and community 
cohesion to some issues of diversity and living together 

 

¶ learn from diversity through visiting places of worship 
from different faiths 

¶ local examples of different religious communities in their 
area, looking at changes over time, and differences 
between them e.g. food, buildings, community work 

¶ teachings from different religions about dealing with 
difference e.g. responses of respect, tolerance, mutual 
learninƎ ŀƴŘ ǊŜŎƻƎƴƛǎƛƴƎ ŜŀŎƘ ƻǘƘŜǊΩǎ ǎǇƛǊƛǘǳŀƭƛǘȅΣ ǊŀǘƘŜǊ 
than mere argument or even conflict 

¶ ŎƻƳǇŀǊŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ƭƻŎŀƭ ŎƻƳƳǳƴƛǘȅ ǿƛǘƘ ŀƴƻǘƘŜǊ 
more diverse community, identifying similarities and 
differences 

¶ examples of community harmony, reflecting that this 
dƻŜǎ ƴƻǘ ƳŜŀƴ ΨōŜƛƴƎ ŀƭƭ ǘƘŜ ǎŀƳŜΩ ōǳǘ ŘƻŜǎ ƳŜŀƴ 
ΨŀŎŎŜǇǘƛƴƎ ƻǳǊ ŘƛŦŦŜǊŜƴŎŜǎΩ ŜΦƎΦ ǘƘŜ ǿƻǊƪ ƻŦ ǘƘŜ 5ŜǊōȅ 
Open Centre 

¶ examples of how people have dealt well with difference 
or conflict 

¶ examples of interfaith work in your area or another 
nearby e.g. interfaith network, shared celebrations such 
as interfaith week; shared social justice projects. 
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KS2 Key Question 2.16 Can religions help to build a fair world? 
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, 
balancing AT1 and AT2. Teachers will set up learning 
expŜǊƛŜƴŎŜǎ ǘƘŀǘ ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help pupils 
achieve some of the learning outcomes in column 2. Teachers can 
use different content as appropriate 

Theme: Beliefs in action in the 
world 
 
Fields of enquiry: 
b) religious practices and ways of 
living (AT1) 
 
f) questions of values and 
commitments (AT2) 
 
Supplementary questions: 
What us fairness and justice? 
What can we learn from religious 
teachings about how to treat 
others? 
How do I believe we should treat 
people fairly? 
What are the distinctive 
contributions of religions to issues 
like Fair Trade? 

¶ describe some of the problems of poverty in the 
world today, and some ways that charities, 
including religious charities, respond and make a 
difference 

¶ ask and respond to questions about fairness and 
justice in the world  

¶ make connections between the teachings of 
Paul and Jesus and the work of one Christian 
agency today 

¶ make links between the teachings of another 
religion e.g. Islam and the work of Islamic Relief 
/ Muslim Aid today  

¶ identify the qualities needed to take action to 
bring about what is right and good  

¶ reflect upon and express their own ideas and 
beliefs about treating others with justice and 
love in light of their learning, through story, art, 
drama, music and ICT 
 

¶ stories and teachings from Christianity and other religions and 
beliefs which ensure justice and fairness for all people: e.g. 
o Teachings of Jesus and Paul on values and justice and their 
ƳŜŀƴƛƴƎ ŦƻǊ /ƘǊƛǎǘƛŀƴǎ ǘƻŘŀȅ  ŜΦƎΦ ²ƛŘƻǿΩǎ aƛǘŜ όaŀǊƪ 
12:41-44) and The Rich Fool (Luke 12:16-21)    

o The Two Great Commandments (Mark 12.28-34) 
o Christian teachings on how to treat others (Galatians 3:28, 

5:22, Romans 12:17-21). 
o Islam: stories about Muhammad  

(http://shop.retoday.org.uk/find/Stories+Islam/1 ) 
o Sikhism: Malak Bhago and Guru Nanak. 

¶ charitable practices that are part of religious practice, e.g. 
Christian tithing, giving away 10% of income; Muslim Zakah, 
annually giving away 2.5% of all wealth; Jewish tzedek, giving 
away 10% of their net income; VSO, giving to food banks etc.  

¶ two charities that work for justice and have a religious 
background, how they interpret and follow the teaching of 
ǘƘŜƛǊ ŦŀƛǘƘΣ ŀƴŘ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǘƘŜ ŎƘŀǊƛǘƛŜǎΩ ǿƻǊƪ ŜΦƎΦ /ƘǊƛǎǘƛŀƴ 
Aid, Tear Fund, CAFOD, Islamic Relief, Muslim Aid, Khalsa Aid, 
Tzedek etc 

¶ examples of individuals who have been led by their beliefs to 
work for different types of justice, eg Rosa Parks, Martin 
Luther King, Anne Frank, Bono, Gandhi, Aung San Suu Kyi, 
examples from your local area. 

  

http://shop.retoday.org.uk/find/Stories+Islam/1
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KS2 Key Question 2.17 What do religions teach about the natural world and why should we care about it?  
 

The Principal aim of RE in Derbyshire schools is to enable pupils to participate in an on-going search for wisdom, through exploring questions raised by human 

experience and answers offered by the religions and beliefs of the people of Derbyshire and the wider community, so as to promote their personal development. 

 

Theme/Fields of 
enquiry/Supplementary questions 
you might explore: 

Learning outcomes: 
Teachers should select from the following outcomes, balancing 
AT1 and AT2. Teachers will set up learning experiences that 
ŜƴŀōƭŜ ǇǳǇƛƭǎ ǘƻ Χ 

Suggested content: 
Teachers can select content from this column to help 
pupils achieve some of the learning outcomes in 
column 2. Teachers can use different content as 
appropriate 

Theme: Beliefs in action in the 
world 
 
Fields of enquiry: 
b) religious practices and ways of 
living (AT1) 
 
f) questions of values and 
commitments (AT2) 
 
Supplementary questions: 
What do different religions say about 
how we should care for the world? 
Whose earth is it anyway? 
LŦ ǘƘŜ ŜŀǊǘƘ ƛǎ DƻŘΩǎΣ ǿƘȅ ǎƘƻǳƭŘ ǿŜ 
care about the environment? 
If there is no God, why should we care 
about the environment? 
Which is more important: feeding the 
world or saving the environment? 

 

¶ make links between the Biblical creation narrative and the 
activities of Christians relating to care of the planet 

¶ describe and show understanding of sources and teachings 
of other religions about creation and human responsibility to 
the environment 

¶ identify and describe the impact of these beliefs on how 
people live 

¶ ask some questions and suggest some answers about what 
different people believe about creation and the natural world 
including non-religious perspectives 

¶ make links between their own values about animals and the 
idea of God as creator of the world 

¶ reflect upon and express their own ideas and beliefs about 
care for creation in light of their learning, through story, art, 
drama, music and ICT. 

¶ stories and teachings from Christianity and other 
religions and beliefs which show human 
responsibility to care for the natural world: e.g. 
o Biblical creation narrative: Genesis 1-2; Psalm 8 
o Islamic creation: Seven day story 
o Hindu creation e.g. Brahma creating the world 
o Islamic story: Muhammad and the ants, crying 

camel, Muhammad friend of animals  

¶ how at least one agency seeks to practise Christian 
values of stewardship of the environment locally 
and worldwide, making links with the life and 
teaching of Jesus. E.g. Christian Aid, Traidcraft, 
CAFOD, A Rocha 

¶ how the beliefs about the natural world affect 
actions in the life of a religious believer e.g. Ahimsa 
(non-harming in Hinduism) 

¶ their own responsibility for caring for the natural 
world and for treating others with fairness and 
respect. 
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3.5     11-14s / KS3 Programme of Study  

 

Unity, Amy, age 15 

NATRE/Spirited Arts 


